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Chapter 1 
INTRODUCTION
If education is  to prepare modern man to function and live in this 
complex society, it must offer him the opportunity to acquire a basic education 
in the theater arts. The aim of theater has always been the understanding of 
man and his culture, perceiving his present and estim ating his future with the 
perspective of his past. For over 2, 500 years theater has been influencing 
human civilization, and yet at no time in the history of education has theater 
and dramatic art activity been as widespread as it is  today. On the secondary 
school level, theater education provides general education in the arts and humani­
ties which enhances the cultural and aesthetic background of all the students.
In 1970, Joseph L. Peluso, under the auspices of the American 
Theater Association (a national organization of theater educators and practi­
tioners), conducted an extensive investigation of the conditions, practices and 
attitudes of American secondary school theater education.  ̂ The results of this 
study imply that m illions of adolescents in the 22,214 accredited high schools 
of the United States are eagerly participating in various theater and dramatic
^Joseph L. Peluso, A Survey of the Status of Theater in United 
States High Schools, Final Report of Office of Education, U. S. Department of 
Health, Education, and Welfare (Washington D .C . : American Educational 
Theater Association, Inc., 1970).
art programs. Emphasizing the need for further research, Peluso recommend­
ed the importance of state-by-state studies which describe the status of high 
school educational theater since the ultimate educational responsibility is
O
mainly located on the state level (certification, budget, curriculum, e tc .).
Educational drama is  available in a wide variety of forms throughout 
Montana's secondary school system . Presently, there is  little professional, 
sem i-professional or community theater activity in most Montana communities. 
Most theater activity within the state is  connected within the educational system . 
On the secondary level, dramatic activity ex ists primarily through academic 
c la sse s , play productions, and competitive drama contests. Thousands of 
young people in Montana's 185 accredited high schools are involved each year 
in these various aspects of theater. In 1963, a detailed investigation of theater 
activity was conducted in Montana high schools for the 1962-1963 academic
O
year. It provided an initial study of the character and scope of Montana's 
secondary school theater education (curricular and co-curricular). After a 
decade of expansion and change in education it is time for a re-evaluation.
Statement of the Problem
The purpose of this study was to discover the current conditions, 
practices and attitudes of theater and dramatic art activity in the secondary
^Ibid. , p. 56.
O
Bruce Cusker, "An Investigation Into the Dramatic Arts Programs. 
Theater Plants and Production Attitudes of Montana High Schools for 1962-1963 
School Year" (unpublished M aster's th esis, University of Montana, 1963).
schools of Montana. Specific areas covered under this objective were; (1) gen­
eral objectives of total theater programs; (2) training and experience of theater 
in structors/d irectors/advisors; (3) quantity and type of curricular theater pro­
grams; (4) quantity and type of co-curricular theatrical productions; (5) the 
extent and involvement of the competitive drama program; (6) financial con­
siderations involved in the various theater programs; and, (7) available theater 
facilities and equipment.
The second purpose of this study was to make inferences based on 
the present compiled data, the past state study conducted by Bruce Cusker, 
and the national inquiry conducted by Joseph L. Peluso. '
The results of this study should provide a comprehensive picture of 
Montana high school theater programs during the 1972-1973 academic year. It 
is  hoped that the information it contains w ill prove beneficial to: (1) individual 
drama instructors and high school administrators in their attempts to solve 
specific problem s, to improve their existing theater programs, to develop a 
picture of how theater in their school is  sim ilar to, or different from, other 
communities; (2) college and universities in their attempts to improve theater 
teacher-training and curriculum development, to provide guidance and direction 
to inexperienced theater practitioners, and to provide outstanding theatrical 
productions which meet the state's need for intellectual recreation and
% id .
Peluso, op. cit.
entertainment; and (3) college and university students, interested in theater 
and planning a career in secondary education, so that they m i^ t have access 
to a current practical study of Montana's conditions, practices, and attitudes, 
and design their education according to its needs. It is  the aim of this paper to 
encourage further research in the field of educational theater, especially within 
the state of Montana in hopes that the general standard of Montana's secondary 
school dramatics program may be raised because of the study's data, conclu­
sions, and recommendations.
Definition of Terms and Limitations
The status of theater. This term refers to the practices, conditions 
and attitudes of Montana's secondary school theater and dramatic art programs 
during the 1972-1973 school year. Some of the background on current trends in 
secondary school theater programs was collected as late as December 1973.
Drama instructors/directors/advisors. This includes any teacher 
who has been assigned or appointed to direct curricular or co-curricular pro­
grams involving the dramatic arts. It also includes the teacher prepared by 
his college program to teach or direct classes in theater arts at the secondary 
school level regadless of his actual teaching assignment, as long as he is 
involved in the dramatic arts.
Montana secondary schools. Any three-year or four-year high 
school, whether public, private or church affiliated, which was accredited by
the Montana State Board of Education during the 1972-1973 academic year. A 
list of these high schools is  published each year in the Montana Educational 
Directory. ® During the 1972-1973 school year, there were 185 operating 
accredited high schools: 16 non-public schools, and 169 public schools.
Theater and dramatic art programs. This refers to the study or 
activity leading to some phase of theater for presentation to an audience. Ex­
cluded from the definition are skits, assem blies, and speech activities. The 
terms theater, theater arts, dramatics, dramatic arts, and drama are used 
interchangibly throughout the study for variety, however they all refer to this 
sim ilar concept.
Curricular theater programs. Specifically, this term applies to 
a course of study in a subject area related to a basic aspect of theater for 
academic credit. Curricular programs are generally based on some form of 
required participation.
Co-curricular theater programs. This means all voluntary non- 
academic activities, such as theatrical productions, drama clubs, and compe­
titive drama programs.
This study included only programs available in grades nine through 
twelve regardless of their organization, i . e . , single or separate schools. Only
^Montana Education Directory 1972-1973 (Helena, Montana: Super­
intendent of Public Instruction, 1972).
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the secondary schools listed in the Montana Education Directory and accredited 
by the Montana State Board of Education were surveyed for this study. This 
study was aimed at analyzing the existing dramatic art programs in Montana 
secondary schools.
Procedures of the Survey
Initial research was accomplished through conversations with local 
high school administrators, informal conferences with local high school theater 
instructors, and library readings, all of which were related to some aspect of 
secondary school theater education. Following this, theses, dissertations, 
and general surveys of state and national studies of various aspects of theater 
education were secured and examined. Finally, extensive discussions with the 
drama faculty and graduate students of the University of Montana were conducted 
to discover conditions in the state.
The results of this research indicated that discussion had long been 
aired by educators in the secondary schools of Montana concerning the changing 
status of theater programs. Administrators were conscious of the educational 
benefits and costs of a theater program in the secondary schools. Teachers, 
responsible for carrying out the objectives and goals inherent in the theater 
program, were concerned with the practical aspects of presentations and 
curriculums in the realization of these educational pursuits. A variety of 
opinions were expressed by individual teachers through conversations and 
professional meetings. The quantitative data obtained by the survey passes a 
larger view.
In order to determine the actual state of high school theater activity 
throughout the state of Montana, this researcher formulated a questionnaire 
which would supply the needed data for the study. A six-page questionnaire 
was developed to collect data concerning Montana high school theater programs: 
student participation, school productions, instructor training and experience, 
as well as other factors involved in h i^  school theater activity were surveyed. 
The questionnaires were primarily designed around sim ilar instruments found 
in the Peluso and Cusker studies. The results of this study are analyzed and 
compared to the previous surveys in Chapter Four. After several revisions, 
to shorten the length of the questionnaire and eliminate secondary information, 
the forms were reduced photographically and printed to make a compact booklet.
Many Montana high schools do not have a formal theater instructor/ 
director. In order to assure the gjreatest number of returns from respondents 
who were active in some phase of secondary school educational theater, the 
questionnaires were sent to the English Department Chairmen of all Montana 
high schools. The forms were to be filled out by the faculty member most 
directly concerned with classes/program s in theater and dramatic arts, or, 
the English Department Chairman. Six areas were covered in the questionnaire:
(1) Facts About Yourself -  information dealing with the faculty member most 
involved with theater, his teacher-training, and his theater activities; (2) Play 
Production -  information dealing with the school's theatrical productions, pro­
duction selection and budget, and the quantity and type of production; (3) Com­
petitive Drama -  information dealing with the number of students involved.
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compensation for advisors, selection of "cuttings, " and expense budget; (4) 
Curricular Programs -  information dealing with specific courses in theater 
and dramatic arts, course content, and academic regulations; (5) Facilities -  
information dealing with production plants and stage equipment; (6) General 
Information -  information dealing with theater program cooperation, objectives 
and attitudes.
The initial questionnaires were sent to all secondary schools in 
Montana. Since an accurate list of high schools having drama activities was 
not available, the schools contacted were those listed in the 1972-1973 Montana 
Education Directory. The survey was completed in the spring of the 1972-1973 
academic year and does not include theater activity during summer school pro­
grams.
Included in the initial mailing was the six-page questionnaire, a 
return, self-addressed, stamped envelope and a cover letter which explained 
the purpose and aims of the study and provided instructions for completing the 
questionnaire. The first mailing to 185 high schools was completed on March 
16, 1973. One hundred and four schools responded during a time lapse of three 
weeks.
On April 6, 1973, a second mailing was sent to the h i^  schools 
which had not yet returned the questionnaires. This second mailing contained 
the original questionnaire, another return envelope, and a follow-up letter again 
requesting a completed and returned form. An additional thirty-seven schools 
responded to the second correspondence.
At the end of a six-week period, a total of 141, or 76.2 percent, of 
the 185 operational state high schools responded.
According to the Montana Education Directory, the high schools were 
divided into four categories based on population of the communities where they 
existed: First Class, Second Class, Third Class and Private Class districts.
'*A first class district has a population of 6,500 or more; a second class district 
has a population between 1,000 and 6,500; and a third class district has less
Q
than 1,000 residents. " No definition of private schools was included in the 
Directory. The information thus classified was tabulated and an analysis was 
then prepared.
Organization of the Study
Chapter 1 presents the statement of the problem, the rationale and 
need for the study, the definition of terms and limitations, and the procedures 
of the study.
Chapter 2 presents the background of the study, a brief history of 
theater in secondary schools, goals and values of educational theater in secondary 
school curriculum, and a review of related research.
Chapter 3 presents the tabulation of the original data, an analysis 
of the data in expository style, the major findings of survey, and a profile of 
the average Montana high school theater program.
8Montana Education Directory 1972-1973, op. c it ., p. 11.
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Chapter 4 presents an analysis and comparison of selected data 
findings in relation to previous secondary school research.
Chapter 5 presents a summary of the study, and the conclusions 
and recommendations of the present researcher.
Chapter 2 
BACKGROUND OF THE STUDY
The history of educational theater dates to the very beginning of 
organized education; its aims have been diverse and changing; the reasons given 
for its existence have varied with educational methods and theories.
Development of Theater in Secondary Schools
Educational theater activity in America is almost as old as the 
colonies themselves. The earliest recorded educational drama production was 
in 1702 when the students of William and Mary College staged a "pastoral 
colloquy" before the governor of Virginia.  ̂ Toward the end of the ei^teenth  
century, theater appeared in schools as "academic exercises" used to stimulate 
interest in and to aid in the study of Latin. Elocution programs in the schools 
also offered an opportunity for a kind of dramatic exercise.
Nineteenth century drama productions were primarily a co-curricular 
activity. Greek and Roman tragedies (often in the original languages) were often 
performed at many colleges and secondary schools. Plays were presented at 
commencements and other school celebrations, and in many instances these
^Walter J. Meserve, An Outline History of American Drama 
(Totowa, New Jersey: Littlefield, Adams & C o., 1970), p. 3.
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plays were written by faculty members. The "benefit performance" was com­
mon; many high schools were first introduced to theater by the presentation of 
a play whose primary purpose was to make money. High school drama pro­
ductions were also encouraged as class projects, or as a means of recreation 
for the student’s leisure time.
By 1900, dramatics was entirely co-curricular in American 
high schools. . . the plays produced at the time were on the whole 
lacking in literary merit, and the directors or coaches were 
volunteer teachers, enthusiastic but untrained. . . a pleasant 
and harmless activity with little educational value for either 
participants or the audience. ^
According to Paul Kozelka, in his historical survey of high school 
dramatics in the United States during the first quarter of the twentieth century, 
values and objectives attributed to dramatic activity were altered and clarified 
as educators gradually recognized the "universality of the dramatic instinct and 
learned how to channel its varied expressions into constructive, fruitful
Q
creation. " The production of a standard play was the most prevalent and 
accepted form of secondary school dramatic activity, but the introduction of 
theater arts into the classroom gave more students the opportunity to participate 
in the creative process. Gradually, the study of theater (such courses in theater
^Paul Kozelka, "Dramatics in the High Schools 1900-1925, " His­
tory of Speech Education in America, ed. Karl R. Wallace (New York: Appleton- 
Century-Crofts, Inc., 1954), p. 595.
3 tU4Ibid., p. 597.
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history, stage speech, playwriting, role-playing, and stage production) was 
considered important enough for academic recognition. ^
In 1924, Diana Rees Evans arrived at a Bozeman, Montana high 
school and reported the school's theater movement in full swing:
The effects of summer sessions at Wisconsin, Minnesota 
and Northwestern, together with the influence of the little theater 
and the inspiration of Theater Arts Monthly. . . made me revolt 
against the painted interiors and the exterior provided by the 
school board, to be held sacred through the years against any 
violation of change. In our zeal, the students and I built and 
painted sets with our hands. It was revolutionary. In Bozeman,
I taught accredited classes in dramatics and. . . with my high 
school club. . . I produced (author lists five theatrical produc­
tions) . We won the state contest at Missoula with The Valient. ®
Three major reasons for the academic recognition of theater in 
secondary schools according to Kozelka had developed during the 1920's: (1) 
Qualified teachers rather than outside coaches showed how participation in 
dramatic activity developed personalities and prepared students as well as any 
traditional course of study. (2) Administrators realized that a student should 
be given credit for an activity which could help him mature, and into which he 
poured large amounts of time and energy. (3) And finally, the general public saw 
how play production growing out of continuing course work gave to theater
K enneth Macgowan, Footlights Across America (New York: Har- 
court. Brace & Company, 1929), p. 170.
^ ia n a  Rees Evans, "Fifty Years in the High School Theater, " 
%ieech delivered to 1950 Convention of the American Educational Theater 
Association, cited by Kozelka, op. c i t . , pp. 601-602.
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activities a new perspective and stability that had been lacking before. ®
During the 1930's, the 1940's, and the early 1950's, theater classes 
and play production courses entered the high school curriculum in increasing 
numbers. In 1936, the American Educational Theatre Association was founded 
to provide an effective agency for direct assistance in the problems of teaching 
theater, and, to represent the educational theater nationally in education and 
theater circles. Other dramatic organizations, such as the International 
Thespian Society (an association concerned exclusively with the problems of 
high school dramatics), and the National Theater Conference, were formed to
r j
meet the growing needs of educational theater.
During the 1950's, although dramatic art activity was not univer­
sally accepted as a curricular subject and many of the problems of producing 
a play were still in existence, there were more kinds of dramatic activity in 
high schools than ever before. Educators and administrators looked upon it as 
a priceless opportunity to encourage co-curricular activity, to teach standards 
of appreciation, and as an important tool in the education of American youth.
In the late 1950's, the United States was thrust into the space-age. The empha­
s is  in education shifted away from the arts and humanities to the technical and 
scientific fields. During the 1960's, educators once again returned to the
^Kozelka, op. c i t . , pp. 610-612.
^Clara Behringer and William P. Halstead, "National Theater 
Organizations and Theater Education, " History of Speech Education in America, 
ed. Karl R. Wallace (New York: Appleton-Century-Crofts, Inc., 1954) pp. 641- 
665.
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philosophy of the humanistic, liberally-educated individual. During the last 
ten years, according to Charlotte Kay Hotter (a noted authority on secondary 
school theater education), drama educators reevaluated their objectives and 
redefined their place in education. As a result, theater and dramatic art pro­
grams have gained a firm place in public secondary school education because 
they are better defined, constructed and understood. ®
Place of Theater in Secondary School Curriculum
Has theater and the dramatic arts a legitimate, justifiable place in 
the secondary school curriculum?
Professional attitudes seem to consider theater and the dramatic 
arts as an acceptable and important part of high school education.
As early as 1949, administrators recognized the place of high school 
theater programs in the curriculum:
The dramatic arts program, used as an integral part of the 
school curriculum to give the maximum number of pupils an oppor­
tunity to modify their behavior to the best social and personal ends, 
has no superior in the whole range of educational activities. It 
should, therefore, be one of major and continuous concern to the 
school administrator. ®
Mary McGrath, assistant principal of a Brooklyn, New York high 
school, had this to say about the place of educational theater:
^Charlotte Kay Hotter, Theater in High School: Planning, Teaching, 
Directing (Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1970), pp. 15-16.
^Charles L. Semler, "The Administrator’s Obligations, " The Bulle­
tin of the National Association of Secondary-School Principals, XXXm (Decem­
ber, 1949), p. 4.
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. . . there is  a need to help young people to know harmony, 
to unify their sense of values, and to attain a sense of internal 
peace in the midst of external confusion. . . Of all the subjects 
in the curriculum, the arts by their very nature are best fitted to 
attain this end; and, of all the arts, drama, which is  the harmonizer 
of the arts, is  the one most eminently suited to this purpose.
Participation in theater activity, McGrath concluded, provides each student with
the opportunity to discover and cultivate latent talents, and to reap the benefits
of participation in a creative endeavor.
Philip Coggin, in a study of the uses of theater and education, warned 
against the dangers of specialization in education without an integrating force:
A fully-developed human being is , by definition, a full member 
of society, and the communal character of drama encourages the 
full development of the social group.
With the conclusion that society exists for the individual, Coggin further stated
the purpose of drama in schools is  to aid in the development of the complete
individual so he is  able to display the richness and completeness of his own
individuality.
This viewpoint was strongly endorsed in 1964 by Hubert Heffner, 
president of the American Educational Theater Association, in an essay on the 
role of theater in a liberal education. Heffner concluded:
^^Mary T. McGrath, "The Place of Dramatic Arts in the Secondary 
School, " The Bulletin of the National Association of Secondary-School Principals, 
XXXin (December, 1949), p. 3.
^^Philip Coggin, The Uses of the Drama (New York: George 
Braziller, In c ., 1956), p. 285.
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The theater art is  a central place from which the student can 
move outward in imagination and inward to introspection and beyond 
in some kind of disciplined intellectual endeavor which can make a 
philosophy with which he can Uve. All the elements are there within 
the theater; they move in every direction, to philosophy, to politics, 
to economics, to sociology.
Wanda B. Mitchell, in an article explaining new developments in 
secondary school theater programs, stressed the "comprehensive synthesis of 
content areas" which theater provides over other subjects in high school: "Lit­
erature, art, music, practical arts, history, and psychology are all necessary 
parts of a high school theater production.
One of the goals of secondary schools has been that of providing the 
community with skillful and able citizens. The theater program had been 
evaluated according to its ability to assist the individual schools in the realiza­
tion of these objectives:
No other field of secondary education offers greater opportunity 
for the transfer of values to the community than does that of the 
dramatic arts. Participation in any of the numerous channels of 
the dramatic arts is  one of the few school activities which directly 
affects adult life and community activity. . .
Charlotte Motter, President of the California Educational Theater 
Association, summarized seven basic principles upon which theater and
^^Hubert Heffner, "Theater and Drama in Liberal Education, " Edu­
cational Theatre Journal, XVI No. 1 (March, 1964), p. 24.
^^Wanda B. Mitchell, "Issues and Developments -  Theater Arts,"  
The Bulletin of the National Association of Secondary-School Principals, XLVn 
(November, 1963), pp. 51-52.
^^Lawrence D. Smith, "Values to the Community, " The Bulletin of 
the National Association of Secondary-School Principals, XXXin (December, 
1949), pp. 19-20.
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dramatic art programs should be built into the curriculum of the secondary 
school:
The purpose of theater in a school is  to educate both the par­
ticipants and the audience.
The drama classes and the theatrical productions of a high 
school are part of its curricular educational function, not of its 
supplemental recreational program.
Theatre education in a high school is  primarily general edu­
cation in the arts and humanities designed to enhance the cultural 
and aesthetic background of all of the students.
The art of the theater is  a complex discipline with a 
sequential development and must be taught as such.
Theatrical productions are the product of the sequential 
discipline of theatre and must evolve from training.
The goal of theatre education is  not information but insight; 
not knowledge but understanding.
The most important lessons of human existence can only be 
absorbed through empathy; empathy is  the wordless, universal 
language of the theatre.
Several national bodies concerned with the improvement of educa­
tional opportunities have made statements which should be noted as giving 
powerful support to the acceptance of theater as a legitimate, necessary area 
of instruction for young people today.
For its Golden Anniversary Conference in 1960, the President's 
White House Conference on Children and Youth chose a theme of special interest
^^Motter, op. cit. , pp. 17-18.
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and significance to educational theater: "To promote opportunities for children 
and youth to realize their full potential for a creative life in freedom and dig­
nity. The most directly pointed of their recommendations were:
That schools provide youth with opportunities for participa­
tion in creative dramatics, creative writing, and dramatic pro­
ductions, under qualified leadership, to develop their talents and 
give them a basic understanding and critical appreciation of the 
theater arts;
That young people be given the opportunity to participate in 
dramatic productions, under the direction of qualified leaders, in 
order to acquire the emotional and intellectual disciplines inherent 
in the theater arts;
That the curriculum include a program of motion picture and 
drama appreciation;
That all schools make special provisions for the education 
of the gifted, talented, and creative student;
That communities provide more theater facilities.
In 1962, the National Council of the Arts in Education recommended 
that a comprehensive study of the arts in America be supervised and that fine 
art specialists be added to the Office of Education. August Heckscher, appointed 
Special Consultant on the Arts, recommended in his report "The Arts and the 
National Government" that further consideration be g^ven to "increasing the 
share of the federal government's support to education which is  concerned with
^̂ Report of the White House Conference on Children and Youth 
(Washington, D .C .: Department of Education, 1960), p. 1.
^^Ibid., pp. 2-5.
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the arts and the humanities. Congress responded by establishing the 
National Arts Council and the enactment of an Arts and Humanities Act and the 
Elementary and Secondary Education Act which recommended the improvement 
and expansion of the arts in public education.
One of the major statements by a national group that supports the 
need for theater in the secondary schools was the position paper on "The Arts 
in the Comprehensive Secondary School" by The National Association of Second­
ary School Principals' Curriculum Planning and Development Committee. The 
Association firmly believed the subjects taught and the experience provided for 
all children in the area of the arts to be essential to the general education of 
all secondary school youth. Thus, the Committee endorsed the proposal that 
all secondary school students need experience in understanding music, the 
visual arts, the theater arts, the industrial arts, and home economics. Other­
w ise, the Committee pointed out, the students' basis of decisions on stereotypes 
and prejudices could easily be manipulated by the mass media and by superficial 
shifts in fashion.
According to the Association's recommendations, the primary goal 
of the theater arts in high schools should provide all students with understanding 
so they can make intelligent, aesthetic choices about all forms of theater from 
television shows to legitimate theater productions. Among the general goals
18August Heckscher, "The Arts and the National Government, " 
Document No. 28, 88th Congress, 1st session, 1963, cited by Motter, op. c i t . , 
p. 16.
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for the theater arts, each student should have the opportunity, according to his 
abilities and interests, to:
(1) Understand and evaluate the literary form of the play, the 
dance, or opera, the quality of acting, differences in the uses of 
speech, lighting and stage design, the staging and choreography, 
and costume design.
(2) Acquire a knowledge and appreciation of dramatic litera­
ture, including the skill of reading to visualized staging and acting.
(3) Become aware of the influence of the theater arts in his 
daily life and the influence of theater as a social force, especially 
its help in understanding other national and cultural groups.
(4) Experience a wide variety of theater, including the best 
in classic and contemporary production in order to have a basis 
for making his own independent judgments.
(5) Discover values derived from participation such as 
knowledge of avenues of expression, control and use of voice and 
body, stimulation of the imagination, the discipline of working 
creatively with others, and how to contribute to the aesthetic 
experience of others.
(6) Discover how theater experiences can help individuals 
develop and maintain emotional stability.
Such a listing of the aims in the field of theater arts in secondary 
school gave added meaning to the role of drama in educating teachers who could 
fulfill these aims.
No one theater-minded group did more study on the subject of the place of 
theater in the secondary school than did the Secondary School Theater
19Delmas F. Miller (ed.), "The Arts in the Comprehensive Second­
ary School, " The Bulletin of the National Association of Secondary-Schoo 1 Prin­
cipals. XL (September, 1962), pp. 1-19.
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Association, a permanent division of the American Theater Association. The 
Association stated;
. . . that theater is  a unique discipline of the arts and 
humanities and must, as such, be a part of the education of the 
individual, an integral part of the curriculum of the secondary 
schools, and taught by teachers thoroughly trained in theater.
The Association's publication of a suggested course of study in thea­
ter for the secondary school set forth the following aims which are frequently 
stated in discussing creative studies in the high school curriculum:
(1) To educate the emotions for controlled use.
(2) To educate imagination for creative self-expression.
(3) To discipline the voice and body for purposeful use.
(4) To expand intellectual horizons to include an aesthetic 
awareness.
Professional judgments seem to indicate that theater and the drama­
tic arts are an integral and essential portion of the secondary school curriculum.
Review of the Literature
Much of the literature dealing with the role of theater in the educational 
program has been published in the form of textbooks, articles in professional 
journals, pamphlets, workbooks, and periodicals. Most of this literature
^^The Secondary School Theatre, VII (Fall, 1967), p. 3.
^^Robert W. Teeter, Jr. (ed.), A Suggested Outline for a Course of Study 
in Theater Arts at the Secondary School Level (Washington, D. C. : American 
Educational Theater Association, 1963), p. iii.
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stresses the need for upgrading existing h i^  school theater programs, for im­
proving training of theater instructors, and for creating an interest in d r a m a ,  on 
the part of the student. Research related to the activities of high school theater 
seems to be primarily restricted to doctoral dissertations, unpublished mas­
ter's theses, and general surveys. The purpose of this study was closely allied 
with the findings presented in these reports.
As early as 1927, an attempt was made to ascertain the status of 
educational theater in secondary schools as it existed in the United States.
This pioneering effort by the Committee of the Drama League of America 
reported in part:
. . .  we may say that our investigation revealed the fact that 
in the 386 schools reporting, out of the 112,000 students eligible 
for dramatics, some 59,000 were actively interested. . . in round 
numbers, there are 3,000,000 students who are eager to participate 
in dramatics.
Kenneth Macgowan in a study of theater activity in the United States 
found that a third of the twenty-two thousand high schools in 1929 were studying 
theater courses and producing "a rather decent grade of play. He noted 
further that 75 percent of the college and university dramatic students went to 
work as high school teachers.
22Report of the High School Survey (Chicago: Drama League of 
927), p. 5.America, 1
^^Macgowan, op. c it ., p. 169 
24ibid., p. 192.
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In 1930, Milton Smith conducted an investigation of American second­
ary school theatrical productions and dramatic equipment. The outstanding high- 
l i^ ts  of his survey indicated:
(1) Play production in high schools was practically universal, and 
80 percent of the authorities encouraged it. The production of worthless plays 
was too large.
(2) In two thirds of the high schools, dramatic art activity was 
entirely extra-curricular, and generally, not very well organized.
(3) More than half of the teachers engaged in play production had 
some special training in the subject, and the number of trained teachers was 
growing.
(4) In three fourths of the high schools there was an auditorium 
designed to be used for play production among other things. Few schools had 
the necessary stage equipment for play production activity.
Smith concluded for proper growth of theater activity as a tool of
education it needed properly trained teachers and a certain amount of necessary
equipment. He noted that trained teachers were appearing and would continue
as demand increased, but the unfavorable equipment situation generally arose
from the building itself: "The teachers can be dismissed, and will be, but the
26building itself stands there with a discouraging permanence. "
^^Milton Smith, The Equipment of the School Theater (New York: 
Teachers College, Columbia University, 1930), pp. 39-41.
^®Ibid., p. 41.
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In 1932, Magdalene E. Kramer completed a survey investigation of 
the educational values of dramatic tournaments in American secondary schools. 
Kramer contacted approximately one thousand schools by means of a mailed 
questionnaire. Among the major findings of the survey, Kramer found:
(1) The purposes relating to the development of the individual and 
the raising of standards in high school dramatics were reported as the most 
important aims of dramatic tournaments.
(2) The one-act play was the type of production most frequently 
selected for presentation.
(3) Preparation for a dramatic tournament was carried on as part 
of the extra-curricular program, and participation was generally limited to
a small proportion of the school enrollment.
(4) The most frequently reported advantages gained from participa­
tion were the development of self-control, poise, and responsibility; the appre­
ciation of superior acting, directing, diction, make-up, and setting; and the 
opportunity for dramatic groups to see what other groups were doing.
Kramer concluded that while dramatic tournaments had contributed 
in varying degrees to the development of growth in an individual, it was often 
the result of chance rather than proper planning. Tournaments failed to produce 
desired outcomes due to two causes: failure to focus procedures upon specific
27Magdalene E. Kramer, Dramatic Tournaments in the Secondary 
Schools (New York: Teachers College, Columbia University, 1936), pp. 102- 
104.
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educational purposes, and, lack of sufficient control of probable accompanying 
evils, such as publicity and competition. She recommended dramatic tourna­
ments be organized as an educative experience and the emphasis on individual
Q Q
or group competition should be reduced to a minimum.
In addition to these early investigations into the status of educational 
theater in secondary schools, the International Thespian Society has annually 
compiled a brief record of the academic year theater season as submitted in 
reports by its member high schools.
The 1972-1973 season totals listed by the Society based on reports 
by 1,521  member schools indicated a total of 3,405  full-length productions,
2,894  one-act plays, and 685 original student-written plays. The report noted 
that h i^  school programs were continuing to expand in six important areas: 
presenting original student-written scripts; adding student-written music to 
non-musical plays; touring the schools' theatrical productions, establishing 
children's theater programs; developing mime troops and ensemble acting 
groups; and finally, experimenting with puppetry. Unfortunately, the report is 
based upon about 40 percent of all member schools, which is  less than 5 percent 
of the total high schools in the United States.
Recognizing the need for a comprehensive study descriptive of the 
character and scope of American secondary school theater education, the
28fbid., pp. 146- 147.
29 i>i 972-1973 Production Survey. " Dramatics. XLIV (October, 1973),
pp. 16-17.
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Secondary School Theatre Association commissioned Joseph L. Peluso with 
conducting such a survey. Of the total 22,214 high schools in the United States, 
3,332 were selected at random. 1,352 high schools, or 40 percent of the sample 
were selected as representative subjects for the survey. The data was collected 
by means of a mailed questionnaire.
Peluso reported the following major findings:
(1) Few American high schools offered classroom instruction in theater 
arts. The chances of such theater courses being offered increased in propor­
tion to the size of the school's student body. Curriculum overcrowding, limited 
funds, and unavailability of qualified teachers were the reasons most often cited 
for the absence of curricular theater programs.
(2) A h i^  percentage of teachers involved in theater programs had little 
or no formal preparation related to theater arts. While nearly 75 percent of the 
responding teachers had at some time actively participated in theater, less  than 
one third had completed twelve or more college credit hours in theater training; 
the average responding teacher had completed fewer than twelve hours.
(3) In schools where theater arts courses were offered, students earned 
credit equal to major academic disciplines. However, students were seldom 
given the opportunity to elect theater courses in lieu of required academic 
courses.
(4) More than 90 percent of the high schools presented at least one play 
annually, generally under the direction of the same teacher each year. In three 
fourths of the schools, royalties for producing a play prohibited the selection of
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certain plays. Facilities for technical and actor preparation, stage l i f t in g  
equipment, and storage space were usually limited or nonexistent.
(5) Principals and teachers agreed on the most important reasons for 
theater arts activity in secondary school education: to enable the students to 
grow in self-confidence and self-understanding, and, to provide experiences 
which help increase the students' understanding of others.
(6) Items listed as most desirable by responding teachers for improving 
their total theater programs were improved facilities, introduction/expansion 
of theater arts courses into the curriculum, and more funds for play production 
activities.
(7) The survey definitely proved that money is  not the most significant 
factor contributing to the strength of secondary school theater programs; school 
size stood out as the single most important factor affecting the strength of a 
theater program.
Since the ultimate educational responsibility in the United States is  
located at the state level, Peluso recommended future surveys to develop com­
parative statistics on a state-by-state basis.
Research of Montana high school theater. Relatively little research is  
available concerning the status of secondary school theater activity in Montana.
^^Joseph L. Peluso, A Survey of the Status of Theater in United States 
High Schools. Final Report of Office of Education, U. S, Department of Health, 
Education and Welfare (Washington, D. C. : American Educational Theatre 
Association, Inc., 1970), pp. 11-15.
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Firman Brown, J r . , in a historical study of theater in Montana,
remarked;
Theater at the high school level has been shockingly bad in 
Montana for years; the fault probably lies more in sparse popula­
tion than in a lack of interest. It is simply not possible for h i^  
schools with fewer than one hundred students. . . to hire trained 
theater personnel when budget limitations already force them to 
assign double- and triple-teaching fields to their teachers. Often 
high school teachers assigned to direct the plays have no exper­
ience, talent, or interest in theater. The work is  merely pushed 
upon them because the rest of the staff also has extra-curricular 
assignments.
As a result of Brown's efforts, Bruce Cusker, theater instructor 
at Great Falls High School, Great Falls, completed a survey in 1963 which 
investigated the dramatic arts programs, theater plants, and production atti­
tudes of Montana high schools during the 1962-1963 academic year. No detailed 
investigation of dramatic activity of Montana h i^  schools had been conducted 
prior to Cusker's survey.
Cusker based his study on the data derived from mailed question­
naires which were sent to every accredited high school in Montana. One hundred 
forty-six of the total 188 schools, approximately 77 percent, responded to the 
survey.
31Firman H. Brown, J r . , "A History of Theater in Montana" (un­
published Doctor's dissertation. University of Wisconsin, 1963), p. 636.
32Bruce Cusker, "An Investigation Into the Dramatic Arts Programs, 
Theater Plants and Production Attitudes of Montana High Schools for the 1962- 
1963 School Year" (unpublished Master's thesis. University of Montana, 1963).
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Major findings as a result of this survey were:
(1) Less than 1 percent of the responding schools offered a curricular 
course in theater. Among the 173 public high schools, First Class district 
schools comprised 30 percent of the total offering a theater course. The ma­
jority of the teachers rated the value of their theater course as excellent or 
good. Reasons for not offering a course in theater were lack of qualified in­
structors, lack of money, and lack of space.
(2) One hundred and twenty full-length plays and sixty-seven one-act plays 
were produced during the school year. Over half of the plays were selected for 
the sole purpose of entertainment. Less than 5 percent of the plays suggested 
for study by the State English Course of Study were actually produced. Fifty- 
six student-directed one-act plays were presented, and eleven high schools 
(less than 1 percent of the total theatrical production reported) presented 
student-written original scripts.
(3) Forty percent of the theater directors in the state had no formal 
training in theater, and less than 12 percent had more than twenty college 
credits. Theatrical productions were directed by English instructors (in 55 
percent of the schools). Speech instructors (25 percent). Drama instructors
(6 percent), and instructors other than Drama, English, or Speech (14 percent).
(4) Theater programs were crippled in over three fourths of the respond­
ing schools due to the use of play receipts for a purpose other than drama. In 
80 percent of the high schools, junior and senior classes sponsored the play 
productions. Drama clubs were found in only one third of the schools
31
(approximately 13 percent were affiliated with the International Thespian 
Society). The most frequent aims of play production according to the directors 
were: to challenge the student body and to develop the personality of the student.
(5) All of the plays were either produced in a regular theater auditorium 
or in a gymnasium-auditorium. The facilities of the majority of h i^  school 
physical plants were considered inadequate by Cusker. Half of the responding 
high schools had no dimmers, and one third of the schools had not spotlights. 
Sets and set pieces were used by three fourths of the high schools.
(6) The amount of class sponsorship of theatrical productions should be 
replaced by drama club control. Furthermore, the receipts from a theatrical 
production should be returned to theater and dramatic art activity.
(7) High school theater facilities need to be improved. Funds for im­
provement should come from the administration or from play receipts.
The most recent theater research dealing with the secondary schools 
of Montana was conducted in 1970 by Margaret Johnson, theater instructor at 
Sentinel High School, Missoula, in her effort to determine the educational 
backgrounds, budgets, and other problems related to producing drama in 
Montana high schools with a student enrollment of 800 or less. The results of
^^Ibid., pp. 71-75. 
34lbid., pp. 76-82.
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her survey indicated a need for a sourcebook on simplified theater techniques 
stressing the director’s use of dramatic education, innovation, and economy.
Mailed questionnaires were sent to over one hundred and thirty 
English Departments in Montana's secondary schools. Johnson does not 
describe the survey’s procedures, responses, or tabulations. However, the 
results of her survey indicated:
(1) Four fifths of the drama instructors had no formal training in theater 
and the dramatic arts.
(2) Approximately 50 percent of the high schools sampled had no budget 
for theater programs, and over 40 percent of the high schools had a budget of 
$100 or less .
(3) Directors of play production were more interested in knowledge about 
the technical aspects of play production than directing or acting.
Summary
The foregoing discussion and research regarding the status of 
theater in secondary schools was presented to provide the foundation of this 
researcher’s investigation.
Theater and the dramatic arts have been used as a tool of and for 
education throughout history. Dramatic art activity was introduced into
 ̂̂ Margaret F. Johnson, "A Theater Production Sourcebook for the 
Drama Program in Small Montana Secondary Schools" (unpublished Master’s 
thesis. University of Montana, 1971), p. 3.
36ibid., pp. 1-2.
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American secondary school education primarily as a co-curricular activity. 
Gradually, it was recognized and included in the high school curriculum as part 
of a liberal arts education. Theater activity has continued to increase and gain 
academic support, reaching wide acceptance and recognition as a segment of 
today’s public secondary school education.
Professional attitudes were examined to determine the place theater 
and the dramatic arts have in the fundamental philosophy of the secondary school 
educational program.
Finally, studies and surveys related to research of high school 
theater activities were examined to determine the direction of this survey.
The purpose of this study is  closely allied with the findings and conclusions 
present in these studies.
The remainder of this paper will deal with the scope of theater and 
the dramatic arts in the secondary schools of Montana during the 1972-1973 
academic year.
Chapter 3 
THE FINDINGS
Chapter 3 is  divided into six sections. Each section corresponds 
with the six areas under investigation in the mailed questionnaire and presents, 
in expository style, the survey's results followed by the tabulated data. Follow­
ing the data is a profile of theater and dramatic art programs in the average 
Montana high school, and a summary of the survey's major findings.
All of the tables in Chapter 3 are based on 141 completed question­
naires. Each table is  divided into the four school district classifications, a 
total column representing the sum figure of all of the responding high schools, 
and finally, a percentage column based on the actual total response to each ques­
tion from the 141 responding schools. A number of symbols and terms appear 
in the tables and text; the key which follows will assist the reader of this study.
(1) 1.1, 1.2, etc. -  refer to the section followed by the question in 
that part of the questionnaire. For example, L_1 refers to section I, question 
#1; L_2 refers to section I, question #2. The six sections are as follows:
I -  Background of the Instructor 
n  -  Play Production Programs 
m  -  Competitive Drama Programs 
IV -  Curricular Theater Programs
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V -  Facilities 
VI -  General Information
(2) 1st. 2nd. 3rd, and 4th -  refer to the four classifications of 
Montana school districts; 1st = First Class, 2nd = Second Class, 3rd = Third 
Class, and 4th = Private school districts.
(3) Tot -  refers to the total column or the actual number of responses 
to each item within a question.
(4) NA -  refers to "No Answer" or no response to a particular item
or question.
(5) R -  refers to the rank, or order (1st, 2nd, 3rd, etc.) which 
respondents scored various options within a specific question. Items are ranked 
in descending importance, "1st" being the most important.
(6) % -  generally refers to the percentage of total responses to a 
given question according to the various options of that question. In tables where 
the percentage is computed on a different basis, an appropriate notation ex­
plains the difference. Percentages in the text are rounded off to the nearest 
whole number.
Response to Questionnaire
Table 1, on the following page, presents the basic distribution of 
responses according to the school district classifications. Of the 185 accredited 
Montana h i^  schools, 141 (76 percent) completed and returned the questionnaire. 
The best response of high schools participating in the survey was from the 1st
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Table 1
Response to Questionnaire According to 
School District Classification
School District Classification 
1st Class 2nd Class 3rd Class Private Total
Number of Schools in 
District 19 85 65 16 185
Number of Schools 
Responding 16 67 45 13 141
Percent of Schools 
Responding 84. 2% 78.8% 69.4% 81.3% 76. 2%
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Class district, followed by Private high schools, 2nd Class district schools, 
and 3rd Class district schools, respectively.
The questionnaire requested that the faculty member most directly 
concerned with theater classes complete the form. As indicated in Table 2, 
the respondents were primarily instructors. Of the respondents, 78 percent 
classified themselves as instructors, and 21 percent responded as English 
Department Chairmen. (The majority of the chairmen also indicated they were 
high school instructors and were almost entirely from 2nd Class, 3rd Class, 
and Private district schools.) All of the respondents reported some primary 
connection with theater activity in their schools.
The above results supported the assumption that the respondents 
would be familiar with secondary school theater activities, problems, objec­
tives, and terminology, and therefore, would complete the questionnaires with 
understanding and knowledge of the field.
Background of the Instructor
Section I of the questionnaire was designed to provide information 
about the background and training of the respondents, and their specific theater 
assignments.
Table 3 describes the respondents connection with high school 
theater programs. Approximately two thirds of the respondents taught some 
form of theater course or unit in their school. Only four respondents, all from 
1st Class district schools, taught theater or dramatic art courses exclusively.
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Table 2
Response to Questionnaire According to Faculty Position
School District Classification*
1st Class 2nd Class 3rd Class Private Total %**
Instructors Responding 15 53 37 6 1 1 1 7 8 . 7
Chairmen Responding 1 14 8 7 30 21.3
* School District Classifications hereafter referred to as "1st" = 1st Class, 
"2nd" = 2nd Class, "3rd" = 3rd Class, and "4th" = Private
** Percentage column based on total (141) response to questionnaire
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The majority of the instructors, who taught a theater course/unit, tau^t either 
English (40 percent) or speech (19 percent) courses. In addition to their theater 
assignments, twelve instructors reported teaching courses in areas other than 
speech and English. Of the respondents, 35 percent did not teach any theater 
or dramatic art courses. The majority of schools lacking curricular theater 
courses were the smaller district high schools.
Among the respondents' co-curricular theater duties, 77 percent 
directed the school's play production program, 40 percent advised the school's 
drama club, and 36 percent supervised the school's competitive drama program.
First Class district respondents provided the best percentage of 
combined curricular and co-curricular drama supervision compared with the 
other district respondents. Second Class, 3rd Class, and Private respondents, 
althou^ they may or may not teach a specific theater course, were often 
assigned supervision of co-curricular theater activities.
Table 4 indicates the number of years the respondents have been 
teaching and working with theater programs in secondary schools. Most of the 
respondents were relatively young and inexperienced. Approximately 70 per­
cent of the respondents have been teaching and supervising high school theater 
activities for seven years or less. Less than half of these instructors had 
more than two years experience. While fifteen instructors have been teaching 
for fifteen or more years, only nine of them were still actively working with 
theater programs. Of the respondents, 14 percent did not indicate the number 
of years they had worked with theater activities.
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Table 5 represents the major and minor fields of the respondents' 
Bachelor degree, and area of concentration if they had a Master degree. The 
majority of the instructors received training in English: 63 percent had an 
English major, and 18 percent had an English minor. Theater was ranked 
second amoi^ the specific areas listed: 9 percent had a theater major, and 12 
percent had a theater minor. Over three fourths of these instructors were 
from the 1st Class and 2nd Class districts. Speech and Education, respectively, 
were the third and fourth categories of teacher preparation. Over one fourth of 
the respondents indicated a college major or minor in areas other than those 
listed on the questionnaire. Twenty-one of the respondents had a major or 
minor in History, twelve had a major or minor in Social Science, and thirteen 
had a foreign language major or minor.
A total of twenty-two (16 percent) respondents working with high 
school theater programs had a graduate degree. Eight instructors had a Mas­
ter's degree in Education (6 percent), five in Theater (4 percent), and four in 
English (3 percent) ; these three areas represented three fourths of the reported 
graduate work. Three of the five graduate theater degrees were instructors 
from the 1st Class district.
As shown in Table 6, over one third of the instructors have no 
credit hours in theater or dramatic art courses. Of those who have taken 
classes in theater, it is  likely that those credit hours were in Dramatic 
Literature, Dramatic Criticism, or Theater History rather than production- 
oriented courses. Among production courses, there is  a better chance the
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credit hours were in Acting or Directing rather than in Technical Theater and 
Design. More than 25 percent of the respondents have one to six quarter credit 
hours in theater courses; 11 percent reported seven to twelve credit hours. 
Approximately 15 percent have thirteen or more credit hours in theater; these 
instructors are mainly from the 1st Class and 2nd Class districts. The results, 
as presented in Table 6, indicate most of the respondents had relatively little 
formal academic training in theater. Thirteen percent of the respondents did not 
reply to the question.
Informal theater training of the high school instructors is presented 
in Table 8. Less than half of the respondents have actively participated in 
college, community, or summer "stock" theatrical productions. While approxi­
mately 45 percent of the instructors took part in college productions, only 20 
percent have been involved in community theater productions, and only 10 per­
cent have been involved in summer "stock" theater productions. It is  more 
likely this participation was as an actor or technician than as a director or 
designer. Only 14 percent had experience as a director. In general, the aver­
age instructor received informal training as an actor or technician during 
college. First Class district respondents were the best group with informal 
drama training.
When asked to rank four theater areas among those listed in Table 
7 which the respondents considered valuable or which they would recommend as 
the most helpful areas of preparation to a secondary education theater student, 
the instructors selected Acting, Directing, Scene Construction, and Dramatic
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Literature. Playwrlting, Theater Administration, Theater History, and 
Dramatic Criticism were selected as the least important areas of theater pre­
paration. Production-oriented courses were usually considered more valuable 
by Montana high school drama instructors than were academic-oriented courses.
The respondents were asked to indicate the number of college/ 
professional/community theatrical productions they attended during the past 
two years. While 14 percent of the instructors have not attended any non­
secondary play productions, the majority of the respondents, as found in Table 
9, reported a large performance attendance. Over 36 percent of the teachers 
have attended five or more plays during this time period. The average Montana 
drama instructor attends at least two non-secondary dramatic productions per 
year. Over three fourths of the 1st Class district instructors attended ten or 
more shows, while the majority of the smaller district instructors attended 
five or less productions over the past two years.
Table 10 reveals that the average Montana high school instructor 
is not a member of professional theater organizations. Over half of the res­
pondents did not answer this question; this researcher assumes the lack of 
response was simply due to the fact that they did not belong to any of the associa­
tions listed rather than an oversight on the instructors' part to complete the 
question. Only one fourth of the respondents belonged to the Montana Forensic 
Educators Association which has a separate division for theater activities. Of 
the 5 percent who belonged to the American Theater Association, only half were 
also members of the Secondary School Theatre Association. Seventeen percent
43
of the instructors were affiliated with the International Thespian Society. Both 
of these organizations, the Secondary School Theatre Association and the Inter­
national Thespian Society, are dedicated to high school theater and dramatic art 
activities and provide a source of information and valuable services to their 
members; less than 20 percent of the Montana high school instructors belong to 
them. Almost half of the teachers affiliated with professional organizations are 
from 1st Class district schools. The professional organizations of which Mon­
tana instructors were members are listed in Table 10.
An attempt was made to determine the major Montana colleges where 
the instructors received theater training. As found in Table 11, sixty-six of the 
141 respondents (47 percent) have received some theater training in a Montana 
college/university. Eastern Montana College, Montana State University, and 
the University of Montana were the three main institutions which provided the 
majority of the drama preparation. Over half of the instructors did not com­
plete the question; this researcher assumes some of these respondents received 
out of state training since the questionnaire did not provide for such an option.
Most of the teachers, according to Table 12, worked alone in the 
school's theater activities. Twenty-two percent reported another faculty mem­
ber with specific theater training directly involved in the school's theater pro­
grams. Only 8 percent of the respondents indicated more than one faculty mem­
ber was involved in dramatic activity. One 1st Class instructor reported three 
or more faculty members with specific training in theater working with the 
the drama programs.
Table 3
1.1 Check one or more of the statements below which best describes what you do with respect to theater in 
your school:
1st 2nd 3rd 4th Tot
Teach theater or dramatic art courses exclusively 4 - - - 4 2.8
Teach theater and speech courses 3 16 5 3 27 19.1
Teach theater and English courses 7 33 9 8 57 40.4
Teach theater plus other courses (not including speech 
and English) - 6 4 2 12 8.5
Do not teach any theater courses 2 20 23 4 49 34.7
Supervise co-curricular drama club 13 28 13 3 57 40.4
Direct plays and musicals presented 14 52 35 7 108 76.6
Direct competitive drama program 13 28 6 3 50 35.5
* Percentages total more than 100%; multiple answers were possible
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Table 4
I. 2 How many years have you been teaching and working with theater programs ?
1st 2nd 3rd 4th Tot %
Teaching:
1-2 2 22 17 2 43 30.5
3-7 7 24 17 7 55 39.0
8-14 5 13 5 1 24 17.0
15 or more 2 5 5 3 15 10.6
NA - 3 1 4 4 2.9
Working with theater programs :
1-2 3 25 15 3 46 32.6
3-7 8 22 17 3 52 36.9
8-14 3 7 3 1 14 9.9
15 or more 2 3 3 1 9 6.4
NA - 10 7 3 20 14.2
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Table 5
1.3 Indicate the (1) major, and 0  minor of your bachelor's degree, and 0  
area of concentration if you have a Master's degree:
1st 2nd 3rd 4th Tot %*
(1) Bachelor's major
Theater 5 7 - 1 13 9.2
English 9 43 27 10 89 63.1
Speech 3 4 1 1 9 6.4
Music - - - - - -
Education 1 4 1 1 7 5.0
Humanities - 2 1 - 3 2.1
Other Areas 2 17 18 - 38 26.9
(2) Bachelor's minor
Theater 4 7 4 2 17 12.1
English 3 9 12 1 25 17.7
Speech 1 12 6 3 22 15.6
Music - 1 2 - 3 2.1
Education 4 5 5 2 16 11.3
Humanities 1 1 1 1 4 2.8
Other Areas - 26 22 6 54 38.3
(3) Master's degree
Theater 3 1 - 1 5 3.6
English 1 2 - 1 4 2.8
Speech 1 - - - 1 .7
Music 2 - - - 2 1.4
Education 2 2 3 1 8 5.7
Humanities - - - - - -
Other Areas 1 1 2 1.4
* Percentages total more than 100%; multiple answers were possible
Table 6
1.4 Check the approximate quarter credit hours in:
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1st 2nd 3rd 4th Tot %
A cting/Directing
None 1 25 25 3 54 38.3
1 - 6 4 19 8 5 36 25.5
7 - 1 2 3 5 3 4 15 10.6
13 or more 8 10 1 1 20 14.2
NA - 8 8 - 16 11.4
Technical Theater/Design
None 2 24 30 6 62 44.0
1 - 6 4 17 4 5 30 21.3
7 - 1 2 4 8 1 - 13 9.2
13 or more 6 4 - 2 12 8.5
NA - 14 10 - 24 17.0
Drama History/Literature
None 2
1
15 17 4 38 26.9
1 - 6 1 17 15 4 37 26.2
7 - 1 2 2 9 3 3 17 12.2
13 or more 11 17 5 2 35 24.8
NA - 9 5 _ 14 9.9
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Table 7
1.5 Rank the top four areas (1 -  2 -  3 -  ^  which have proved most valuable to 
you, or which you would recommend as most valuable to secondary educa­
tion students interested in theater and dramatic art programs :
1st 
1 2  3 4 1
2nd
2 3 4
3rd 
1 2  3 4 1
4th 
2 3 4
Acting 9 2 1 4 32 12 5 5 18 10 2 7 6 2 3 -
Costuming -  - — — - 5 1 4 1 2 4 1 - - 3 3
Directing 3 7 4 - 19 17 6 4 16 8 - 3 2 6 1 -
Lighting -  1 — 2 - 6 9 7 1 3 2 7 - 2 1 2
Dramatic Literature 3 1 2 2 2 4 7 7 3 3 2 4 - 2 - -
Theater History — — 2 - - 2 2 3 1 - 3 2 1 - 2 1
Stage Construction 1 2 3 4 3 10 17 12 -  7 11 5 1 1 1 3
Scene Painting — — 1 1 1 6 3 3 — — 3 1 - - 2 1
Make Up -  - 2 2 - 4 7 11 1 3 6 5 - - 2 3
Playwriting — — - 1 - 2 -  3 1 - 2 2 - - - 2
Drama Criticism - 1 1 - - 2 5 5 2 2 2 1 - - - 1
Theater Administration - 2 -  1 2 - 1 1 1 1 1 - 1 1 - -
NA 6 7 1
Total Tot %* R
1 2 3 4
Acting 65 26 11 16 118 83.7 1
Costuming 1 7 8 8 24 17.0 7
Directing 40 38 11 7 96 68.1 2
Lighting 1 12 12 18 43 30.5 5
Dramatic Literature 8 10 11 13 42 29.8 4
Theater History 1 2 9 5 17 12.1 10
Stage Construction 5 20 32 24 81 57.4 3
Scene Painting 1 6 9 6 22 15.6 8
Make Up 1 7 17 21 46 32.6 6
Playwriting 1 2 2 8 13 9.2 12
Dramatic Criticism 2 5 8 7 22 15.6 9
Theater Administration 4 4 2 3 13 9.2 11
NA 14 9.9
* Percentages total more than ; multiple answers were possible
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Table 8
1.6 What capacities did you participate in the following types of theater:
1st 2nd 3rd 4th Tot %*
College Theater
None 1 24 31 15 71 50.3
Actor 12 32 7 8 59 41.8
Director 7 12 4 3 26 18.4
Designer 3 7 2 2 14 9.9
Technician 10 22 6 4 42 29.8
NA 1 4 3 1 9 6.4
Community Theater
None 5 31 28 10 84 59.6
Actor 9 21 4 2 36 25.5
Director 7 9 9 2 27 19.1
Designer 4 3 - 1 8 5.7
Technician 5 11 2 1 19 13.5
NA 1 13 7 6 27 19.1
Summer "Stock" Theater
None 6 43 35 9 93 65.9
Actor 7 6 3 2 18 12.8
Director 4 2 2 - 8 5.7
Designer 1 - - - 1 .7
Technician 9 6 3 1 19 13.5
NA 2 19 7 6 34 24.1
* Percentages total more than 100%; multiple answers were possible
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Table 9
1.7 Check the number of non-secondary theater productions (college/profes­
sional/community productions, etc.) you have attended in the past two 
years:
1st 2nd 3rd 4th Tot %
None - 9 7 3 19 13.5
1 - 4 2 33 22 5 62 44.0
5 - 9 4 15 9 3 31 22.0
10 -  19 10 7 2 1 20 14.2
20 or more - 2 1 1 4 2.8
NA - 1 4 - 5 3.6
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Table 10
1.8 Check which of the following professional associations you belong to:
1st 2nd 3rd 4th Tot %*
American Theatre Association 5 1 1 7 5.0
Children's Theatre Association 
Secondary School Theatre
3 3 2.1
Association 
Montana Forensic Educators
2 1 3 2.1
Association 12 21 5 4 42 29.8
Speech Communication Association 4 3 2 1 10 7.1
International Thespian Society 
National Association of Dramatic
10 10 3 1 24 17.0
and Speech Arts - 1 1 - 2 1.4
Interpretive Theatre Alliance 
National Council of Teachers of
1 1 .7
English - 1 5 1 7 5.0
Puppeteers of America - 1 - - 1 .7
National Forensic League - - - 1 1 .7
American Federation of Teachers - 1 - - 1 .7
NA 3 38 33 8 75 53.2
* Percentages total more than 100%; multiple answers were possible
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Table 11
1.9 Check one or more of the following Montana colleges/universities if you 
have received training in their theater programs/productions :
1st 2nd 3rd 4th Tot %*
Carroll College - 2 1 1 3 2.1
College of Great Falls - 1 - - 1 .7
Dawson College - 1 - - 1 .7
Eastern Montana College 2 9 4 2 17 12.1
Flathead Valley Community 
College - 1 - - 1 .7
Miles Community College - 2 - - 2 1.4
Montana State University - 8 4 1 13 9.2
Northern Montana College - 3 1 - 4 2.8
Rocky Mountain College - 2 2 - 4 2.8
University of Montana 10 9 - 2 21 14.9
Western Montana College - 4 2 - 6 4.3
NA 5 31 32 7 75 53.2
* Percentages total more than 100%; multiple answers were possible
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Table 12
1 .10 How many teachers have specific theater preparation and are directly 
involved with curricular/co-curricular theater programs in your school:
1st 2nd 3rd 4th Tot %
None 7 44 32 8 91 64.5
One 6 12 8 5 31 22.0
Two 2 4 4 - 10 7.1
Three or more 1 - - - 1 .7
NA - 7 1 - 8 5.7
54
Play Production Programs
Section II of the questionnaire was designed to provide information 
about the school's theatrical productions: quantity and type of productions, 
selection of plays, student involvement in presentations, and production budgets. 
In an attempt to determine the extent of play production among the 
high schools' co-curricular activities, the respondents were asked to indicate 
whether or not the school usually presented a play during the academic year. 
Table 13 points out that the majority of Montana high schools presented at least 
one theatrical production during 1972-1973, Almost 90 percent of the respond­
ents reported some form of play production program. Only thirteen high schools 
(9 percent) did not present a play during the year. Two 2nd Class district 
schools did not answer the question.
Thirteen smaller district high schools did not include drama pro­
duction among their outside activities. The three main reasons noted by these 
schools for not presenting plays were: (1) Not enough student interest; (2) Lack 
of space and equipment; and (3) Qualified director not available/interested in 
play production program. One instructor stated the reason for no production 
activity was "too few students and too many activities, " Another teacher con­
cluded that there was enough interest on the students' part, but they lacked the 
"desire to put forth the effort, "
Selection and production of the play is generally the responsibility 
of the faculty member appointed as drama director. Table 14 shows in three 
fourths of the 126 high schools, the same faculty member was responsible each
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year for producing the plays. Of the smaller district h i^  schools, twenty-nine 
reported a rotation among faculty members of the production assignments. 
These assignments were distributed either among a different faculty member 
each year, or a group of instructors shared and combined the production duties. 
Three schools noted the music teacher was responsible for producing musicals, 
while non-musical productions were directed by another faculty member. One 
Private high school assigned the production to the instructor who was willing to 
donate his time, regardless of his qualifications.
Play selection, as may be seen in Table 15, was generally the 
responsibility of the instructor appointed drama director. Almost half of the 
directors consulted with their students concerning the selection, while the other 
directors chose the plays by themselves. In twelve h i^  schools, the selection 
was left entirely to the students. None of the responding high schools indicated 
that a faculty committee selected the plays.
If the h i^  schools provide any compensation to the directors in­
volved with drama productions, it usually was some form of extra financial 
compensation beyond the instructors' regular teaching salary. While three 
fourths of the directors in Montana received an extra stipend for production 
work, according to the results in Table 16, almost one fourth received no 
special compensation of any kind. Two instructors reported a special arrange­
ment: one director received a reduction in his classroom teaching load, and the 
other stated a special contract was negotiated.
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The number and type of dramatic productions each high school 
annually presents may be observed in Table 17. A total of 403 theatrical pro­
ductions were presented by Montana high schools during 1972-1973: 31 musicals, 
187 full-length plays, 139 one-act plays, 30 children's plays, and 16 original 
student-written plays. The large "No Answer" categories in Table 17 were the 
result of the respondents indicating only the number and type of plays which the 
school annually presented, leaving the other options blank. In these cases, the 
present researcher assumed the type of play was not an annual production of 
the schools, and combined the "No Answer" with the "None" responses to 
develop accurate statistics.
Of the 126 high schools which responded, 78 percent do not present 
a musical each school year according to the results presented in Table 17. Of 
the twenty-eight high schools which present a musical production, almost all 
present only one each year. The majority of 1st Class district schools present 
an annual musical.
Less than 6 percent of the Montana high schools do not present any 
full-length plays during a school year. Approximately half of the high schools 
present one full-length play, while the remaining half have two full-length pro­
ductions during the year. Of the larger high schools, five reported an annual 
production of three or more full-length plays.
The second most frequently produced type of play during a school 
year is the one-act: twenty-four high schools produce one one-act play; thir­
teen high schools produce two one-act plays; fifteen high schools produce three
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one-act plays; and, surprisingly, eleven high schools (the majority from the 2nd 
Class district) reported producing four or more one-act plays annually.
The average annual Montana high school theater season does not 
include plays for children or original student-written plays. Approximately 80 
percent of the schools do not produce any children's plays, and 90 percent do 
not produce any original student-written plays. Of the schools which do pre­
sent these types, only one production in each category per year was indicated.
The 1st Class district schools consistently reported a large number 
of annual productions and a variety in the types of plays presented. Second 
Class and 3rd Class district schools indicated a good number of annual full- 
length and one-act play productions, but few musical, children's, and original 
student-written productions. Private h i^  schools, although they do not pro­
duce many plays during a year, appear to have a variety in the types of plays 
they annually present.
Of the 126 schools responding in Table 18, fifty-nine high schools 
present a "class play" during the school year. The majority of these schools 
were from the 2nd Class and 3rd Class districts. Almost three fourths of the 
schools stated the participation in the "class play" was limited to members of 
the particular class. Most of the productions were projects presented by the 
junior class, the senior class, or a combination of both, and were reported by 
high schools with small student enrollments.
One of the major problems of h i^  school drama programs is  a lack 
of production funds. A common practice among high schools is  to use the profits
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from plays to strengthen existing theater programs. Table 19 indicates that 
nearly two thirds of the Montana high schools used part or all of the profits 
from a performance for theater activities. All of the 1st Class district schools 
responding returned production profits to their drama programs. Forty-four 
2nd Class, 3rd Class, and Private h i^  schools (35 percent) did not receive any 
production profits for their theater programs. H i^  schools from these cate­
gories later in the survey indicated a major need for funds to improve and pro­
duce drama productions.
As reflected in Table 20, high school productions are generally 
presented to the public for two performances. One fourth of the schools per­
form only once before the community; these schools are from the smaller school 
districts. Only three schools reported presenting four or more performances 
of each play.
The production expense budget has a definite effect on the quality 
and type of play the high school chooses to produce. The average Montana play 
budget varies according to the type of production, the size of the h i^  school, 
and the size of the budget. In Table 21, 70 percent of the high schools indicated 
no budget for musical productions. Surprisingly, nine schools without any 
musical budget presented one during the year. First Class district schools 
generally had at least $300 or more to produce a musical. The smaller district 
schools averaged a budget between $50 -  100 for a musical production. The 
results of Table 21 indicate the amount of the musical budget decreased in pro­
portion to the school's student enrollment.
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Non-musical production budgets existed in 80 percent of the respond­
ing schools. The majority of the high schools had a budget between $50 -  100 
for non-musical productions. From the 2nd Class and 3rd Class districts, 
twenty-eight schools reported a production budget under $50; while another 
twenty-ei^t high schools from all of the districts had a budget of $100 or more. 
Only the 1st Class district schools reported budgets of more than $200. Smaller 
schools often produced their plays for less than $100. Of the respondents, 11 
percent did not answer the question.
The size of the royalty for producing a play is  often a major factor 
in the selection of the play and must be considered in determining the production 
expense budget. In Table 22, only nine high schools reported the royalty size  
did not influence their play selections. Of the respondents, 75 percent indi­
cated the royalty size had a definite effect on play selection: half of the respond­
ents stated the royalty was always a factor to be considered, while the other 
half claimed it frequently influenced the play choice. Table 22 points out that 
the larger the high school, the less the size of the play royalty was considered 
when choosing the productions.
Theater production is perhaps best used as a tool of education when 
the students are directly involved in the creative process. Table 23 describes 
the student opportunities for creative involvement in production activity. Mon­
tana high school students often have the opportunity to design settings, lights 
and costumes for their school's productions, however, half of the high schools
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rarely if ever allow students to direct the play. The survey's results provide 
little evidence that the student is  given opportunities to have a staged production 
he had written. Only twenty-three high schools encouraged students to stage 
their original scripts; 75 percent of Montana high schools seldom, if ever, pro­
vided this opportunity to the student.
One means of encouraging interest in theater and the dramatic arts 
is  attending productions by other drama groups. Approximately one third of the 
high schools reported organized groups of students attended plays done by 
college/university theater companies and other higji school drama groups (Table 
24). Although the availability of community theater productions and touring 
theater productions was rare, about 16 percent of the high schools attended 
these productions. College/university productions were the type most often 
attended by high school students (44 percent).
Table 13
n . 1 Does your school put on one or more plays every school year?
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1st 2nd 3rd 4th Tot %
% of 
No's*
Yes 16 61 39 10 126 89.4
No - 4 6 3 13 9.2
NA - 2 - - 2 1.4
Reasons for No Play Production
Not enough student interest - 2 5 1 8 5.2 61.5
Budget does not allow - - 1 - 1 .7 7.7
Seems of little value - - - - -
Qualified director not 
available/interested in 
program 1 2 — 3 2.1 23.1
Needs already met in 
other kinds of co-curri­
cular programs — - - 1 1 .7 7.7
Lack of space and equip­
ment - 2 2 1 5 3.6 38.5
Other - - 1 1 2 1.4 15.4
* Percentages total more than 100%; multiple answers were possible
62
Table 14
II. 2 Check who is  responsible for producing the play(s) ;
1st 2nd 3rd 4th Tot % %(126)*
Same faculty member every year 12 50 25 6 93 66.0 73.8
Different faculty member 
every year - 7 4 1 12 8.5 9.5
Group of faculty members 
share responsibility 2 4 10 1 17 12.1 13.2
Other 2 - - 2 4 2.8 3.2
* %(126), found in Tables 14-24, is based on the 126 high schools which 
reported play production activity
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Table 15
n ,  3 Check who selects your play(s) :
1st 2nd 3rd 4th Tot % %(126)
Drama Director 10 29 13 7 59 41.8 46.8
Faculty Committee - - - - -
Students - 3 8 1 12 8.5 9.5
Drama Director and Students 5 28 18 2 53 37.6 42.1
Other 1 1 - - 2 1.4 1.6
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Table 16
n , 4 How does your school compensate teachers for play production work?
1st 2nd 3rd 4th Tot % %(126)
Reduction in classroom teach­
ing load 1 - - - 1 .7 .8
Extra financial compensation 
(beyond regular classroom  
teaching salary) 13 51 30 1 95 67.4 75.4
Combination of teaching load 
reduction and extra financial 
compensation _ _ _ — _
No special compensation of 
any kind 2 9 9 29 29 20.6 23.0
Other - 1 - 1 1 .7 .8
Table 17
n . 5 Check the number of productions your school annually presents:
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1st 2nd 3rd 4th Tot % %(126)
Musicals : None 3 5 9 7 24 17.0 19.1
1 13 10 1 2 26 18,4 20.6
2 - - 1 - 1 .7 .8
3 - - 1 - 1 .7 .8
4 or more - - - - -
NA - 46 27 1 74 52.5 58.7
Full-length: None - - — 3 3 2.1 2.4
1 4 31 15 5 55 39.0 43.7
2 9 27 20 2 58 41.1 46.0
3 2 2 - - 4 2.8 3.2
4 or more 1 - - - 1 .7 .8
NA - 1 4 - 5 3.6 3.9
One-act: None 4 1 6 4 15 10.6 11.9
1 5 8 7 4 24 17.0 19.1
2 2 8 2 1 13 9.2 10.3
3 2 8 5 - 15 10.6 11.9
4 or more 2 7 2 - 11 7.8 8.7
NA 1 29 17 1 48 34.0 38.1
Children's: None 5 5 8 6 24 17.0 19.1
1 11 5 3 3 22 15.6 17.5
2
3
- 4 - - 4 2.8 3.2
4 or more — _ —
NA - 47 28 1 76 53.9 60.2
Original: None 3 6 10 8 27 19.1 21.4
1
2
2 4 1 1 8 5.7 6.4
3
4 or more 2
—
2 1.4 1.6
NA 11 49 28 1 89 63.1 70.6
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Table 18
n . 6 Does your school present a "class play" ?
1st 2nd 3rd 4th Tot % %(126)
% of 
Yes's*
No 12 30 14 6 62 44.0 49.2
Yes 2 29 24 4 59 41.8 46.8
NA 2 2 1 - 5 3.6 4.0
Kind of play:
Freshman - - - - -
Sophomore - - 2 2 4 2.8 6.8
Junior 1 23 18 2 44 31.2 74.6
Senior 2 23 18 2 45 31.9 76.3
Participation Limited:
Yes 2 17 20 3 42 29.8 72.7
No - 12 4 1 17 12.1 27.3
* Percentages total more than 100%; multiple answers were possible
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Table 19
II. 7 If there are any profits from play performance, do they normally go back 
into the theater program?
1st 2nd 3rd 4th Tot % %(126)
Yes 12 31 13 2 58 41.1 46.0
No - 20 18 6 44 31.2 34.9
Sometimes 2 9 8 2 21 14.9 16.7
NA 2 1 3 2.1 2.4
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Table 20
n. 8 Check the number of performances you usually present of each production 
which is  open to the public:
1st 2nd 3rd 4th Tot % %(126)
1 - 16 18 1 35 24.8 27.8
2 8 39 19 6 72 51.1 57.1
3 7 6 1 2 16 11.3 12.7
4 1 - - 1 2 1.4 1.6
5 or more - - 1 - 1 .7 .8
Table 21
n. 9 Check your average production e^gense budget for:
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1st 2nd 3rd 4th Tôt % %(126)
Musicals:
$0 - 3 5 1 9 6.4 7.1
$0 -  50 - 2 1 - 3 2.1 2.4
$51 -  100 - 6 4 - 10 7.1 7.8
$101 -  200 - 2 - - 2 1.4 1.6
$201 -  300 2 3 - - 5 3.6 4 .0
$301 or more 10 - - - 10 7.1 7.9
NA 4 45 29 9 87 61.7 69.1
Non-Musicals :
$0 - 3 5 3 11 7.8 8.7
$0 -  50 - 10 18 - 28 19.9 22.2
$51 -  100 1 27 14 3 45 31.9 35.7
$101 -  200 6 11 1 1 19 13.5 15.1
$201 -  300 3 - - 2 5 3.6 4 .0
$301 or more 4 - - - 4 2.8 3.2
NA 2 10 1 1 14 9.9 11.1
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Table 22
II. 10 Does royalty size affect play selection in your school?
1st 2nd 3rd 4th Tot % %(126)
Always 2 21 18 4 45 31.9 35.7
Frequently 4 28 14 4 50 35.5 39.7
Rarely 5 8 7 2 22 15.6 17.5
Never 5 4 - - 9 6.4 7.1
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Table 23
n . 11 Are students in your school ever given the opportunity to;
1st 2nd 3rd 4th Tot % %(126)
Direct plays
Frequently 3 10 4 - 17 12.1 13.5
Occasionally 7 23 10 1 41 29.1 32.5
Rarely 4 15 9 6 34 24.1 27.0
Never 2 13 16 3 34 24.1 27.0
Design settings, l if t in g ,  
costumes, for production
Frequently 6 29 19 4 58 41.1 46.0
Occasionally 9 19 11 3 42 29.8 33.3
Rarely 1 5 2 1 9 6.4 7.1
Never - 5 7 1 13 9.2 10.3
NA - 3 - 1 4 2.8 3.3
Have staged productions of 
original scripts they have 
written
Frequently 1 1 3 - 5 3.6 4.0
Occasionally 2 10 5 1 18 12.8 14.3
Rarely 4 14 4 2 24 17.0 19.1
Never 9 32 27 6 74 52.5 58.7
NA - 4 - 1 5 3.6 3.9
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Table 24
n. 12 Do organized groups of students from your school attend plays performed 
by:
1st 2nd 3rd 4th Tot % %(126)
College/university theater 
companies
Yes 8 28 16 4 56 39.7 44.4
No 8 24 20 4 56 39.7 44.4
NA - 9 3 2 14 9.9 11.2
Community theater companies
Yes 5 11 3 - 19 13.5 15.1
No 11 29 25 8 73 51.8 57.9
NA - 21 11 2 34 24.1 27.0
Touring theater companies
Yes 7 13 3 - 23 16.3 18.3
No 9 26 23 8 66 46.8 52.4
NA - 22 13 2 37 26.2 29.3
Other high school theater 
companies
Yes 7 22 11 3 43 30.5 34.1
No 9 27 19 7 62 44.0 49.2
NA - 12 9 - 21 14.9 16.7
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Competitive Drama Programs
Section m  of the questionnaire was designed to provide information 
about the number of students involved in competitive drama activity, the role of 
the advisors, selection of the presentations, and e^ en se  budgets of the partici­
pating high schools.
Only member schools of the Montana High School Association may 
participate during the year in the state's competitive drama activities. The 
rules and regulations have been established by the Association's Forensic and 
Drama Committee and may be found in the Montana High School Association 
Official Handbook 1972-1973.^
The results in Table 25 present the extent of Montana high schools 
involved in the competitive drama programs. Of the 141 high schools respond­
ing, 40 percent reported involvement in the program. The majority of the par­
ticipating schools were from the 1st Class and 2nd Class districts. Table 25 
indicates most of the smaller 3rd Class and Private h i^  schools in Montana 
do not participate in competitive drama. Only twelve 2nd Class district schools 
did not answer the question.
Three responses among the reasons in Table 25 for not participating 
in competitive drama programs stand out: (1) Not enou^ student interest; (2) 
Budget does not allow; and (3) Qualified director not available/interested in
^Montana High School Association, Montana High School Association 
Official Handbook 1972-1973, Twentieth Edition (Helena, Montana: Montana 
High School Association Board of Directors, 1972), pp. 188-202.
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competitive drama programs. Nine respondents indicated they disapprove of 
competitive drama activities, and five instructors stated the needs of the stu­
dents were already met in other kinds of co-curricular programs. Several 
instructors stressed a lack of time for participation and the large travel dis­
tances to the tournaments as reasons for not participating.
Competitive drama activities provide a number of high school stu­
dents interested in theater with performance opportunities. Interested students 
with limited co-curricular activity time may participate only once or many 
times during the year. Table 26 provides a break-down of the average respond­
ing school's involvement in competitive drama. The number of students involved 
from each school in an average meet ranges from one to ten. As e3q>ected, the 
larger high schools had more students in their programs performing in an aver­
age meet than did the smaller h i^  schools.
Table 26 reveals there is no deünite pattern in the number of meets 
each school attends in a given year. Approximately 40 percent attend five to 
e i^ t  contests during a year, and 35 percent attend one to four contests. Only 
thirteen schools reported an average attendance at nine or more meets.
Also reflected in Table 26 are statistics on the total number of stu­
dents from each school in competitive drama. Of the high schools, fifteen (27 
percent) reported that twenty-six to fifty students were involved throughout the 
year; four 1st Class high schools claimed more than fifty-one students partici­
pated during an average season. The majority of participating high schools 
had an average between one and twenty-five students competing. Generally,
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the larger high schools involved more students in an average meet, attended 
more meets in a year, and had the largest total number of students involved in 
competitive drama.
Advisors of competitive drama activity usually receive some form 
of extra compensation. In Table 27, most of the instructors received an extra 
financial stipend beyond their regular teaching salary. One fourth (15) advisors 
indicated no special compensation of any kind for their work.
The extent of competitive drama activities depends on the high 
schools program budget. Lodging, transportation, food, and fees are some of 
the expenses involved when a school participated. As may be seen in Table 28, 
approximately one fourth of the high schools operate a competitive drama pro­
gram on an annual budget of $250 or less; another fourth have an annual budget 
of $1001 or more. Three 2nd Class district schools reported no budget for 
competitive activities. The remaining high schools and their budgets are as 
follows: eight schools had an average budget between $251 - 500; five schools 
had an average budget between $501 -  750; and, eleven schools had an average 
budget between $751 -  1000. The majority of the fifty-six high schools with a 
competitive drama budget were from the 1st Class and 2nd Class districts.
Table 30 reveals that students were often asked to cover various 
expenses necessary in attending competitive drama contests. There was little 
difference among the responses between one-day and two-day meets.
Responsibility for the selection of competitive drama plays, acting 
scenes, and pantomime scenes, as found in Table 29, was handled by both the
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students and the advisor. None of the h i^  schools reported the one-act plays 
were selected by the students alone; the advisors were generally responsible 
for this selection. Students participating in pantomime more directly chose 
their presentations than students participating in acting scenes. The majority 
of the presentations was based on the combined effort of the advisor and the 
students.
A number of non-competitive drama festivals are often held for 
high schools. These festivals are similar to the contests except they lack the 
competitive element. Only twenty-two of the fifty-six responding high schools 
indicated they participate. As found in Table 31, ten of these schools were 
from the 1st Class districts. Less than half of the schools participating in 
competitive drama participate in non-competitive drama festivals.
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Table 25
m . 1 Does your school participate in competitive drama programs?
1st 2nd 3rd 4th Tot % % of 
No’s*
Yes 15 33 4 4 56 39.7
No No 1 22 41 9 73 51.8
NA - 12 - - 12 8.5
Reasons for No Competitive Drama 
Programs
Not enough student interest 17 25 2 44 31.2 60.3
Budget does not allow 1 14 15 2 32 22.7 43.8
Seems of little value - 1 2 - 3 2.1 4.1
Disapprove of competitive 
drama programs 1 3 5 - 9 6.4 12.3
Qualified director not 
available/interested in 
programs — 8 12 4 24 17.0 32.9
Needs alreacfy met in other 
kinds of co-curricular 
programs 1 2 2 5 3.6 6.9
Other - 4 1 1 6 4.3 8.2
* Percentages total more than 100%; multiple answers were possible
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Table 26
in . 2 Check the average number of students involved in an average meet:
1st 2nd 3rd 4th Tot % %(56)*
1 - 1 0 2 23 2 3 30 21.3 53.5
11 -  20 8 9 2 - 19 13.5 34.0
21 -  30 3 1 - - 4 2.8 7.1
31 -  40 1 - - 1 2 1.4 3.6
41 or more 1 - - - 1 .7 1.8
Average number of meets your 
school attends in a year
1 - 4 4 12 3 1 20 14.2 35.7
5 - 8 5 14 1 3 23 16.3 41.1
9 - 1 2 6 7 - - 13 9.2 23.2
13 or more - - - - -
Average total number of 
students involved in a year
1 - 2 5 3 26 4 3 36 25.5 64.3
26 -  50 8 7 - - 15 10.6 26.7
51 -  75 3 - - - 3 2.1 5.4
76 -  100 1 - - - 1 .7 1.8
101 or more 1 - - - 1 .7 1.8
*%(56), found in Tables 26-31, is based on the 56 high schools which reported 
competitive drama activity
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Table 27
m. 3 How does your school compensate teachers for competitive drama work:
1st 2nd 3rd 4th Tot % %(56)
Reduction in classroom teaching 
load 1 — — — 1 .7 1.8
Extra financial compensation 
(beyond regular classroom  
teaching salary) 10 23 3 1 37 26.2 66.1
Combination of teaching load 
reduction and extra financial 
compensation 2 2 __ 4 2.8 7.1
No special compensation of any 
kind 2 8 1 3 14 10.6 25.0
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Table 28
n i. 4 Check your total average competitive drama expense budget for a given 
year (including transportation, lodging, food, fees, etc.):
1st 2nd 3rd 4th Tot % %(56)
$0 - 3 - - 3 2.1 5.6
$0 -  250 - 9 4 1 14 9.9 25.0
$251 -  500 2 5 - 1 8 5.7 14.3
$501 -  750 1 3 - 1 5 3.6 8.9
$751 -  1000 4 6 - 1 11 7.8 19.6
$1001 or more 7 6 - - 13 9.2 23.2
NA 1 1 0 0 2 1.4 3.6
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Table 29
HI. 5 In general, who is responsible for the selection of:
1st 2nd 3rd 4th Tot % %(56)
One-act play
Student - - - - -
Director 6 14 - 2 22 15.6 39.3
Combination of both 9 19 4 2 34 24.1 60.7
Acting scenes
Student 3 4 1 - 8 5.7 14.3
Director - 3 - 1 4 2.8 7.1
Combination of both 12 26 3 3 44 31.2 78.6
Pantomimes
Student 4 10 2 1 17 12.1 30.4
Director - 1 - 1 2 1.4 3.6
Combination of both 11 22 2 2 37 26.2 66.1
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Table 30
n i. 6 Are students asked to meet any of the expenses on an average meet:
1st 2nd 3rd 4th Tot % %(56)
One day meet
Frequently 6 15 2 3 26 18.4 46.5
Occasionally 2 2 1 - 5 3.6 8.9
Rarely 4 7 - - 11 7.8 19.6
Never 3 7 1 1 12 8. 5 21.4
NA - 2 - - 2 1.4 3 .6
Two day meet
Frequently 5 12 1 3 21 14.9 37.5
Occasionally 3 4 1 3 8 5.7 14.4
Rarely 4 6 1 - 11 7.8 19.6
Never 3 7 1 1 12 8.5 21.4
NA - 4 - - 4 2.8 7.1
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Table 31
in. 7 Does your school participate in non-competitive drama festivals (the 
district plays, Thespian Conference, etc.):
1st 2nd 3rd 4th Tot % %(56)
Yes 10 8 2 2 22 15.6 39.3
No 3 17 2 2 24 17.0 42.8
NA 2 8 - - 10 7.1 17.9
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Curricular Theater Programs
Section IV of the questionnaire was designed to provide information 
about high school theater courses: the number and type of classes, student 
enrollment, and course content.
Table 32 presents the distribution of Montana high schools offering 
specific courses in theater and the dramatic arts. (For a complete listing of 
high schools offering theater courses, see Appendix B). Approximately 40 
percent of the high schools had a specific course in theater. Of these schools,
80 percent were from the 1st Class and 2nd Class districts. Seventy-eight 
Montana high schools (56 percent) did not offer any theater classes; nine 2nd 
Class district schools did not respond to the question.
The main reason for not offering a specific theater course accord­
ing to the respondents was the overcrowded curriculum in the high school. In 
Table 32, twenty-two high schools indicated their budget did not allow for such 
a course. Eighteen high schools claimed a qualified instructor was not available 
for such a course. A number of the respondents stated the needs of the students 
were already met in the English program, or the needs of the students were 
sufficiently met by the existing co-curricular theater programs. In addition, 
eight respondents provided additional comments for not offering theater courses 
in their schools: the most common reason was a lack of space; two instructors 
cited a lack of interest among the students; and one 3rd Class instructor claimed 
none of his students would take such a course if it was offered.
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Three main types of theater courses are offered in Montana h l^  
schools: an introductory survey of theater, a basic acting course, and a course 
in technical theater. As reflected in Table 33, most of the high schools with 
theater curriculum offered a general introduction course. They were mainly 
from the 1st Class and 2nd Class districts. The course was usually offered as 
an elective for one semester and met for five hours/week. In almost half of 
the courses the average class size was between eleven and twenty students.
Over one fourth of the schools reported a class size between twenty-one to 
thirty students. The three main units covered in a general theater course were 
Acting, Technical Production, and Dramatic Literature. Over half of the 
courses also covered sections in Theater History, and Directing, while less 
than half of the courses treated Shakespeare, Dramatic Criticism, and Play- 
writing units. Only seventeen Montana h i^  schools offered a unit in Playwriting. 
One instructor, from a 2nd Class district school, offered a special unit on Pup­
petry.
As may be seen in Table 34, twenty-seven high schools within the 
state offered a basic course in Acting. Approximately 80 percent of all Montana 
h i^  schools did not offer such a course. The Acting course was usually an 
elective subject rather than a required subject. Most likely it was offered for 
a semester. The class generally met for five hours/week and had an average 
size between fifteen to twenty-five students. Of those schools offering an Acting 
course/unit, three areas were universally tau^t: Theater Games, Stage Move­
ment, and Characterization. A large number of responding instructors included
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units in Pantomime, Improvization, Role Playii^, and Classroom Acting Scenes. 
Five 2nd Class district schools reported the production of one-act plays as part 
of the Acting course.
According to Table 34's results, only 10 percent of the state's high 
schools offered a Technical Theater course. This subject was offered mainly 
by the larger schools. It was an elective course, and often offered for a whole 
year. Most likely the class met five hours/week. Almost every school included 
a unit on Scene Construction. Over three fourths of the schools also included 
units on Lighting, Scene Design, and Make Up. The remaining four areas 
listed in Table 35 (Scene Painting, Properties, Sound and Costuming) were 
taught in over half of the technical courses. Only one 1st Class district school 
reported an additional unit -  Special Theatrical Effects.
Approximately 20 percent of the 141 high schools which completed 
the questionnaire, or 56 percent of those schools with a drama curriculum, also 
offered additional theater or theater-related courses during the 1972-1973 school 
year. Table 36 presents the distribution of these high schools.
In summary, among the sixteen 1st Class district high schools, 
fourteen offered specific courses in theater and the dramatic arts. Of these 
schools:
(1) Fourteen offered an Introductory Theater course;
(2) Four offered a basic Acting course;
(3) Eight offered a Technical Theater course;
(4) Three offered additional theater or theater-related courses.
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Among the sixty-seven 2nd Class district schools, twenty-nine 
offered specific courses in theater and the dramatic arts. Of these schools:
(1) Twenty-four offered a general Introductory Theater course;
(2) Eighteen offered a basic Acting course;
(3) Four offered a Technical Theater course;
(4) Twenty-three offered additional theater or theater-related
courses.
Among the forty-five 3rd Class district high schools, six offered 
specific courses in theater and the dramatic arts. Of these schools:
(1) Six offered a general Introductory Theater course;
(2) Two offered a basic Acting course;
(3) One offered a Technical Theater course;
(4) Three offered additional theater or theater-related courses. 
Among the thirteen Private Class h i^  schools, five offered specific
courses in theater and the dramatic arts. Of these schools:
(1) One offered a general Introductory Theater course;
(2) Three offered a basic Acting course;
(3) None offered a Technical Theater course;
(4) One offered additional theater or theater-related courses.
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Table 32
IV. 1 Does your school offer any specific courses in theater or the dramatic 
arts?
1st 2nd 3rd 4th Tot %
% of 
No's*
Yes 14 29 6 5 54 38.3
No 2 29 39 8 78 55.3
NA - 9 T - 9 6.4
Reasons for Not Offering a 
Theater Course
Curriculum overcrowded 2 15 27 19.1 34.6
Needs alrea(fy met in 
English classes - 4 5 2 11 7.8 14.1
Inappropriate subject for 
high school curriculum - 1 2 - 3 2.1 3 .9
Qualified teacher not 
available - 5 10 3 18 12.8 23.1
Budget does not allow - 11 8 3 22 15.6 28.2
Seems of little value - 4 1 - 5 3.6 6.4
Needs already met in 
co-curricular theater 
programs - 3 4 1 8 5.7 10.3
* Percentages total more than 100%; multiple answers were possible
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Table 33
IV. 2 Does your school offer a general overview course in theater?
1st 2nd 3rd 4th Tot % %(54)* % of 
Yes's
No - 5 - 4 9 6 .4 16.7
Yes 14 24 6 1 45 31.9 83.3
Class is a
required course 3 - 1 - 4 2.8 8.9
elective course 10 24 4 1 39 27.7 86.7
NA 1 - 1 - 2 1.4 4 .4
Class is offered
one quarter 4 1 1 - 6 4.3 13.3
one semester 8 20 5 1 34 24.1 75.6
full year 2 3 - - 5 3.6 11.1
Hours/week class meets
3 hours - 2 - 1 3 2.1 6.7
4 hours 1 - - - 1 .7 2.2
5 hours 13 22 6 — 41 29.1 91.1
Average class size
1 - 1 0 1 4 2 — 7 5.0 15.6
11 -  20 3 15 3 1 22 15.6 48.8
21 -  30 7 4 1 - 12 8.5 26.7
31 -  40 2 1 — _ 3 2.1 6.7
41 or more 1 - - - 1 . 7  2. 2
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Table 33 (continuée^
1st 2nd 3rd 4th Tot % %(54)* % of 
Yes's**
Areas covered in course 
Playwriting 7 9 1 - 17 12.1 37.8
Directing 8 13 3 - 24 17.0 53.3
Shakespeare 5 11 3 1 20 14.2 44.4
Acting 13 20 6 1 40 28.4 88.9
Technical Pro­
duction 11 18 6 1 36 25.5 80.0
Dramatic Litera­
ture 11 20 5 - 36 25.5 80.0
Theater History 10 14 4 - 28 19.9 57.8
Dramatic Criticism 7 8 4 - 19 13.5 42.2
Other - 1 - - 1 .7 2.2
* %(54), found in Tables 33-36, is  based on the 54 high schools which 
reported curricular programs
** Percentages total more than 100%; multiple answers were possible
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Table 34
IV. 3 Does your school offer a course in basic acting?
1st 2nd 3rd 4th Tot % %(54) % of 
Yes’s
No 6 11 4 2 23 16.3 43.6
Yes 4 18 2 3 27 19.1 50.0
NA 4 - - - 4 2.8 7.4
Class is  a
required course 1 - — - 1 .7 3.7
elective course 3 18 2 3 26 18.4 96.3
Class is  offered
one quarter 1 5 1 2 9 6.4 33.3
one semester 2 11 1 1 15 10.6 55.6
full year - 1 - - 1 .7 3.7
NA 1 - - - 1 .7 3.7
Hours/week class meets
2 hours - 1 — - 1 .7 3.7
3 hours 1 - - 3 4 2.8 14.8
4 hours - 1 - - 1 .7 3.7
5 hours 3 16 2 - 21 14.8 77.8
Average class size
1 - 1 0 — 3 — 1 4 2.8 14.8
1 1 - 2 0 2 10 2 2 16 11.4 59.3
21 -  30 2 4 - - 6 4.3 22.2
31 -  40 - 1 - — 1 .7 3.7
92
Table 34 (continuée^
1st
1st
2nd 3rd 4th Tot % %(54) % of 36 
Responses*
Areas covered in course 
Pantomime 8 20 1 3 32 22.7 88.8
Voice and diction 9 20 2 3 34 24.1 94.4
Improvisation 9 18 1 4 32 22.7 88.8
Theater games 7 23 2 4 36 25.5 100.0
Stage movement 7 23 2 4 36 25.5 100.0
Characterization 7 23 2 4 36 25.5 100.0
Classroom scenes 5 21 1 4 31 22.0 100.0
Role playing 7 19 2 1 29 20.0 80.6
Other - 5 - - 5 3.6 13.9
* % of 36 Responses based on 27 high schools offering an Acting course and 9 
high schools offering an acting unit in a General Theater course. Percent­
ages total more than 100%; multiple answers were possible.
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Table 35
IV,4 Does your school offer a course in technical theater?
1st 2nd 3rd 4th Tot %(54) % of
Yes's
No
Yes
Class is  a
required course
elective course
Class is  offered 
one quarter
one semester
full year
Hours/week class meets
2 hours
3 hours
4 hours
5 hours
6 or more
Average class size 
1 - 1 0
11 -  20
21 -  30
25
8 4 1
1 4
7
1
1
3
4
1
3
41 29.1 75.9
13 9.2 24.1
13 9.2
1
5
7
2
7
4
.7
3.6
5.0
.7
11 7.8
1 .7
1.4
5.0
2 . 8
100.0
7.2  
36.2 
56.6
7.2
85.6
7.2
14.5
56.6 
28.9
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Table 35 (continuée^
1st 2nd 3rd 4th Tot % %(54) % of 18 
Responses*
Areas covered in course 
Scene Design 7 6 1 - 14 9.9 77.8
Scene Construction 9 7 1 - 17 12.1 94.4
Scene Painting 7 4 1 - 12 8. 5 66.7
Costuming 4 5 - - 9 6 .4 50.0
Make Up 5 8 1 - 14 9.9 77.8
Properties 6 4 1 - 11 7.8 61.1
Sound 7 3 1 - 11 7.8 61.1
Lighting 9 6 1 - 16 11.3 88.9
Other 1 1 - - 2 1 .4 11.1
* % of 18 Responses based on 13 high schools offering a Technical Theater 
course and 5 high schools offering a technical theater unit in a General 
Theater course. Percentages total more than 100%; multiple answers were 
possible.
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Table 36
IV. 5 Does your school offer any additional theater or theater related courses ?
1st 2nd 3rd 4th Tot % %(54)
No 10 3 1 1 15 10.6 27.8
Yes 3 23 3 1 30 21.3 55.5
NA 1 3 2 3 9 6.4 16.7
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Facilities
Section V of the questionnaire was designed to provide information 
about the types of facilities used for theater programs and the stage equipment 
available in Montana high schools.
The respondents were asked to indicate what type of facility they 
used in conducting their theater programs. According to the results in Table 
37, the majority of the instructors used a regular classroom for theater 
courses. Approximately 10 percent of the state's schools used a combination 
auditorium and gymnasium for drama classes, while 7 percent used a theater 
reserved primarily for the performing arts.
The larger high schools often had access to a theater reserved pri­
marily for the performing arts, or a multi-purpose auditorium, for play pro­
ductions, while the smaller high schools usually presented their theatrical 
productions in a combination auditorium and gymnasium. Forty high schools 
indicated the use of a multi-purpose auditorium for performance activities; 
only sixteen of the smaller district schools used a classroom or cafetorium 
for this purpose.
High schools with competitive drama programs generally used a 
regular classroom for their preparation and rehearsal. Of the 141 responding 
high schools, ninety-five did not complete this section of the question; 18 per­
cent of these schools previously indicated the existence of a competitive drama 
program.
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The amount of stage equipment available to the h i^  school director 
has a definite effect on the quality of his theater programs. The list of nine 
general facilities found in Table 38 could provide the director with part of the 
flexibility needed in producing quality plays. Only 83 percent of the responding 
high schools indicated they had one or more of the items listed. Approximately 
half of the high schools have equipment for dimming stage lights and some form 
of scenery/properties storage space. One fourth of the high schools reported 
twelve or more spotli^ ts, costume storage space, and dressing rooms. Less 
than one fifth of the schools had scenery/properties construction space, total 
wing space approximately equal in area to the stage area, and equipment for 
flying scenery/drops. Only nine high schools reported an area designated for 
the construction of costumes.
All sixteen 1st Class district h i^  schools completed this question 
and had the best overall average of the nine items listed. The three main items 
which 1st Class high schools lacked were: (1) Total wing space equal in area 
to the stage area; (2) Costume construction space; and (3) Dressing rooms. 
Almost two thirds of 2nd Class district schools lacked all nine of the items 
listed. The three items they lacked most were: (1) Costume construction 
space; (2) Equipment for flying scenery/drops ; and (3) Total wing space approxi­
mately equal in area to the stage area. One third of the 3rd Class district 
schools indicated they had only three of the nine items; (1) Equipment for dim­
ming lights; (2) Dressing rooms; and (3) Scenery/properties storage space.
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Private high schools in the state followed a similar pattern of production facili­
ties as 3rd Class high schools. An average of all nine items in Table 38 shows 
that three fourths of the high schools lacked facilities for play performance and 
production.
Table 37
V, 1 Indicate which of the following facilities you use for;
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1st 2nd 3rd 4th Tot %
Theater Class
Regular classroom 10 39 7 5 61 43.0
Theater reserved for the
performing arts 3 5 2 - 10 7.1
Multi-purpose auditorium 3 1 - - 4 2.8
Cafetorium - 2 - - 2 1.4
Combination auditorium and
gymnasium - 9 4 1 14 9.5
NA — 11 32 7 50 36.2
Play Production/Performance
Regular classroom - 6 5 - 11 7.8
Theater reserved for the
performing arts 10 17 2 1 30 21.3
Multi-purpose auditorium 6 18 13 3 40 28.4
Cafetorium - 1 3 1 5 3.6
Combination auditorium and
gymnasium — 25 22 2 49 34.6
NA — — - 6 6 4.3
Competitive Drama
Regular classroom 10 20 4 - 34 24.1
Theater reserved for the
performing arts 5 2 - - 7 5.0
Multi-purpose auditorium 1 - - - 1 .7
Cafetorium - - - -
Combination auditorium and
gymnasium - 3 - 1 4 2.8
NA 42 41 12 95 67.4
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Table 38
V. 2 Check which of the following are included in your facilities for play pro­
duction and performance:
1st 2nd 3rd 4th Tot
Equipment for dimming lights 16 35 16 5 72 51.1
Twelve or more spotlights 12 14 6 4 36 25.5
Costume construction space 5 3 - 1 9 6.4
Costume storage space 12 20 3 3 38 26.9
Dressing rooms 7 18 14 5 44 31.2
Equipment for flying scenery/drops 9 8 - 2 19 13.5
Scenery/properties construction space 9 13 5 - 27 19.1
Scenery/properties storage space 12 30 13 2 57 40.4
Total wing space approximately equal 
in area to stage area 4 13 3 1 21 14.9
NA - 10 10 4 24 17.0
* Percentages total more than 100%; multiple answers were possible.
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General Theater Information
Section VI of the questionnaire was designed to provide information 
about the high school's total theater program support, objectives, and attitudes.
The respondents were asked to rate the cooperation their total 
theater program received from the school's administration, faculty, and stu­
dents and the local community. In Table 39, 37 percent of the instructors noted 
the cooperation and support from their school administration was excellent. 
Approximately one fourth of the respondents rated the school administrators' 
cooperation as good, while another fourth rated it as fair. Only eight instructors 
stated they received poor cooperation from school officials.
Most of the directors considered their fellow faculty members pro­
vided fair to good support and cooperation for theater projects. However, 20 
instructors stated they received poor support.
Cooperation from a local community/coliege/university theater 
organization was completed by only one third of the responding schools. Four­
teen high schools rated the cooperation they received from this source as poor, 
eleven schools rated it as fair, fifteen schools rated it as good, and only seven 
schools gave it an excellent rating.
The high school's general student body provided fair to good coopera­
tion and support for theater activities. Only 13 percent of the respondents rated 
their student body's cooperation as poor; 15 percent considered the support as 
excellent.
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The local community also seemed to support the high school theater 
activities on a fair to good basis. Of the schools, 15 percent believed the 
communities provided excellent cooperation; 17 percent of the communities 
were rated as poor.
In summary, 19 percent of the responding h i^  schools considered 
the average cooperation from each of the five sources as excellent; 27 percent 
of the high schools found the average cooperation good; 26 percent found a fair 
amount of cooperation; and only 12 percent indicated they received poor coopera­
tion and support for their theater programs.
Many high schools center co-curricular activity around a school 
organization. According to Table 40, approximately half of the 141 responding 
high schools had a drama club or similar organization. Over three fourths of 
the 1st Class district schools had a drama club, while one third of the 2nd Class 
and 3rd Class district schools, and Private high schools indicated they had such 
an organization. A list of the Montana h i^  schools where a drama club is found 
appears in Appendix B of this study.
The instructors/directors were asked to rank the top four objectives 
of their theater program from a list of nine found in Table 41. The four objec­
tives chosen by Montana high school instructors were;
(1) To enable students to grow in self-confidence and self-under­
standing.
(2) To provide experiences which will increase the student's imagina­
tion, sensitivity, and creative abilities.
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(3) To provide experiences which aid the student in understanding 
and evaluating and appreciating theater and the performing arts.
(4) To provide experiences which will help the student's understand­
ing of others.
Amoi^ the least important objectives, as may be seen in Table 41, 
were the identification and development of talent in the theater arts, and provid­
ing experiences which increased the student's understanding of competition and 
fair play. Of the responding high schools, 17 percent did not indicate any ob­
jectives for their theater programs, although they previously noted theater 
activity in their school. In addition to the objectives listed, five instructors 
commented that they used theater activities for fund-raising projects.
Table 41 presents the distribution of responses and the rank each 
district assigned to the nine objectives. It also presents the total number of 
responses and the percentage of responses to each objective.
In an effort to determine a list of priorities which would reflect the 
major needs of Montana high school directors, the respondents were asked to 
rank the top four items which would be most helpful in strengthening and improv­
ing their existing theater programs. The following arrangement presents the 
eight items ranked in order of descending importance followed by the percentage 
of responding high schools who ranked each item:
(1) Improved facilities for play production and theater programs
(67 percent)
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(2) Opportunities for students to participate in workshops/seminars 
guided by accomplished theater practitioners/college students (52 percent)
(3) More funds available for play production activities (48 percent)
(4) Additional theater-trained faculty (45 percent)
(5) Expansion (or introduction) of theater courses into school 
curriculum (45 percent)
(6) More opportunities for students to attend outstanding theater 
productions (45 percent)
(7) Opportunities for teachers/directors to participate in training 
programs with accomplished theater practitioners/college students (38 percent)
(8) More funds available for competitive drama program (18 percent)
There appeared in Table 41 to be general agreement among the 1st
Class, 2nd Class, and 3rd Class district schools regarding the items' order 
of importance. Private high schools tended to show the greatest divergence in 
their needs to strengthen theater programs from the other district schools.
They stressed the need for more funds as their primary concern, and ranked 
opportunities for instructors and students to participate in theater training 
programs as least inportant. First Class and 3rd Class district schools felt 
that additional theater-trained faculty would be more helpful to their schools' 
theater programs while 2nd Class district schools considered this item among 
the least important of the eight categories. Expansion (or introduction) of 
theater courses into the schools' curriculum was the most consistent item in 
terms of rank among all the schools needs; it was ranked fifth.
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A number of small school instructors commented on the need for 
more time to work with theater activities, more students in their high schools, 
and more interest on the part of the students as major factors for improving 
theater programs.
In an effort to determine the type of information which would be 
most beneficial to Montana instructor s/directors, the respondents were asked 
to rank six services which are often provided by theater organizations, college 
theater departments, or state associations. Among the list of services appear­
ing in Table 43, the respondents were most interested in those connected with 
play production. The following arrangement of services is  presented in descend­
ing order of importance followed by the percentage of responding schools who 
ranked each item:
(1) Play lists and evaluation of new plays for high schools (67 percent)
(2) Information about methods of simplified scenic and costume de­
sign (65 percent)
(3) Regular information about imaginative theater programs in other 
high schools (57 percent)
(4) Information about textbooks and publications of value to high 
school theater teachers and students (56 percent)
(5) Information about how to produce and direct specific plays (48
percent)
(6) Information about new developments in directing and acting 
techniques (43 percent)
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Generally the smaller 2nd Class, 3rd Class and Private high schools 
ranked information about specific production techniques higher than the larger 
schools. The larger schools in the state with more active theater programs 
were more interested in information about curricular theater programs and 
new acting and directing developments than were the smaller schools. Play 
lists and evaluations of new plays for high schools were consistently ranked as 
the most helpful service by all of the high school groups. Of the 141 responding 
high schools, 10 percent did not answer this question.
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Table 39
VI. 1 Rate the cooperation you get for your total theater program from each of 
the following sources:
1st 2nd 3rd 4th Tot %
School Administration
Excellent 6 24 15 7 52 36. 9
Good 8 15 14 2 39 27.6
Fair 1 22 9 2 34 24.1
Poor 1 3 4 - 8 5.7
NA - 3 3 2 8 5.7
Other Faculty members
Excellent 1 13 8 6 28 19.9
Good 6 15 12 2 35 24.8
Fair 7 25 13 2 47 33.3
Poor 2 10 8 - 20 14.2
NA - 4 4 3 11 7.8
Local community/college/ 
university theater
Excellent 1 2 1 1 7 5.0
Good 5 5 3 2 15 10.6
Fair 3 4 2 2 11 7.8
Poor 2 6 6 - 14 9.9
NA 5 50 33 6 94 66.7
General student body
Excellent 4 6 8 4 22 15.6
Good 6 25 17 2 50 35. 5
Fair 3 22 11 4 40 28.4
Poor 2 10 5 1 18 12.8
NA 1 4 4 2 11 7.8
General community
Excellent 2 9 7 3 21 14.9
Good 4 22 19 4 49 34.7
Fair 7 21 7 2 37 26.2
Poor 3 13 7 1 24 17.0
NA - 2 5 3 10 7.2
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Table 40
VI. 2 Does your school have a drama club or similar activity?
1st 2nd 3rd 4th Tot %
Yes 14 33 15 5 67 47.5
No 2 25 30 5 62 44.0
NA - 9 - 3 12 8. 5
Table 41
VI. 3 Use the numbers to rank the top four objectives of your theater program;
1st 2nd 3rd 4th
1 2 3 4  1 2 3 4 1 2 3 4 1 2 3 4
To identify and develop talent in theater arts
To produce quality student productions for their peers
To enable students to grow in self-confidence and self-  
understanding
To create better community and school relations
To provide experiences which increase student's 
understanding of competition/fair play
To provide experiences which will help student's 
understanding of others
To provide ejqjeriences which develop student's creative 
ability, imagination, and sensitivity
To develop a capacity for intellectual recreation 
and entertainment
To provide experiences which aid student in under­
standing, evaluating and appreciating theater and 
performing arts
2 2 1 2  2 4 3 6 -  -  2 2  - 1 2 1
-  -  -  2 8 2 12 5 5 3 3 - 1 1 - -
5 2 4 1  25 16 4 4 17 4 3 5  6 2 - -
1 2 2 -  1 6 8 10 2 5 6 3  -  - 2 2
— — — — — 2 4 5 — — 1 7  — 3 — —
- 2 4 3  5 13 7 4 2 7 5 2 - 2 4 -
4 4 5 1  8 15 16 7 5 11 6 5 1 1 1 2
- 1 1 4  3 2 15 12 2 2 5 7 2 - 4 1
3 3 1 5  6 6 8 15 5 2 5 7 - 1 1 2
o
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Table 41 (cont. )
1
Total 
2 3 4 1
Rank 
2 3 4
Tot R %*
To identify and develop talent in theater arts 4 7 8 11 4 8 9 7 30 8 21.3
To produce quality student productions for their peers 14 6 15 7 8 5 6 5 42 5 29.8
To enable students to grow in self-confidence and self-  
understanding 53 24 11 10 1 1 1 1 98 1 69.5
To create better community and school relations 4 13 18 15 6 6 5 9 50 7 35.5
To provide experiences which increase the student's 
understanding of competition and fair play - 5 5 11 9 9 8 6 21 9 14.9
To provide experiences which will help the student's 
understanding of others 7 24 20 9 5 3 4 4 60 4 42.5
To provide experiences which increase the student's ima­
gination, sensitivity and creative abilities 18 31 28 15 2 2 2 2 92 2 65.2
To develop a capacity for intellectual recreation and 
entertainment 7 5 25 24 7 7 7 3 61 6 43.3
To provide experiences which aid the student in under­
standing and evaluating and appreciating theater and 
the performing arts 14 9 10 4 3 4 3 8 70 3 49.6
NA 1 9 10 4 24 17.0
* Percentages total more than 100%; multiple answers were possible
Table 42
VI. 4 Use the numbers ( 1 - 2 - ^ - ^  to rank the top four items you feel would be most helpful in strengthen­
ing your total theater program:
1st 2nd 3rd 4th
1 2 3 4  1 2 3 4  1 2 3 4 1 2 3 4
More funds available for your play production activities 1 1 3 2  7 16 3 7 7 3 4 4 5 3 1 -
More funds available for your competitive drama 
program - 1 - 1  2 6 4  2 -  3 1 1 1 2 1 1
Expansion (or introduction) of theater courses into
your school curriculum 3 1 4 1  11 6 8 5 10 3 6 2 -  -  4 -
Additional theater-trained faculty 4 2 2 1  10 4 6 7 9 7 5 2 1 1 1 2
Improved facilities for play production and theater
programs 4 3 1 2 20 16 8 3 9 10 6 6 2 4 - -
Opportunities for students to participate in workshops/ 
seminars guided by accomplished theater practi­
tioners/college students 2 3 3 1  2 12 10 13 2 8 7 6 -  - -  4
Opportunities for teachers/directors to participate in 
training programs with accomplished theater
practitioners/college students 2 - 1 4  3 6 9 1 0  4 3 3 8 -  - - 1
More opportunities for students to attend outstanding 
theater productions - 4 1 1  2 4 13 11 -  1 12 10 -  - 3 1
Table 42 (cont.)
1
Total 
2 3 4 1
Rank 
2 3 4
Tot R
More funds available for your play production activities 20 23 11 13 5 3 4 1 67 2 47.5
More funds available for your competitive drama program 3 12 6 5 8 8 8 3 26 3 18.4
Expansion (or introductioi^ of theater courses into your 
school curriculum 24 10 22 8 3 2 2 5 64 4 45.4
Additional theater-trained faculty 24 14 14 12 2 4 3 4 64 3 45.4
Improved facilities for play production and theater programs 35 33 15 12 1 1 1 2 95 1 67.4
Opportunities for students to participate in workshops/ 
sem inars guided by accomplished theater practitioners/ 
college students 6 23 20 24 4 5 5 7 73 5 51.8
Opportunities for teachers/directors to participate in 
training programs with accomplished theater 
practitioners/college students 9 9 13 23 7 7 6 8 54 7 38.3
More opportunities for students to attend outstanding 
theater productions 2 9 29 23 6 6 7 6 63 6 44.7
NA - 5 5 2 12 8. 5
* Percentages total more than 100%; multiple answers were possible
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Table 43
VI. 5 Use the numbers (1 -  ^  ^ -  4) to rank the top four items that would be most helpful to you from the
following list of services:
1st 2nd 3rd 4th
1 2 3 4  1 2 3 4  1 2 3 4 1 2 3 4
Regular information about imaginative theater programs
in other high schools 2 5 1 2  16 12 6 12 9 2 6 10 2 2 2 2
Play lists and evaluations of new plays for high schools 4 3 4 2  18 11 6 6 12 13 5 2 4 2 1 1
Information about how to produce and direct specific
plays 1 1 1 3  9 16 10 -  7 6 6 2 1 2 1 1
Information about new developments in directing
and acting techniques 2 3 5 1  4 7 3 13 2 6 5 5 - 4 - -
Information about methods of simplified scenic
and costume design 3 1 3 1  8 12 20 7 5 12 11 4 1 1 3 -
Information about textbooks and publications of value
to high school theater teachers and students 3 3 1 4  6 4 10 22 5 5 3 8 -  -  2 3
5
Table 43 (cont.)
1
Total 
2 3 4 1
Rank 
2 3 4
Tot R
Regular Information about imaginative theater programs 
in other high schools 19 21 15 26 2 2 3 2 81 2 57.4
Play lis ts  and evaluations of new plays for high schools 38 29 16 11 1 1 1 1 94 1 66.7
Information about how to produce/direct specific plays 18 25 18 6 6 4 4 3 67 4 47.5
Information about new developments in directing 
and acting techniques 8 20 13 19 4 6 6 4 60 6 42.5
Information about methods of simplified scenic and 
costume design 17 26 37 12 5 3 2 5 92 3 65.2
Information about textbooks and publications of value 
to high school theater teachers and students 14 12 16 37 3 5 5 6 79 5 56.0
NA - 6 6 2 14 9.9
* Percentages total more than 100%; multiple answers were possible
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A Profile of Theater in the Average Montana High School
From the responses to the questionnaire, a profile of the theater 
programs in the average Montana high school as seen by its theater instructor 
can be described.
The typical teacher most concerned with the theater programs in 
the average Montana high school has been teaching for about five years and 
working with theater programs for five to six years. The average teacher is  
an English instructor, or perhaps speech instructor, who offers a specific 
course or special unit in theater.
In college, the typical Montana theater director majored in English, 
and minored in an area other than theater, such as speech, history, social 
science, etc. He has earned fewer than twelve undergraduate college quarter 
credit hours in theater subjects. These courses are generally in theater litera­
ture and history rather than in production-oriented courses. Qf the production- 
oriented courses, there is  a better chance they were in acting or directing 
rather than in technical theater and design. Acting, directing, stage construc­
tion, and dramatic literature courses are the four areas which the average 
teacher considers most valuable in his work, or which he would recommend as 
most valuable to the college student interested in working with high school thea­
ter and dramatic art activity. About one tenth of his colleagues have a major 
or minor in theater. The average teacher has no graduate courses in theater, 
nor has he a graduate degree. There is a fifty percent chance that the typical 
teacher has received theater training in one of Montana's colleges or universities.
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The average teacher has participated in co-curricular theater 
activities during his college career, generally as an actor or technician rather 
than as a director or designer. There is  a one out of three chance that he has 
participated in community or summer "stock" theater activities (again, this 
participation is  usually as an actor or technician).
There are no other faculty members with theater preparation 
involved in the school's theater programs, other than the lone teacher. He is  
responsible for teaching a theater unit plus other non-theater courses, directing 
the school's plays and musicals, and there is  a one out of three chance that he 
supervises the drama club and directs the competitive drama program.
The average instructor is  not a member of any kind of professional 
theater association. Less than one third of his colleagues belong to the drama 
division of the state educational association, and less than one fifth of his 
colleagues belong to the two leading national associations dedicated to h i^  
school theater: the Secondary School Theatre Association, and the International 
Thespian Society.
The average teacher attends two non-secondary school theater pro­
ductions per year. A third of his associates attend more than two productions 
each year.
In the average Montana high school play production program, each 
school presents at least one theatrical production each year. The main reason 
among the high schools not presenting a play is  the lack of student interest.
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The average director is  alone responsible for the selection and 
production of the plays; however, he sometimes consults with his students in 
the selection. He usually receives some form of compensation for his play 
production activities, and it is likely to be in the form of an extra stipend. 
About one fourth of his colleagues do not receive any special compensation.
Although he usually presents a full-length play and a one-act play 
each year, he sometimes includes another full-length production in his theatri­
cal season. He does not direct a musical, or a play for children, but one fifth 
of his colleagues do. Less than ten percent of his colleagues present original 
student-written plays. His shows are generally open to the community, and 
presented for two nights.
There is  a fifty percent chance that he is  involved in the production 
of a "class play. " "Class plays" generally limit the participation to members 
of the Junior/Senior class.
If the director does a musical, it is  produced on a budget of $300 
or less, while the non-musical play is  produced for less than $100. If there 
are any profits from the plays and musicals presented, they often go back into 
the school's theater program.
Play royalties have a definite effect on whether or not the average 
director selects a particular play for production. One fifth of his colleagues 
are rarely if ever affected by the amount of the royalty in their play selections.
Students are frequently called upon to design the technical aspects 
of a production; however, only occasionally are they given the opportunity to
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direct the school’s plays. Rarely, if ever, are students given the opportunity 
to have a full stage production of original plays they have written.
A large number of organized groups of students are taken to see 
plays performed by college/university theater groups, while few groups attend 
community or touring theater productions. There is a one out of three chance 
that organized student groups attend plays performed by other high school thea­
ter groups.
The competitive drama program in the average Montana high school 
is  not a typical co-curricular activity. Over half of the high schools do not par­
ticipate due to a lack of interest by the students and a budget insufficient to 
allow participation. Forty percent of Montana secondary schools do participate 
in the competitive drama program: they attend an average of six to seven meets 
per year, the average number of students involved in a meet is around ten, and 
less than fifty students are involved in the school’s program each year.
Both the teachers and the students combine their efforts in the 
selection of the various presentations. The average teacher of competitive 
drama activities receives some form of compensation, and it is  likely to be in 
the form of an extra stipend. About one fourth of his colleagues do not receive 
any compensation for their work.
There is  a one out of ten chance the high school participates in 
competitive drama with no school budget. In high schools with a competitive 
drama budget, there is a fifty percent chance the school’s budget is less than 
$500. Students are often asked to provide for part of the expenses on an average
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meet. Less than one fifth of the schools never ask students to cover any 
expenses incurred on an average meet.
Less than half of Montana’s high schools offer specific courses in 
theater or the dramatic arts. The average drama director has a fair chance 
of meeting his students in a classroom setting. The main reasons for not 
offering a theater course in the majority of Montana secondary schools are: 
the curriculum is  overcrowded, the budget does not allow for such a course, 
and qualified instructors are not available.
In the high schools which do offer theater courses, it is most likely 
to be a general overview course of theater, stressing the areas of acting, 
technical production, and dramatic literature. The class is  generally offered 
as an elective course, meeting five hours/week for one sem ester. The average 
class size is  less  than thirty students.
Half of the high schools offering theater courses offer a speciffc 
course in acting. This course is also an elective, meeting five hours/week for 
one sem ester, with an average student enrollment around twenty. These schools 
universally cover the areas of stage movement, characterization, and theater 
games in their acting class.
Only one fourth of the high schools offerir^ theater courses offer a 
course in technical theater. This course is often offered for one year as an 
elective course. It meets five hours/week and the average class size is twenty 
students. The main areas covered in such a course are scene construction, 
and lif t in g .
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Half of the schools offering a course in theater also offer additional 
theater or theater-related courses. This is about one fifth of the total h i^  
schools in Montana.
The average drama instructor usually uses a regular classroom  
for his theater courses and competitive drama activity. Although a combination 
auditorium and gymnasium is  used most often for play production, almost half 
of the teachers use either a multi-purpose auditorium or a theater reserved 
for the performing arts for play production activity.
The average high school stage is  not particularly well equipped. 
Almost half of the high schools have equipment for dimming lights and scenery/ 
properties storage space, while a little over one fourth have twelve or more 
spotlights, costume storage space, and dressing rooms.
The average theater teacher receives strong support for his theater 
activities from the school administration and it is better than the support he 
receives from his fellow faculty members. The cooperation he receives from 
the school's student body is  very good. Cooperation from the community is  
reasonably satisfactory, while local community/college/university theater 
companies (where they exist) are rated as slightly less cooperative.
The average Montana high school teacher considers the most im­
portant objectives of his theater arts activities as increasing the student's self- 
confidence and self-understanding, his imagination, sensitivity, and creative 
abilities, and his understanding of others. Objectives relating directly to
121
specific theater programs receive a low priority rating. However, the objec­
tive to provide experiences which aid the student in understanding, evaluating, 
and appreciating theater and the performing arts is considered an important 
goal.
The typical instructor's needs for strengthening his total theater 
program include: improved theater facilities, opportunities for students to 
receive "out of school" theater training, and more play production funds. 
Generally, play production needs are ranked over curricular theater needs.
He is  least anxious about his competitive drama needs.
Although it is  unlikely that the typical teacher belongs to any pro­
fessional theater organizations, high on the list of services which would be help­
ful to him are those directly connected with play production programs, which 
such associations provide. Services which would be helpful to him are: lists  
of plays suitable for h i^  school production, simplified technical production 
techniques, and information about good theater programs in other schools.
Summary of Major Findings
The following list is  a presentation of the survey's major findings 
discussed in Chapter 3.
(1) Of the 141 responding instructors, 100, or 71 percent, taught 
a theater course/unit; 40 percent supervised a co-curricular drama club; 77 
percent directed a drama production; and, 36 percent supervised a competitive 
drama program.
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(2) Of the 141 responding instructors, thirteen had a major in 
theater, seventeen instructors had a minor in theater, five instructors had a 
graduate degree in theater. Sixty-three percent, or 89 instructors, had an 
English major; 18 percent had an English minor. Seven percent, or nine in­
structors had a speech major; 16 percent had a speech minor. Five instructors 
had a graduate degree in Ei^lish/speech.
(3) Almost half of the responding instructors had no college credit 
hours in theater. Twenty-one percent had credit hours in Drama History/ 
Literature, 18 percent had credit hours in Acting/Directing, and 11 percent had 
credit hours in Technical Theater/Design.
(4) Acting, directing, stage construction, and dramatic literature 
were considered the four most helpful areas to high school teachers working 
with theater programs.
(5) Less than half of the responding instructors belonged to secondary 
school professional organizations. Thirty-percent were members of the Montana 
Forensic Educators Association and 17 percent were members of the International 
Thespian Society.
(6) Almost half of the responding instructors had received theater 
training in Montana colleges/universities. Most likely they received training 
from the University of Montana followed by Eastern Montana College.
(7) Of the 141 responding high schools, 126, or 90 percent, presented 
an annual theatrical production: 94 percent of these schools annually produced 
one or more full-length plays, 50 percent produced one or more one-act plays.
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22 percent produced one or more musicals, 21 percent produced one or more 
plays for children, and 8 percent produced one or more original student-written 
plays.
(8) Of the responding high schools, 47 percent presented "class 
plays. " Participation was generally limited to members of the Junior/Senior 
class.
(9) Of the responding high schools, 23 percent had a musical pro­
duction budget and 80 percent had a non-musical production budget. Usually, 
larger district high schools had production budgets of $100 or more while smaller 
district high schools had production budgets of $100 or less.
(10) Almost 75 percent of the responding instructors received an 
extra financial stipend for supervising play production activity.
(11) Almost 75 percent of the responding instructors stated the 
amount of production royalty affected their play selections.
(12) Of the responding high schools, 46 percent often allowed stu­
dents to direct plays, 80 percent often allowed students to design for productions, 
and 19 percent often allowed students to produce original scripts they had . 
written.
(13) Of the responding high schools, fifty-six, or 40 percent, par­
ticipated in competitive drama programs.
(14) Of the responding instructors, fifty-six, or 66 percent, 
received an extra financial stipend for supervising competitive drama activity. 
Twenty-five percent received no special compensation.
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(15) Over 80 percent of the responding high schools' competitive 
drama selections involved the students.
(16) Of the responding high schools, twenty-two, or 16 percent, 
participated in non-competitive drama festivals.
(17) Small district high schools generally had competitive drama 
budgets of $500 or less (25 percent had budgets between $0 -  250), and larger 
district high schools generally had competitive drama budgets of $500 or more 
(43 percent had budgets of $751 or more).
(18) Over half of the responding high schools often ask students to 
meet part of the competitive drama expenses.
(19) Of the 141 responding high schools, fifty-four, or 39 percent, 
offered specific theater courses: forty-five, or 32 percent had an Introductory 
Theater course; twenty-seven, or 19 percent, had a basic Acting course; thir­
teen, or 9 percent, had a Technical Theater course; and thirty, or 21 percent, 
had additional theater or theater-related courses.
(20) Over half of the responding instructors used a regular class­
room for theater classes and competitive drama activity. For play production 
activity, 35 percent used a combination auditorium and gymnasium, 28 percent 
used a multi-purpose auditorium, and 21 percent used a theater reserved pri­
marily for the performing arts.
(21) Seventy-five percent of the responding high schools lacked 
facilities for play production: fifty-one percent had equipment for dimming
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lights, 40 percent had scenery/properties storage space, and 25 percent had 
twelve or more spotlights, and costume storage space.
(22) Of the 141 responding high schools, sixty-seven, or 48 percent, 
had a drama club.
(23) Over 65 percent of the responding instructors’ main theater 
program objectives were to enable students to grow in self-confidence and self-  
understanding, and to provide experiences which increase the students’ imagina­
tion, sensitivity, and creative abilities.
(24) To strengthen their theater programs, over half of the respond­
ing instructors needed improved facilities for play production and opportunities 
for students to participate in workshops guided by trained theater practitioners.
(25) Over 65 percent of the responding instructors would like to 
receive play lists and evaluations of new high school plays, and information 
about methods of simplified scenic and costume design.
Chapter 4 
COMPARISON OF MAJOR SURVEYS
A criterion upon which to base a judgment as to the current status 
of Montana's secondary school theater programs was found in two existing sur­
veys of h i^  school theater programs. As introduced in Chapter 2 of this 
study, both the Cusker and Peluso studies provide comparable statistical data 
of h i^  school theater activity as they relate to the six areas currently under 
investigation.
Comparison of 1973 State Survey with 1963 State Survey
Bruce Cusker, in 1963, completed an initial survey of Montana's 
secondary school theater activities during the school year.  ̂ The data was 
collected from two questionnaires investigating curricular and co-curricular 
theater activities. Of the 188 accredited state high schools, 146, or 77 percent, 
responded; this figure is  similar to the 76 percent response of the current sur­
vey. Similar items exist in five of the six areas currently under investigation 
and are compared to determine the change and development of Montana's thea­
ter activity.
^Bruce Cusker, "An Investigation Into the Dramatic Arts Programs, 
Theater Plants and Production Attitudes of Montana High Schools for 1962-1963 
School Year" (unpublished Master's thesis. University of Montana, 1963). 
Material cited from study found on pages 9-69.
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Background of the instructor. The 1963 study revealed the major­
ity of the respondents working with high school theater programs were English 
instructors. Supervision of the theater activity was distributed among the 
following faculty assignments:
(1) 56 percent of the respondents were English teachers;
(2) 25 percent of the respondents were speech teachers;
(3) 6 percent of the respondents were drama teachers; and,
(4) 13 percent of the respaidents were instructors in fields other 
than English, speech, and drama.
In the current survey, an attempt was made to determine teaching 
assignments and the areas of teacher preparation. In terms of teaching 
assignments, the survey found:
(1) 40 percent of the respondents taught English and theater courses;
(2) 19 percent of the respondents tau^t speech and theater courses;
(3) 3 percent of the respondents taught theater courses exclusively;
(4) 9 percent of the respondents tau^t courses other than English, 
speech, and theater; and,
(5) 29 percent of the respondents did not teach any theater courses. 
In terms of teacher training, the 1973 survey revealed;
(1) 80 percent of the respondents had a major/minor in English;
(2) 22 percent of the respondents had a major/minor in speech;
(3) 21 percent of the respondents had a major/minor in theater; and,
(4) 89 percent of the respondents had a major/minor in fields other
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than English, speech, and theater.
The majority of the instructors still appear to be trained in English 
and speech; however, the number of instructors trained in theater and teaching 
a theater course/unit has increased.
Half of the respondents in both the 1963 and 1973 surveys had 
specific college quarter credit hours in theater during their teacher training. 
Over one third of both survey's respondents had no credit hours in theater.
A comparison of the credit hours indicated the 1963 respondents had a similar 
academic preparation as the 1973 respondents. The 1963 survey indicates:
(1) 35 percent of the respondents had no hours in theater;
(2) 29 percent of the respondents had less than ten hours in theater;
(3) 16 percent of the respondents had between ten to twenty hours 
in theater; and
(4) 10 percent of the respondents had more than twenty hours in
theater.
Concerning college quarter credit hours among the 1973 respond­
ents, the current survey indicated:
(1) 36 percent had no hours in theater;
(2) 35 percent had between one to twelve hours in theater; and
(3) 16 percent had thirteen or more hours in theater.
In 1963, about half of the respondents had participated in informal 
or co-curricular theater activity during their college/university years. These 
instructors participated in both the acting and technical areas of play production.
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Over half of the current survey's respondents also participated in college/ 
university theatrical productions. In addition to college training, about one 
fourth of these respondents participated in community and summer "stock" 
theater activities. Participation in these three kinds of theater activities was 
usually in the capacity of an actor/technician rather than as a director/designer.
In 1963, Cusker found the directors of production activity considered 
their theater trainii^ in the areas of acting, make up, play direction, and stage­
craft most valuable to them. Of the few instructors who taught specific drama 
courses, the areas of dramatic literature, playwriting, and theater history 
were considered more valuable and helpful to them over production-oriented 
courses. Both the directors and the instructors considered training in the 
production areas of acting and directing more important than training in the 
areas of technical theater and design.
In the current survey, no distinction was made between directors, 
instructors, and advisors; all of the respondents were asked to indicate the 
areas which they considered most valuable and helpful to them in their theater 
activity, or which they would recommend as most valuable to secondary educa­
tion students interested in working with high school theater programs. The four 
areas which they considered most helpful were acting, directing, stage con­
struction, and dramatic literature. Theater histoiy, theater administration, 
and playwriting were considered as areas of least importance by the respondents.
Both studies seem to indicate training in acting and directing are the 
most important fields of preparation in working with high school theater programs.
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Stage construction appeared to be the next most valuable area of training.
Play production programs. The Cusker survey reported a total of 
168 play productions in Montana high schools during the 1962-1963 school year. 
According to the 1963 respondents:
(1) 81 percent reported a full-length play production;
(2) 45 percent reported a one-act play production; and
(3) 7 percent reported the production of original student-written
plays.
The study made no distinction between a full-length play, a musical, and a play 
for children. The average high school in 1963 produced two full-length plays.
The current survey revealed a total of 279 theatrical productions 
in Montana high schools during the 1972-1973 school year. The current survey 
revealed 90 percent of the high schools produce one or more plays annually:
(1) 20 percent produce a musical annually;
(2) 40 percent produce one full-length play, and 44 percent produce 
two or more full-length plays;
(3) 17 percent produce one one-act play annually, and 29 percent 
produce two or more one-act plays ;
(4) 18 percent produce a play for children annually; and
(5) 7 percent produce an original student-written play each year. 
The average Montana high school in 1973 produced a one-act play and at least 
one full-length play annually.
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Not only has there been a 60 percent increase in the number of 
productions Montana high schools presented, but the average drama season 
offers a greater variety in the type of plays presented. Unfortunately, little 
change occurred in production of original student-written plays over the ten- 
year period.
Both in 1963 and 1973, half of the respondents indicated play pro­
ductions were considered "class plays. " These productions were usually the 
projects of the Junior/Senior classes. In 1963, participation in the production 
was limited to only members of the class, while in 1973, half of the high schools 
limited participation in the productions.
In 1963, approximately three fourths of the drama directors 
selected the play to be presented and 10 percent of the respondents indicated 
students were involved in the production choice. In 1973, 45 percent of the 
high schools indicated play selection was the responsibility of the drama 
director, 43 percent of the high schools indicated play selection involved both 
the students and the drama director, and 10 percent of the high schools indicated 
the students were responsible for the choice of play.
Of the 1963 theater productions, 13 percent were directed by stu­
dents, instead of the drama director. All of these student-directed productions 
were one-act plays, and twenty-one of the productions were original student- 
written plays. In 1973, three fourths of the respondents indicated the same 
faculty member was responsible for producing the plays, the remaining re­
spondents indicated the responsibility was shared with different faculty members.
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The current study indicated numerous opportunities for student involvement in 
the various aspects of production:
(1) 14 percent of the respondents frequently allowed students to 
direct plays and 33 percent occasionally allowed students to direct;
(2) 46 percent of the respondents frequently allowed students to 
design settings, lighting, costumes, etc. for productions and 33 percent 
occasionally allowed students to design; and
(3) 4 percent of the respondents frequently allowed students to have 
staged productions of their original scripts and 14 percent occasionally allowed 
student-written staged productions.
Students in 1973 appear to have many more opportunities to be 
directly involved in the creative process than were the students ten years ago.
In 1963, student-directed productions were limited to original one-act plays; 
the current study does not reveal a limitation on the type of production the stu­
dent may direct and the present researcher assumes students are responsible 
for many of the school's major productions. The 1973 survey indicates students 
often handle major responsibilities for designing aspects of the schools' pro­
ductions.
Three fourths of the 1963 high schools used profits from theatrical 
productions for programs other than theater; less than 20 percent of the high 
schools returned production receipts to their theater programs. Among the 
1973 responding high schools:
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(1) 46 percent returned play production profits to their theater
programs;
(2) 17 percent sometimes returned play production profits to their 
theater program; and
(3) 34 percent of the h i^  schools did not receive any production
profits.
The return of production profits to theater activities can be a major source of 
strengthening and improving the school’s drama activity; in fact, it is  often 
needed if facilities and stage equipment are to be improved and expenses of 
quality plays are to be met.
Cusker reported the most frequent aims of the high school instruc­
tors in producing a play were to develop the personality of the student and to 
entertain the h i^  school community and student body. He further noted the 
larger district high schools considered the challenge a production offered the 
student body an important goal, while the smaller district high schools con­
sidered the development of the student as an actor/technician as an important 
purpose of play production.
In the current survey, respondents were not asked to identify 
specific aims of their play production programs but to indicate the major aims 
of their total theater program. The majority of the respondents believed 
theater and dramatic art activity enabled the students to grow in self-confidence 
and self-understanding and provided experiences which increased the student’s 
imagination, sensitivity, and creative abilities. Only one third of the
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respondents considered theater activity created better community and high 
school relations as one of their program's aims. Less than one fourth of the 
directors indicated the identification and development of talent in theater arts 
and the production of quality student theater productions for their peers among 
their theater program's objectives.
Competitive drama programs. The 1963 survey did not investigate 
Montana high school competitive drama activity as they were considered part 
of the state competitive speech program. During the 1972-1973 school year, 
competitive drama activity was separate from competitive speech activity.
Forty percent of the responding high schools participated in the competitive 
drama program. Forty percent of these respondents also participated in non­
competitive drama festivals. The main reasons for the 1973 high schools not 
participatii^ were a lack of student interest, budgets did not allow participation, 
and qualified directors were not available/interested in the competitive program. 
A number of the 1973 high schools also reported dropping out of the activity to 
strengthen other aspects of their theater programs.
Curricular theater programs. In 1963, only eleven high schools, 
or 7 percent, offered a specific curricular theater course; five of these schools 
were Private district high schools. All of the 1963 drama courses were offered 
as elective courses and the majority of them met five hours/week for two 
sem esters. The average class size was twenty-five students. The Stage and
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the School, by Katherine Ommanney, was the most frequent text used; however, 
half of the instructors indicated they did not use a specific text. Generally, 
class time was divided between the study of dramatic literature, theater history, 
e tc ., and the study of production-oriented areas.
The majority of the 1963 respondents considered a theater course of 
value in the traditional high school curriculum. The main reasons for not offer­
ing a theater course, according to the respondents, were:
(1) 52 percent listed the lack of a qualified drama instructor;
(2) 34 percent listed the lack of money;
(3) 26 percent listed the lack of space; and
(4) 22 percent listed the lack of student interest.
In 1973, fifty-four high schools, or 38 percent, offered a specific 
curricular theater course and another 20 percent of the respondents also 
offered a specific theater or dramatic art unit in other courses. One third of 
the high schools offered a general overview course in theater, 20 percent of the 
respondents offered a basic acting course, and 10 percent of the respondents 
offered a technical theater course. The majority of 1973 theater courses were 
offered as elective courses, and met five hours/week for one semester. The 
average class size was twenty-five students. A variety of theater texts were 
used in the drama classes to meet the specific needs of the courses. (For a 
complete listing of theater textbooks used by the high schools, see Appendix B.)
Catherine Ommanney, The Stage and the School (New York: Mac- 
Graw-Hill Book Company, Inc., 1950).
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In all of these courses, the emphasis was usually on the performance and pro­
duction aspects rather than on the study of dramatic literature, theater history, 
etc. An additional 20 percent of the schools indicated offering additional theater- 
related courses.
The main reasons for not offering specific theater courses, accord­
ing to the 1973 respondents, were:
(1) 35 percent indicated their curriculum was overcrowded;
(2) 28 percent indicated their budget did not allow for a theater
course;
(3) 23 percent indicated a qualified instructor was not available; and,
(4) 14 percent indicated student needs were already met in English
classes.
The number and type of theater courses offered by Montana high 
schools increased significantly over the ten-year period. Theater courses 
were geared more toward the performance aspects than they were in 1963. The 
lack of a qualified instructor was no longer the major reason for not having 
theater in the curriculum. Budget problems were still the second major 
obstacle for not having theater classes in the high school.
Facilities. Cusker determined the majority of the state's high 
schools used a combination gymnasium-auditorium for play production activity. 
Distribution of the physical plants used for theatrical production by the 1963 
high schools were:
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(1) 56 percent used a combination auditorium and gymnasium;
(2) 30 percent used a regular theater auditorium; and
(3) 2 percent indicated they lacked a physical plant in which to 
present plays.
In terms of production equipment and facilities, 1963 Montana high 
schools indicated;
(1) 48 percent lacked equipment for dimming stage lights;
(2) 30 percent lacked the use of spotlights; and
(3) 30 percent of the high schools lacked stage space for production
activity.
In 1973, the majority of h i^  schools offering curricular theater 
courses and competitive drama activity used a regular classroom for these 
programs. Distribution of physical plants used for theatrical productions 
centered around the three following types:
(1) 35 percent used a combination auditorium and gymnasium;
(2) 29 percent used a multi-purpose auditorium; and
(3) 22 percent used a theater reserved for the performing arts.
In terms of production equipment and facilities, 1973 Montana high 
schools indicated:
(1) 51 percent had equipment for dimming lights;
(2) 25 percent had twelve or more spotlights;
(3) 67 percent had costume/scenery/properties storage space;
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(4) 26 percent had costume/scenery/properties construction space;
and,
(5) 15 percent had wing space approximately equal in area to the
stage area.
The current survey indicates a significant increase in the number of 
h i^  schools with a theater reserved for the performing arts and a decrease in 
the use of an auditorium-gymnasium for production activity. Stage equipment 
over the ten years has not increased significantly. The 1973 survey noted the 
number of spotlights the respondents had access to was more important than 
the 1963 survey’s response to the use of spotli^ ts. This researcher assumes 
a large number of directors had less than twelve spotli^ ts for production 
activity. While the 1973 schools had storage space, few of the high schools had 
construction space and wing space for production activity. The production of 
plays is still the center of Montana h i^  school theater programs.
General information. In 1963, 33 percent of the high schools had a 
drama club or similar activity in their school program. Ten percent of the 
high schools were associated with the National Thespian Society; this association 
was the only professional theater organization mentioned in the survey. No 
attempt was made to determine the cooperation, the objectives, or the needs 
of the responding high schools’ total theater programs.
In 1973, 48 percent of the high schools had a drama club or similar 
activity. Seventeen percent of the high schools were associated with the
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International Thespian Society. Approximately half of the respondents belonged 
to one of the twelve professional organizations listed in the survey. The objec­
tives and attitudes of the 1973 Montana h i^  school instructors' theater programs 
were sufficiently discussed in section VI of Chapter 3.
Conclusions. The comparison between the 1963 survey and the 
current 1973 survey of Montana theater programs revealed the following general 
conclusions regardii^ the six major areas under investigation:
(1) Although Montana high school instructors who teach curricular 
theater courses/supervise co-curricular theater and dramatic art activity 
were better prepared to do so in 1973 than they were in 1963, the amount of 
training has not changed significantly.
(2) Over the past ten years, the number and variety of Montana high 
school theatrical productions has significantly increased, and the opportunities 
for Montana students to direct, to design, and to have staged productions of 
their original scripts is  more prevalent in 1973. Play production is still the 
center of Montana high school theater activity.
(3) Since there was no investigation of Montana high school compe­
titive drama activity in 1963, no basis for comparison exists with the current 
data.
(4) There has been a significant increase in the number and type of 
specific curricular theater courses offered by Montana high school over the 
ten-year period.
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(5) In Montana high schools, there has not been a significant change 
in the amount of stage equipment; however, type of theater facilities used for 
play production has noticeably increased.
(6) In 1973, Montana had more drama clubs, and more members 
associated with professional organizations which deal with secondary school 
theater activities than existed in 1963.
Comparison of 1973 State Survey with 1970 National Survey
Joseph L. Peluso, in 1970, completed a comprehensive survey of 
secondary school theater activity in the United States. ® The data, collected 
from mailed questionnaires, was arranged to present the nature of the average 
American high school's theater programs. The present researcher based the 
Montana questionnaire on the Peluso instrument in order to compare the average 
state program with the average national program. Similar items for compari­
son exist in the six areas currently under investigation.
Background of the instructor. In terms of the responding instruc­
tors' involvement and teaching assignments as related to theater, the 
national and state figures were:
Q
Joseph L. Peluso, A Survey of the Status of Theater in United 
States High Schools, Final Report of Office of Education, U. S. Department of 
Health, Education, and Welfare (Washington, D. C. : American Educational 
Theater Association, Inc., 1970), Material cited from study found on pages 
15-28.
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Table 44
Comparison of National and State Instructor Theater Assignments.
Theater Assignments National State
Teach theater or dramatic art
courses exclusively 4% 3%
Teach theater and speech courses 22% 19%
Supervise co-curricular drama club 45%
activity 45% 40%
Direct school's plays/musicals 79% 77%
Peluso found 27 percent of the respondents did not teach any theater or speech 
courses; the current survey revealed 35 percent of the respondents did not 
teach any theater courses.
The average national teacher of theater has been teaching for about 
seven years and has been working with theater programs in high schools from 
five to six  years. The average state theater teacher has been teaching for about 
five years and has been working with theater programs for five to six years.
In terms of curricular and co-curricular teacher training, the 
national and state figures for undergraduate major and minor areas of the 
respondents' bachelor degrees were;
National State
Theater 21% 21%
English 59% 81%
Speech 16% 22%
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The national and state figures for a graduate degree in the above areas were:
National State
Theater 7% 4%
English 10% 3%
Speech 2% 1%
Both the average Montana and American high school instructor had earned fewer 
than twelve undergraduate college quarter credit hours in theater subjects. 
There was a strong chance that both instructors had credit hours in dramatic 
literature, dramatic criticism , and theater history rather than in production- 
oriented courses. If the average instructors had taken any production-oriented 
courses, there was a better chance that they were in directing or acting rather 
than in technical theater and design.
A comparison of national and state figures for the degree of parti­
cipation in co-curricular theater training by the respondents revealed:
National State
College/university theater 65% 5%
Community theater 40% 21%
Thirteen percent of the national respondents also participated in professional 
theater and 10 percent of the state respondents participated in summer "stock" 
theater activity.
The average national instructor attends from two to three profes­
sional theater productions every year. The average Montana instructor attends 
two non-secondary theater productions each year; 33 percent of the state
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instructors indicated they attended more than two non-secondary theater 
productions.
Neither of the studies revealed many instructors were members of 
professional theater organizations:
National State
American Theater Association 5% 5%
Secondary School Theater Associa­
tion 3% 2%
National Association of Dramatic 
and Speech Arts 2% 1%
Fifteen percent of the national respondents indicated they were members of 
state theater/speech organizations while 10 percent of the national respondents 
were members of regional theater/speech associations. Thirty percent of the 
state respondents indicated they were members of the Montana Forensic Educa­
tors Association while 17 percent of the respondents were members of the 
International Thespian Society.
Play production programs. Ninety-two percent of the nation's high 
schools put on one or more plays every school year; the state figure in 1973 
was 90 percent. The following list compares the number of productions that 
high schools annually present in each category.
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Table 45
Comparison of National and State Type and Number of High School Theater 
Productions,
Types of Productions National State
Musicals 19% 19%
None 35% 21%
One 5% 2%
Two or more
Full-length plays 
None 6% 2%
One 36% 44%
Two or more 46% 50%
One-act plays
None 9% 12%
One 19% 19%
Two or more 39% 30%
Children's plays 
None 18% 19%
One 13% 18%
Two or more 8% 3%
Both the national and state averages indicated the same faculty 
member was responsible for producing the plays every year. Both surveys 
pointed out these performances were usually open to the public and presented 
for two nights.
Forty-nine percent of the national respondents were involved in the 
production of the "class play"; while 47 percent of the state's respondents were 
involved in "class play" productions.
Both the national and state data indicated the average expense bud­
get for producing a musical was about $300; for producing a non-musical
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full-length play the average national budget was less than $150, the average 
state budget was less than $100. If there were any profits from the theatrical 
productions, both the national and state figures indicate there was about a one 
out of three chance that they went back into the theater program.
Production royalties had a definite effect on whether or not the 
national and state high school play director selects a particular play for pro­
duction. The respondents indicated the size of the royalty affected their h i^  
school play selection:
National State
Never 20% 7%
Sometimes 40% 16%
Frequently 32% 76%
Fifty-three percent of the national respondents and 75 percent of the 
state respondents indicated they received extra financial compensation (beyond 
regular annual salary for classroom teaching for their work in play production. 
Thirty-six percent of the national respondents and 23 percent of the state re­
spondents received no special compensation of any kind for their production 
work.
Concerning the degree of student involvement in production activity, 
the national and state figures for the following list of opportunities given to 
high school students were:
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Table 46
Comparison of National and State Degrees of Student Production Involvement.
Student Production Involvement National State
Direct plays
Frequently 14% 14%
Occasionally 50% 63%
Never 34% 27%
Design settings, lighting, costumes, 
etc.
Frequently 44% 46%
Occasionally 40% 40%
Never 10% 10%
Stage productions of original stu­
dent-written scripts
Frequently 7% 4%
Occasionally 34% 33%
Never 49% 59%
Competitive drama programs. Forty percent of the 1973 respond­
ing Montana high schools participated in competitive drama programs. Seventy 
percent of the responding national high schools participated in local, state, or 
district competitive drama contests. Thirty-nine percent of the state high 
schools participated in non-competitive festivals while 22 percent of the Ameri­
can high schools participated in non-competitive drama festivals.
The majority of the national respondents approved of competitive 
and non-competitive drama programs. They generally favored non-competitive 
drama festivals over competitive programs. Only 12 percent of the state re­
spondents not participating in competitive programs disapprove of it; the main
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reason for not participating by these schools was the lack of student interest.
Curricular theater programs. Thirty-seven percent of the national 
high schools offered a specific course in theater or the dramatic arts; the cur­
rent survey indicates 38 percent of the state high schools offer such a course. 
The national and state figures for the type of courses were as follows:
National State
General overview course 27% 32%
Basic Acting course 18% 19%
Technical Theater course 8% 9%
Both the national and state high school theater courses were usually 
offered as elective courses, meeting five hours/week for one semester. (The 
technical theater course usually met for a full year. )
In terms of any additional theater or theater-related courses, 21 
percent of the state’s high schools offered an additional theater course, 6 per­
cent of the national high schools reported an advanced acting course, and 2 per­
cent of the national high schools reported an advanced technical theater course.
Facilities. The majority of the national and state high schools use 
a regular classroom for teaching theater courses. Play production and per­
formances were usually conducted in the following three facilities:
National State
Theater reserved for the perform­
ing arts 18% 21%
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National State
Multi-purpose auditorium 43% 28%
Combination auditorium and gym­
nasium 34% 35%
In terms of stage equipment, a comparison of national and state
percentages reveals:
Table 47
Comparison of National and State Types of Stage Equipment.
National State
Equipment for dimming l i^ t s  60% 51%
Twelve or more spotli^ts 38% 26%
Equipment for flying scenery/drops 18% 14%
Scenery/properties construction
space 14% 19%
Scenery/properties storage space 50%
Dressing rooms 38% 31%
Costume storage space 37% 27%
Wing space approximately equal
in area to stage area 22% 17%
Only the construction space in the state was greater than the national average. 
Neither the national survey nor the current survey indicated a well-equipped 
stage for the average high school. The improvement of theater stage equipment 
should be of major concern to high school administrators.
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General information. Both the national survey and the state sur­
vey indicated the respondents received their best support for theater programs 
from the school's administration. Cooperation for the school's theater pro­
grams from the student body and faculty members was usually very satisfactory. 
Both surveys indicated support from the local community was satisfactory but 
ranked least cooperative among the four areas.
Both the national and the state respondents considered the primary 
objective of their theater programs to enable students to grow in self-confidence 
and self-understanding. Both considered the identification and development of 
talent in the theater arts a low priority goal. The remaining three main objec­
tives which the national survey considered important were:
(1) To provide experiences which will help increase the student's 
understanding of others;
(2) To develop taste for the appreciation of excellence in theater; and,
(3) To provide students with a profound experience of theater art.
The remaining three main objectives which the state survey ranked most im­
portant were:
(1) To provide experiences which will increase the student's imagina­
tion, sensitivity, and creative abilities;
(2) To provide experiences which aid the student in understanding 
and evaluating and appreciating theater and the performing arts; and
(3) To provide experiences which will help the student's under­
standing of others.
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The average respondents' needs for strengthening their total thea­
ter programs included the following six items and their rank in order of impor­
tance to the national and state instructors:
Table 48
Comparison of National and State Total Theater Program Needs.
Total Theater Program Needs National State
Improved facilities for play pro­
duction and drama programs 1st 1st
Expansion (or introduction) of
theater into curriculum 2nd 5th
More funds available for produc­
tion activities 3rd 3rd
More opportunities for students
to attend outstanding productions 4th 6th
Additional theater-trained faculty 5th 4th
Opportunities for students to par­
ticipate in workshops guided by
theater practitioners 6th 2nd
Services which the average respondents would like to receive to help 
them improve and strengthen existing theater programs were ranked in order of 
importance; the following three items appeared in both surveys;
National State
Regular information about imagina­
tive drama programs in other
high schools 1st 3rd
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National State
Play list and evaluations of new 
plays for h i^  schools 2nd 1st
Information about methods of 
simplified scenic and costume
design 3rd 2nd
Conclusions. The comparison between the 1970 national survey and 
the current 1973 state survey of theater programs revealed the following gen­
eral conclusions regarding the six major areas under investigation.
(1) The average Montana high school theater instructor had a simi­
lar background to the average national high school theater instructor. Although 
the majority of Montana instructors had more training in English and speech 
than the national average, the degree of theater training was much the same.
(2) The number and variety of secondary school theater productions 
in the average Montana high school were similar to those in the average national 
h i^  school. The opportunities for Montana students to be involved in the crea­
tive aspects of play production activity were comparable to those on the national 
level. The average Montana high school production budget was lower than the 
average national production budget. The average Montana instructor had a 
better chance of receiving some form of compensation for his production efforts 
than the average national instructor.
(3) Montana high schools participate less in competitive drama 
activities than the average national high school. The comparison indicated 
there is a better chance the average state high school takes part in a
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non-competitive theater festival than there was for the national high school.
(4) The extent of theater courses in the average Montana high school 
curriculum was comparable to that in an average American high school.
(5) While the average Montana high school was not as well equipped 
with stage facilities as the average national school, the type of physical plant 
in Montana high schools was comparable to the average secondary school's 
facility.
(6) The primary objective of theater activity in the nation and state 
high schools was identical; secondary objectives differed, with Montana high 
schools stressing the need for more funds and opportunities for students to 
receive outside theater training, and the national schools stressing the expan­
sion of theater courses into the secondary school curriculum. Both the national 
and the state high schools would like to receive similar types of information to 
improve the average drama program.
Chapter 5
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Summary
The purpose of this study has been to report the results of an inves­
tigation into the status of theater in the 185 secondary schools of Montana during 
the 1972-1973 school year. This researcher felt the study to be important and 
necessary for two reasons. First, although the discussion by educators on the 
place of theater in the secondary schools had long been expressed, very little 
research had been conducted to determine its changing role in the Montana hig^ 
school system. Secondly, since the educational system is  often the only oppor­
tunity available for young people to participate in theater, an investigation of the 
conditions and objectives of Montana's h i^  school theater programs was indicated.
The study was based on a questionnaire survey completed by three 
fourths of the high school theater instructors/directors in Montana. The response 
was considered sufficient to describe the character of the state's secondary school 
theater activities.
The assumption that some form of theater activity existed in most 
Montana high schools was confirmed in the survey's findings. While the general 
impression did not indicate well-defined theater programs in each high school, 
the students' desire to participate in the performing arts was evident. Montana 
high schools mainly centered their theater activity around the production of plays ;
153
154
a number of schools also offered curricular theater courses and competitive 
drama activities. These theater programs were designed to aid the students' 
cultural background and personal development. Data from the survey provided 
evidence of opportunities for h i^  school students to develop their creative abili­
ties and talents, to explore ideas and interests, to acquire a capacity for intel­
lectual recreation, and to acquire a basic understanding and critical appreciation 
of the theater arts.
Conclusions and Recommendations
After consulting previous theater studies, this researcher found the 
problems peculiar to high school theater in Montana were similar to those that 
exist in other high schools throughout the nation.
There exists a need for Montana instructors working with high school 
drama programs to increase their theater background. The majority of the teach­
ers lack adequate academic training in drama. Less than 40 percent of the Mon­
tana instructors have twelve credit hours in theater. In addition, informal train­
ing or experience in play productions was often limited. These instructors were 
often assigned two or three productions each year in addition to their regular 
teaching dutues. Many instructors considered the assignment a "burden" due to 
their lack of theater training. Administrators should consider the skill and back­
ground necessary for supervising a constructive drama program when consider­
ing a theater candidate's background. The State Department of Public Instruction 
should consider establishing some criteria or guidelines for secondary school
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instructors supervising high school theater activities. Montana instructors at 
least should be able to meet the minimum fifteen quarter credit hour requirement 
established l%r the state to teach a unit in dramatics, if not the minimum certifi­
cation requirements established by Montana's educational institutions for a 
teaching theater minor.
Since the majority of instructors are assigned play production acti­
vity, they should consider strengthening their background in directing, designing, 
and stagecraft areas. Within the student teaching program, the drama student 
teacher, in addition to an actual teaching experience in drama, should have at 
least one directing experience under the supervision of a qualified teacher. In­
structors with weak production training should consider the summer theater pro­
grams of Montana colleges and universities as a means of improving their quali­
fications. Whatever experience can be obtained from community or summer 
theater companies will also be of value to the Montana high school director.
This researcher further recommends Montana instructors consider 
joining one or more professional theater associations which deal with secondary 
school theater programs. Such organizations offer a variety of services which 
meet the needs of the h i^  school theater instructors, such as course guides for 
theater subjects, quality high school play lists and evaluations, and simplified 
technical production techniques. Many organizations publish periodicals con­
taining high school theater activity information.
Finally, it is suggested that the state establish the position of a 
secondary school theater specialist (similar to the state position in music) to
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coordinate, advise, and help the schools with their theater activities. This 
drama specialist, through the Department of Public Instruction, could initiate 
in-service training for instructors throu^ workshops and seminars emphasiz­
ing ways to strengthen and solve specific problems of existing programs.
The survey indicated play production activity was a major Montana 
high school co-curricular program. Over 90 percent of the high schools 
annually produce one or more plays. Although the quality of the plays produced 
was outside the scope of the survey, the list of 1972-1973 high school produc­
tions, found in Appendix B, leads this researcher to conclude a large number 
were not selected to provide a basic understanding and appreciation of theater 
arts. Since the play selection is  usually the director's responsibility, the data 
again suggests a lack of educational theater background necessary for a h i^  
school instructor. While other factors enter into the director's play choice, 
and often dictates the selection, the literary quality of the play must be empha­
sized. Time and effort should not be lost producing a low-quality play if the 
student is  to develop and grow from the dramatic experience.
Montana directors should give consideration to adding variety in the 
type of play produced in order to expose the students to the different forms of 
plays and styles of productions. The author recommends increasing the oppor­
tunities for students to direct, to design, and to stage their original scripts as 
a means of increasing and challenging the students' interest, participation, and 
understanding of theater. The author further suggests replacing class sponsor­
ship of plays with an "all school play" concept. This could not only stimulate
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student interest and participation in the production, but also provide funds for 
strengthening theater programs and increasing the needed stage equipment.
The place of theater in the Montana secondary school curriculum is  
recognized and accepted as a worthwhile field of study. Over a third of the 
larger high schools included a specific theater course in the curriculum; 20 per­
cent of these schools offered additional theater courses. However, the survey 
gave evidence of a need for a state high school theater course of study which 
would bring about a more systematic approach to the instruction of theater.
This would provide an incentive for the introduction of drama into many of the 
smaller high schools' curricular programs. Furthermore, the smaller high 
school districts should consider the idea of a shared drama instructor as a 
means of offering a theater course or unit in their school. A trained theater 
instructor could also handle part of the production responsibilities or aid the 
school's director with production problems. Curricular theater courses are a 
definite means of developing a strong basis for the production of quality school 
plays.
Montana h i^  schools should consider participating in competitive 
and non-competitive drama programs as a means of stimulating interest in 
the theater arts, providing opportunities for performance, and developing the 
students' creative abilities and talents. Many of the smaller schools reported 
a lack of continuing interest in the state program, a shortage of the students' 
and the instructors' time to maintain such a program, and a conflict with other 
hi^i school co-curricular activities. The shared theater specialist among the
158
smaller district high schools could provide the time and effort needed to 
develop and maintain such an activity.
Theater facilities in Montana high schools have generally not im­
proved over the past ten years and are inadequate for the increase in theater 
activity which has occurred. Administrators and school boards should provide 
the director with basic equipment and funds if they are to expect the quality of 
their schools' theater programs to improve and develop. Consideration among 
the smaller district schools could be given to a combined source of stage equip­
ment in an effort to avoid duplication and expense of major items.
Finally, this researcher suggests surveys be conducted from time 
to time to keep abreast of the changing nature of high school educational theater. 
The conditions of Montana's h i^  school theater activities has improved over 
the past ten years and is  comparable to the average national h i^  school pro­
grams. Theater objectives are better designed and constructed to meet the 
students' creative instincts today than they were in the past. Montana theater 
programs are providing opportunities and experience for the students to enjoy 
the arts, to increase their understanding, and to broaden their interests.
BIBLIOGRAPHY
A. BOOKS
Beck, Roy A ., and others. Play Production in the High School. Skokie, 
Illinois: National Textbook Company, 1968.
Brockett, Oscar G. The Theater: An Introduction. New York: Holt, Rinehart 
and Winston, In c ., 1969.
Chilver, Peter. Staging a School Play. New York: Harper & Row, Publishers, 
1967.
Coggin, Philip A. The Uses of Drama. New York: George Braziller, Inc., 
1956.
Grommon, Alfred H. (ed. ) The Education of Teachers of English. New York: 
Appleton-Century-Crofts, Inc., 1963.
Gruber, Fredrick C. and Thomas Bayard Beatty. Secondary School Activities. 
New York: McGraw-Hill Book Company, Inc., 1954.
Hook, J. N. The Teaching of High School English. Second Edition. New York: 
The Ronald Press Company, 1959.
Jones, Galen. Extra-Curricular Activities in Relation to the Curriculum.
New York: Bureau of Publications, Teachers College, Columbia Uni­
versity, 1935.
Kramer, MadaleneE. Dramatic Tournaments in the Secondary Schools. New 
York: Teachers College, Columbia University, 1936.
Lewis, George L ., and others. Teaching Speech. Columbia: Charles E. 
Merrill Publishing Company, 1969.
MacGowan, Kenneth. Footlights Across America. New York: Harcourt,
Brace and Company, 1929.
Me serve, Walter J. An Outline History of American Drama. Totowa, New 
Jersey: Littlefield, Adams & C o., 1970.
159
160
Motter, Charlotte Kay. Theatre in High School; Planning, Teaching, Direct­
ing. Englewood Cliffs: Prentice-Hall, Inc., 1970.
Ogilvle, Mardel. Teaching Speech in the High School: Principles and Practices. 
New York; Appleton-Century-Crofts, Inc., 1961.
Ommanney, Katherine. The Stage and the School. New York: MacGraw-Hill 
Book Company, Inc., 1950.
Pronovost, Wilbert and Louise Kingman. The Teaching of Speaking and Listen­
ing. New York: David McKay Company, Inc., 1959.
Sievers, David W. Directing for the Theater. Dubuque, Iowa: Wm. C. Brown 
Company, Inc., 1965.
Smith, Milton. The Equipment of the School Theater. New York: Teachers 
College, Columbia University, 1930.
Robinson, Karl F. and E. J. KerUcas. Teaching Speech; Methods and 
Materials. New York; David McKay Company, Inc., 1963.
Tanner, Daniel. Secondary Curriculum; Theory and Development. New York: 
The Macmillan Company, 1971.
Wallace, Karl R, (ed.) A History of Speech Education in America. New York: 
Appleton-Century-Crofts, Inc., 1954.
B. PUBLICATIONS OF THE GOVERNMENT, LEARNED SOCIETIES, AND
OTHER ORGANIZATIONS
Barnes, Douglas. Drama in the English Classroom. Champaign, Illinois: 
National Council of Teachers of English, 1966.
Bavely, Ernest (ed.). Dramatics Director's Handbook. College Hill Station:
The National Thespian Society, 1944.
Dailey, R. Rex (comp.). Official Handbook: Montana High School Association. 
Helena, Montana: Board of Directors, 1972.
Friederich, Willard J. The H i^  School Drama Course. College Hill Station:
The National Thespian Society, 1955.
Gahagan, Winifred and others. A Course Guide in the Theater Arts at the Second­
ary School Level. Washington, D. C. : American Educational Theatre 
Association, 1968.
161
Kuntson, Wayne (éd.). Theater as a Vocation. College Hill Station: The 
National Thespian Society, 1965.
Miller, Delmas F. (ohm.). The Arts in the Comprehensive Secondary School. 
Washington, D. C, : The National Association of Secondary School Prin­
cipals, 1962.
Moffett, James. Drama; What is  Happening. Champaign, Illinois; National 
Council of Teachers of English, 1967.
Montana Education Directory 1972-1973. Helena, Montana; Superintendent of 
Public Instruction, 1972.
National Study of Secondary School Evaluation. Evaluative Criteria. Fourth 
Edition. Washington, D. C. ; The Study, 1969.
Peluso, Joseph L. A Survey of the Status of Theater in United States High 
Schools. Final Report of Office of Education, U.S. Department of 
Health, Education, and Welfare. Washington, D. C. ; American Educa­
tional Theatre Association, Inc., 1970.
Report of the High School Survey. Chicago; Drama L e^ue of America, 1927.
Report of the White House Conference on Children and Youth. Washington, D. C. 
United States Department of Health, Education and Welfare -  Office of 
Education, 1960.
Teeter, Robert W ., Jr. (ed.). A Suggested Outline for a Course of Study in
Theater Arts at the Secondary School Level. Washington, D. C. ; Ameri­
can Educational Theatre Association, 1963.
Tuttle, Harold Sax. Teaching Dramatic Arts in the Secondary Schools. Mead- 
ville; American Educational Theatre Association, 1945.
C. PERIODICALS
Ballet, Arthur H. "Standards for the H i^  School Theater, " Educational Thea­
tre Journal, n  (December, 1950), pp. 328-331.
Bavely, Ernest. "Dramatic Arts in Secondary Education, " Quarterly Journal 
of Speech, XXn (February, 1946), pp. 40-47.
162
. "The Status of Dramatic Arts in Secondary Education, " The Bulletin
of the National Association of Secondary School Principals. XXVUI 
(November, 1949), pp. 40-47.
. "Teaching of Dramatic Arts in the Secondary Schools, " The Bulletin
of the National Association of Secondary School Principals, XXVUI 
(November, 1944), pp. 109-112.
Boffo, Opal W. "The H i^  School Dramatic Director, " Educational Threatre 
Journal. HE (May, 1951), pp. 119-125.
Brockett, Oscar G. "Theater in the Educational Process, " Educational Theatre 
Journal, XX (August, 1968), pp. 299-302.
Comer, Virginia Lee. "The White House Conference and Educational Theatre, " 
Educational Theatre Journal, HI (October, 1951), pp. 215-223.
Crafton, Allen, "Objectives in Educational Drama, " Quarterly Journal of 
Speech, XXXm (October, 1947), pp. 336-341.
"Dramatic Arts in Secondary Education, " Quarterly Journal of Speech, XXXn 
(February, 1946), p. 43.
Evans, Dina Rees. "The High School Stage —  A Laboratory for Personal 
Development, " The Bulletin of the National Association of Secondary 
School Principals, " XXXn (January, 1948), pp. 74-80.
________ . "The Place of Dramatics in the Secondary School: Values to the
Pupil, " The Bulletin of the National Association of Secondary School 
Principals, XXXm (December, 1949), pp. 13-16.
Freer, Gwendolyn and others. "A Suggested Course of Study in Dramatic Arts 
in the Secondary School," Educational Theatre Journal, H (March, 1950), 
pp. 15-31.
Hartke, Gilbert V. "Educational Theatre, " Educational Theatre Journal, VUI 
(March, 1956), pp. 39-45.
Heffner, Hubert C. "Theatre and Drama in Liberal Education, " Educational 
Theatre Journal. XVI (March, 1964), pp. 16-24.
Hewitt, Bernard. "Theatre U. S. A. : Actual and Potential, " Quarterly Journal 
of Speech, XXXVUI (December, 1952), pp. 390-398.
163
Hobgood, Burnet M. "Analysis of Undergraduate Theater in Southeastern
Higher Education, " Educational Theatre Journal, X (December, 1958), 
pp. 195-303.
________ . "Theatre in U.S. H i^ er Education: Emerging Patterns and Prob­
lem s, " EdimationalJThea^^ XVI (May, 1964), pp. 142-159.
Hodge, Francis (ed.). "A Symposium on Aims and Objectives in Educational 
Theatre, " Educational Theatre Journal, VI (May, 1954), pp. 114-118.
Jarman, Rufus. "To Heck with Broadway, " Saturday Evening Post, CCXXHI 
(April 28, 1951), pp. 22-23.
Johnson, Richard C. "The White House Conference on Children and Youth, " 
Educational Theatre Journal, XH (October, 1960), pp. 218-221.
Kirkton, Carole Masley. "The Play’s the Thing: Theater and Dramatic Arts in 
Secondary Schools," The English Journal, VX (April, 1971), pp. 533-539.
McGrath, Mary T. "The Place of Dramatic Arts in the Secondary Schools, "
The Bulletin of the National Association of Secondary School Principals, 
XXXHI (December, 1949), pp. 1-3.
Mansur, F. L . "The High School Theatre, " The Bulletin of the National Associa­
tion of Secondary School Principals, XXXVIH (March, 1954), pp. 108-112.
Michoeloff, Goni. "Resource Materials, " The Speech Teacher, XVH (January, 
1968), pp. 83-85.
Miller, Leon. "The Dramatic Arts, " The Bulletin of the National Association of 
Secondary School Principals, XXXVI (February, 1952), pp. 74-80.
Mitchell, Wanda B. "Issues and Developments —  Theater Arts, " The Bulletin 
of the National Association of Secondary School Principals, XLVH (Nov­
ember, 1963), pp. 51-53.
Motter, Charlotte Kay. "The Dramatic Arts, A Comprehensive Teaching
Medium, " Educational Theatre Journal, XHI (December, 1961), pp. 269- 
273.
'A Method of Integrating the High School Drama Program, " Educa­
tional Theatre Journal, XH (May, 1960), pp. 94-97.
Nichols, Dudley. "Theatre, Society, Education. " Educational Theatre Journal, 
Vm (October, 1956), pp. 179-184.
164
"1960-1961 Full Length Plays, " Dramatics, XXXm (October, 1961), p. 15.
"1972-1973 Production Survey," Dramatics, XLIV (October, 1973), pp. 16-17.
"Objectives in Educational Drama, " Quarterly Journal of Speech, XXXHI (Octo­
ber, 1947), pp. 337-338.
Ommanney, Katherine Anne. "Purposeful H i^  School Dramatics, " Quarterly 
Journal of Speech, XXIV (December, 1938), pp. 578-583.
Petrie, Charles R ., Jr. and Thomas R. McManus. "Status of Speech in Ohio 
Secondary Schools, " The Speech Teacher, XVH (January, 1968), pp. 
19-26.
Philbrick, Norman. "The AETA and the Teaching of Drama and Theater, " 
English Journal, LH (December, 1964), pp. 654-657.
Roberts, Vera Mowry. "Theater Education in U. S . , " Educational Theatre 
Journal, XX (August, 1968), pp. 308-311.
Robinson, Horace W. "Teaching Facilities for Theatre in Secondary Schools, " 
Educational Theatre Journal, XVI (October, 1964), pp. 218-220.
Semler, Charles L. "The Administrator’s Obligations, " The Bulletin of the
National Association of Secondary School Principals, XXXHI (December, 
1949), pp. 3-5.
Sievers, W. David. "The Status of Drama in California H i^  Schools, " Educa­
tional Theatre Journal, XVI (October, 1964), pp. 206-209.
Silker, Harold G. "Theatre Arts in the Secondary School, " The Speech Teacher, 
IV (January, 1955), pp. 49-52.
Smith, Wallace. "Theater Teaching on the H i^  School Level, " Educational 
Theatre Journal, XIX (June, 1967), pp. 290-291.
Sweeney, Mary Angela. "The Drama Class as a Means of Character Education, " 
English Journal, XXV (April, 1946), pp. 301-305.
Taylor, Harold. "Education by Theatre," Educational Theatre Journal, XV 
(December, 1963), pp. 299-310.
Wilshire, Donna. "Goal for High School Theatre Activity, " Dramatics. XIL 
(March, 1970), pp. 12-19.
165
Winship, Loren. "Drama and Speech: For Friendly Separation, " Educational 
Theatre Journal, II (May, 1950), pp. 134-138.
D. UNPUBLISHED MATERIALS
Brown, Firman H ., Jr. "A History of Theater in Montana. " Unpublished
Doctoral dissertation. The University of Wisconsin, Madison, Wiscon­
sin, 1963.
Cusker, Bruce. "An Investigation Into the Dramatic Arts Programs, Theater 
Plants and Production Attitudes of Montana High Schools for 1962-1963 
School Year. " Unpublished Master's thesis. University of Montana, 
Missoula, Montana, 1963.
Girault, John Stevens. "The Preparation of the Secondary School Drama Teacher 
in the Colleges and Universities of the United States: Actual and Poten­
tial. " Unpublished Doctoral dissertation. The University of Denver, 
Denver, Colorado, 1967.
Johnson, Margaret Friedl. "A Theatre Production Sourcebook for the Drama 
Program in Small Montana Secondary Schools. " Unpublished Master's 
thesis. University of Montana, Missoula, Montana, 1971.
Springman, Jay K. "A Survey of the Status of Dramatic Arts in Nebraska 
Secondary Schools 1970-1971. " Unpublished Doctoral dissertation.
The University of Nebraska, Lincoln, Nebraska, 1972.
APPENDIX A
166
APPENDIX A 
QUESTIONNAIRE
STUDY: STATUS OF THEATER IN MONTANA HIGH SCHOOLS
TO BE FILLED OUT BY THE FACULTY MEMBER MOST DIRECTLY CONCERNED WITH CLASSES/PROGRAMS IN 
THEATER AND DRAMATIC ARTS, OR, THE ENGLISH DEPARTMENT CHAIRMAN
Name o f  School 
Facu lty  T i t l e
M.H.S.A. C l a s s i f i c a t i o n  AA
L .  FACTS ABOUT YOURSELF
1. P lea se  check one o r  more o f  th e  s ta te m e n ts  below which b e s t  d e s c r ib e s  what you do with 
r e s p e c t  to  t h e a t e r  in  your  scho o l :
 Teach t h e a t e r  o r  d ram atic  a r t  co u rses  e x c lu s iv e ly
 Teach t h e a t e r  and speech courses
_Teach t h e a t e r  and English  courses
j e a c h  t h e a t e r  p lus  o th e r  c ou rses  (n o t  in c lu d in g  speech and e n g l i s h )  
_Do n o t  teach  any t h e a t e r  courses  
_Supervise c o - c u r r i c u l a r  drama c lu b  
_ D irec t  p lays and m us icals  p re sen ted  
_D irec t  co m p e t i t iv e  drama program
2. How many y e a r s  have you been te ac h in g ?  ____ 1-2 ____ 3-7  8-14  15 o r  more
Working w ith  t h e a t e r  programs? 1-2   3-7 8-14  15 o r  more
3. P lace  the  numbers (1 -2 -3 )  in  f r o n t  o f  th e  below a re a s  to  i n d i c a t e  th e  (1) major and 
(2) minor o f  your b a c h e l o r ' s  d e g re e ,  and (3) area  o f  c o n c e n t ra t io n  i f  you have a 
M a s te r ' s  degree
 T h ea te r   Music  Other______________________________ (S pec ify )
 English   Education
 Speech  Humanities  Other _______________    (Spec ify )
4. Check approximate q u a r t e r  c r e d i t  hours () sem es te r  hour = IJj q u a r t e r  hours )  in :
- A c t in g /D ir e c t in g   None  1-6  7-12  13 o r  more
-T echn ica l  T hea te r /D esign  None 1-5 7-12 13 o r  more
-Drama H i s t o r y / L i t e r a t u r e   None  1-6 7-12 13 o r  more
5. P lease  rank th e  top fo u r  a re a s  ( 1 -2 - J -4 )  which nave proved most v a lu a b le  to  you OR 
which you would recommend as most va lu ab le  to  secondary  ed u c a t io n  s tu d e n ts  i n t e r e s t e d  
in  t h e a t e r  and d ram atic  a r t  programs:
 A cting  ____ Stage C o ns truc t io n
 Costuming ____ Scene P a in t in g
 D ire c t in g  ____ Make-up
 L igh ting  ____ P lay w ri t in g
Dramatic L i t e r a t u r e  Dramatic C r i t i c i s m
T hea te r  H is to ry   T hea te r  A d m in is t ra t ion
6. What c a p a c i t i e s  d id  you p a r t i c i p a t e  in  th e  fo l low ing  types o f  t h e a t e r :
-C o lleg e   None  Actor  D i re c to r______ Designer  T echnician
-Community  None  Actor  D i re c to r______ D esigner Tech n ic ian
-Summer " s to ck"   None  A ctor  D i re c to r  ___  Designer  T echnician
7. Check the  number o f  non-secondary t h e a t e r  p roduc t ions  ( c o l l e g e / p r o f e s s i o n a l /communi t y  
p ro d u c t io n s ,  e t c . )  you have a t ten d ed  in  th e  p a s t  two y ea rs  :
 None ____ 1-4 ____ 5-9 ___ 10-19 ___ 20 o r  more
8. Check \,'hich o f  the fo l low ing  p ro f e s s io n a l  a s s o c ia t i o n s  you belong to :
 American T hea tre  A sso c ia t io n_______________ ____ National A sso c ia t io n  o f  Dramatic
 C h i ld re n 's  T hea te r  A sso c ia t ion  and Speech Arts
Secondary School T hea te r  A sso c ia t io n   Other__________________ ____________
 Montana F orens ic  Educators A ssoc ia t io n
 Speech Communication A ssoc ia t io n_______________ ______________________ ______________
I n t e r n a t io n a l  Thespian S o c ie ty
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Check one o r  more o f  th e  fo l lo w ing  Montana c o l l e g e s / u n i v e r s i t i e s  i f  you have re ce iv ed  
t r a i n i n g  in  t h e i r  t h e a t e r  p ro g ram s /p ro d u c t io n s :
 C a r ro i l  C ollege_________________________ Miles Community C ollege
 College  o f  G rea t  F a l l s _____________ ____ Montana S ta t e  U n iv e r s i ty
 Dawson College______________________ ____ Northern  Montana College
 E as te rn  Montana College_____________ ____ Rocky Mountain C ollege
_Flathead V alley  Community ____ U n iv e rs i ty  o f  Montana
C ollege   Western Montana C ollege
10. How many o th e r  te a c h e r s  have s p e c i f i c  t h e a t e r  p re p a ra t io n  and a re  d i r e c t l y  involved  
w ith  c u r r i c u l a r / c o - c u r r i c u l a r  t h e a t e r  programs in  your  sch oo l :
 None ____ 1  2  3  4  5 o r  more
I I .  PLAY PRODUCTION
1. Does your  school pu t  on one o r  more p lay s  every  school year?
 NO -  check one o r  more o f  th e  reasons  why you do n o t ,  and then  d i s r e g a rd  the
remaining q u e s t io n s  in  S ec t io n  I I .
 Not enough s tu d e n t  i n t e r e s t
 Budget does no t  a llow
 Seems o f  l i t t l e  va lue
 Q u a l i f ie d  d i r e c t o r  n o t  a v a i l a b l e / i n t e r e s t e d  in  program
JNeeds a l r e a d y  met in  o th e r  k inds o f  c o - c u r r i c u l a r  programs 
~Lack o f  space and equipment
"Other  ______  ■________  ______ _______
_YES -  p le a s e  complete the  rem aining q u e s t io n s  in  t h i s  s e c t io n .
2. Check who i s  r e s p o n s ib le  f o r  p ro d u c t in g  th e  p l a y ( s ) :
 The same in d iv id u a l  f a c u l t y  member every  y ea r
 A d i f f e r e n t  f a c u l ty  member every  y e a r
 A group o f  f a c u l t y  members sh a re  r e s p o n s i b i l i t y
 O t h e r ____________ I— ,—,________________ ___________________ ___________________
3. Check who s e l e c t s  your  p l a y ( s ) :  Drama D ire c to r  Fa c u l t y  committee
 S tud en ts  Ot h e r ______________________ ________________________________ ___
4. How does your  school compensate t e a c h e r s  f o r  p lay  p roduc t ion  work?
 Reduction in  c lassroom  te a c h in g  load
 E x tra  f i n a n c i a l  compensation (beyond r e g u l a r  c lassroom  tea c h in g  s a l a r y )
 Combination o f  te a c h in g  load  re d u c t io n  and e x t r a  f i n a n c ia l  compensation
 No s p e c ia l  compensation o f  any kind
 Other _______ _________ _______________ _______
5. Check th e  number o f  p ro du c t io n  y our  school an n u a l ly  p r e s e n t s :
-M usica ls   None
- F u l l - l e n g t h  p lay s   None
-One a c t  p lays   None
- C h i l d r e n ' s  p lay s   None
- O r ig in a l  p lay s   None ____
6. Does your school p r e s e n t  a " c l a s s  p lay "?  ___
- I f  YES -  check what k in d ( s ) :   Freshman
 J u n io r  ____
- I s  th e  p a r t i c i p a t i o n  l im i te d  on ly  to  members o f  t h a t  c l a s s ?
 Yes ____ No
7. I f  th e r e  a re  any p r o f i t s  from p lay  p erfo rm ances ,  do they  norm ally  go back i n t o  the
t h e a t e r  program?  No  Yes  Sometimes
8. Check th e  number o f  performances you u s u a l ly  p re s e n t  o r  each p ro d uc t ion  which i s  open
to  th e  p u b l i c :   1  2  3  4  5 o r  more
o r  more
o r  more
o r  more
or  more
o r  more
Sophomore
S en io r
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Check your average  p ro d u c t io n  expense Budget fo r :
-M u sica ls  ____$ 0 ____ $ 0 - 5 0 _____$51-100
-N on-m usicals $0 "$0-50 ____ $51-100
$101-200
" $ 101-200
$201-300
"$201-300
$301
"$301
Does ro y a l ty  s i z e  a f f e c t  p lay  s e l e c t i o n  in  your school?
 Always  F req u en t ly   Rarely  Never
Are s tu d e n t s  in  your  school ever  given the  o p p o r tu n i ty  to :
- D i r e c t  p lay s?  Fre q u e n t ly   O ccas io n a l ly   R are ly   Never
-D esign s e t t i n g s ,  l i g h t i n g ,  costum es, e t c . ,  f o r  p rod uc t ion s?
 F req uen t ly   O ccas io na l ly   R are ly   Never
-Have s tag ed  p ro d u c t io n s  of o r i g in a l  s c r i p t s  they have w r i t t e n ?
 F req u e n t ly   O c cas io na l ly   R are ly   Never
Do o rg an ized  groups o f  s tu d e n ts  from your school a t t e n d  p lays  performed by:
- C o l l e g e / u n i v e r s i t y  t h e a t e r  companies?  No  Yes
-Community t h e a t e r  companies?  No  Yes
-T ouring  t h e a t e r  companies?  No  Yes
-O th e r  h igh school t h e a t e r  companies? No  Yes
L i s t  th e  t i t l e s  and au th o r s  o f  a l l  p u b l ic  t h e a t r i c a l  p ro du c t ion s  given o r  p lanned 
during  t h i s  academic y e a r  (1972-73) and check i f  they  were;
R - r o y a l t y  £  - f u l l - l e n g t h  (2-3  a c t s )  0 - o r i g i n a l  M -m usical
TITLE %JTHOR R 0 F
o r  more 
o r  more
1 . _
2 . 
3.
I I I .  COMPETITIVE DRAMA
1. Does your school p a r t i c i p a t e  in  c o m p e t i t iv e  drama programs?
 NO -  check one o r  more o f  th e  reasons why you do n o t ,  and then d i s r e g a rd  th e
remaining q u e s t io n s  in  S ec t ion  I I I .
 Not enough s tu d e n t  i n t e r e s t
 Budget does not a llow
 Seems of l i t t l e  value
_Disapprove o f  co m p e t i t iv e  drama programs 
"Q u a l i f ie d  d i r e c t o r  no t  a v a i l a b l e / i n t e r e s t e d  in program
JNeeds a l r e a d y  m.et in  o th e r  k inds o f  c o - c u r r i c u l a r  programs
"ot h e r  ______ __________________________________________
YES - p le a s e  complete the  remaining q u e s t io n s  in  t h i s  s e c t i o n .
2. Check the  average number o f  s tu d e n ts  involved in  an average meet:
1 - 10 11-20 21-30 31-40 41 o r  more
Check the  average  number o f  meets your school a t t e n d s  in  a given y e a r :
 1 - 4 ____ 5 - 8 ____ 9-12  1 3 - 1 5 _____16-19  20 o r  more
Check the  average  t o t a l  number o f  s tu d e n ts  involved  in  a given y e a r :
 1-25 ____ 26-50 ____ 51-75  76-100 ____ 101-150  151 o r  more
How does you r  school compensate te a c h e rs  f o r  co m p e t i t iv e  drama work?
 Reduction in  c lassroom  tea ch ing  load
 Extra  f i n a n c ia l  compensation (beyond r e g u la r  c lassroom  te ac h in g  s a l a ry )
 Combination of  te ac h in g  load  red u c t io n  and e x t r a  f i n a n c i a l  compensation
 No sp e c i a l  compensation o f  any kind
Other _______________ ___________________________________________
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4. In g e n e r a l ,  who l s  r e s p o n s ib l e  fo r  th e  s e l e c t i o n  o f :
-One a c t  p lay?   S tu d en t   D i re c to r   Combination o f  both
-A cting  scenes?   S tu d e n t   D ir e c to r   Combination o f  both
-Pantomime?  S tu d en t   D i r e c to r  Combination  o f  both
5. Check your t o t a l  average  co m p e t i t iv e  drama expense budget f o r  a g iven y e a r  ( in c lu d in g  
t r a n s p o r t a t i o n ,  lo d g in g ,  fo o d ,  f e e s ,  e t c . ) :
 $0 ____ $0-250  $251-500  $501-750  $751-1000______ $1001 o r  more
6. Are s tu d e n t s  asked to  meet any o f  th e  expenses on an average  :
-One day meet?  F req u e n t ly   O cca s io n a l ly   R are ly   Never
-Two day meet? Fre q u e n t ly   O ccas io n a l ly  Ra r e l y   Never
7. Does y o u r  school p a r t i c i p a t e  in  non-co m pe ti t ive  drama f e s t i v a l s  ( t h e  d i s t r i c t  p la y s ,  
Thespian C onference , e t c . ) ?   No  Yes
IV. CURRICULAR PROGRAMS
1. Does y o u r  school o f f e r  any s p e c i f i c  c o u r s e ( s )  in  t h e a t e r  o r  d ra m a tic  a r t s ?
 NO -  check one o r  more o f  th e  reasons  why you do n o t ,  and then  d i s r e g a rd  th e
rem aining q u e s t io n s  in  S ec t io n  IV.
 C urriculum  overcrowded
 Needs a l r e a d y  met in  E ng lish  c l a s s e s
 In a p p r o p r ia t e  s u b j e c t  f o r  high school cu rr icu lum
 Q u a l i f i e d  t e a c h e r  n o t  a v a i l a b l e
 Budget does no t  a llow
 Seems o f  l i t t l e  va lue
 Needs a l r e a d y  met in  c o - c u r r i c u l a r  t h e a t e r  program(s)
Ot h e r  _______  _________ ___________ _______ ______________________
 YES -  p le a s e  complete  th e  remaining q u e s t io n s  in  t h i s  s e c t i o n .
2. Does y o u r  school o f f e r  a genera l  overview co u rse  in  t h e a t e r ?   No  Yes
I f  YES; Course T i t l e ___________________________________ ___________________________
Is  i t  r e q u i r e d  course?  e l e c t i v e  course?
 one q u a r t e r ?   one sem este r?   f u l l  y ea r?
Hours/week c l a s s  m eets :  1   2 3 4 _ J 5  ~  6 o r  more
Average c l a s s  s i z e :   1-10 1 1-20 21-30____ 31-40 ___ 41 o r  more
Check a r e a s  covered  in  y o u r  genera l  co u rse :
 P la y w ri t in g   Dramatic L i t e r a t u r e
 D ire c t in g ___________________________ ____ T h ea te r  H is to ry
 Shakespeare  __ Dramatic C r i t i c i s m
 A cting  ( a l s o  a c t i n g  a re a s  covered in  Vast p a r t  o f  q u e s t io n  3)
 T echnical  P rod uc t ion  ( a l s o  te c h n ic a l  a r e a s  covered in  l a s t  p a r t  o f  q u e s t io n  4)
 Other   r— ,______  __________________________________________
3. Does y o u r  school o r f e r  a cou rse  in  b a s i c  a c t i n g t  No Yes
I f  YES: Is  i t   r e q u i r e d  co u rse?   e l e c t i v e  course?
 one q u a r t e r ?   one sem este r?   f u l l  y ea r?
Hours/week c l a s s  m eets :  “ T 2  3 4______5 6 o r  more
Average c l a s s  s i z e :  1-10 11-20 21-30_____ 31-40 ___ 41 o r  more
Check a r e a s  covered in  yo u r  a c t i n g  co u rse :
 Pantomime___________________________ ____ Stage movement
Vo ice  and d i c t i o n __________________ ____ C h a ra c t e r i z a t io n
 Im p ro v isa t io n _______________________ ____ Classroom scenes
Th e a te r  games Ro le  p lay in g
Other _________________________________________________________________________________
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4. Does your school o f f e r  a course  in  te c h n ic a l  t h e a t e r ?   No  Yes
I f  YES: Is  i t   r e q u i re d  course?   e l e c t i v e  course?
 one q u a r t e r ?   one sem este r?   f u l l  y ea r?
Hours/week c l a s s  meets: 1 ~  2  3 4 ___ 5  6 o r  more
Average c l a s s  s i z e :  1-10 11-20 21-30_____ 3 1 ^ ^  ___ 41 o r  more
Check a re a s  covered in  y o u r  te c h n ic a l  co u rse :
 Scene Design________________________ ____ Make-up
 Scene C o n s truc t ion _________________ ____ P ro p e r t i e s
 Scene P a in t in g ______________________ ____ Sound
 Costuming___________________________ ____ L igh t in g
 Other ________  ___________ _ ____________________________________ _________
5. Does yo u r  school a l s o  o f f e r  any a d d i t io n a l  t h e a t e r  o r  t h e a t e r  r e l a t e d  courses?
 Yes  No
6. L i s t  th e  t i t l e s  and a u th o r s  o f  th e  tex tb oo ks  used t o r  any o f  th e  above courses  and 
check i f  th ey  a re  used f o r  G -  G en e ra l ,  A -  A c t in g ,  and T -  T echnical  co u rse s :
TITLE AUTHOR G A T
1 ._____________________________________________________________________________________
2 .________________________________________________________________________
3  . __________________________________________________________________________________________
4.
Vi. FACILITIES
1. P le a s e  i n d i c a t e  which o f  th e  fo l low in g  f a c i l i t i e s  you use f o r  (1 ) t h e a t e r  c l a s s e s ,
(2) p la y  p ro d u c t io n /p e r fo rm an ce ,  and (3) co m p e t i t iv e  drama by p la c in g  the  number 
(1 -2 -3 )  in  f r o n t  o f  th e  f a c i l i t y :
 Regular Classroom
 T h e a te r  re s e rv e d  p r im a r i ly  f o r  th e  performing a r t s
Mu l t i - p u r p o s e  aud ito r ium  
 Cafetorium
 Combination au d ito r ium  and gymnasium
 Other__________  _____________ ________ _ __________  ______  ____________________
2. Check which o f  th e  fo l lo w ing  a re  in c lud ed  in  your  f a c i l i t i e s  f o r  p lay  p ro d uc t io n  and 
performance:
 Equipment f o r  dimming l i g h t s   Equipment f o r  f l y in g  scen e ry /d rop s
 Twelve o r  more s p o t l i g h t s ______________ S c e n e ry /p ro p e r t ie s  c o n s t ru c t io n  space
 Costume c o n s t r u c t io n  space________ ____ S c e n e ry /p ro p e r t ie s  s to ra g e  space
 Costume s to ra g e  space To ta l  wing space approx im ate ly  equal in
 D ress ing  rooms a re a  to  s ta g e  a rea
O ther
VI. general INFORMATION
1. P lea se  r a t e  th e  co o p e ra t io n  you g e t  f o r  your  t o t a l  t h e a t e r  program from each o f  the  
fo l low in g  so u rce s  as 0 )  e x c e l l e n t ,  (2) good, (3) f a i r ,  (4) p o o r ,  by p la c in g  th e  
number (1 -2 -3 -4 )  in  f r o n t  or th e  so u rce .
 School A d m in is t ra t io n   General s tu d e n t  body
 O ther f a c u l t y  members  General community
Loca l c o m m u n ity /c o l le g e /u n iv e rs i ty  t h e a t e r  ( i f  one e x i s t s  in  your  a re a )
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2. Does your  school have a drama c lub  o r  s i m i l a r  a c t i v i t y ?   No  Yes
Club name_______________ _____________________________  ____________________________
3. P lease  rank th e  to p  fou r  o b j e c t iv e s  o f  your program (1 -2 -3 -4 ) .  In a d d i t i o n ,  check o th e r  
o b j e c t iv e s  which a r e  in c lud ed  in  you r  program:
 To i d e n t i f y  and develop t a l e n t  in  th e  t h e a t e r  a r t s .
 To produce q u a l i t y  s tu d e n t  p ro d u c t io n s  f o r  t h e i r  p e e rs .
To enab le  s tu d e n ts  to  grow in  s e l f - c o n f id e n c e  and s e l f - u n d e r s ta n d i n g .
 To c r e a t e  b e t t e r  community and school r e l a t i o n s .
 To prov ide  e x p e r ien c es  which in c r e a s e  th e  s t u d e n t ' s  u n ders tan d ing  o f  com petit ion
and f a i r  p lay .
 To p rov ide  ex p e r ien ces  which w i l l  he lp  th e  s tu den t^  u n d ers tand in g  o f  o th e r s .
 To p rov ide  ex p e r ien ces  which develop and in c r e a s e  th e  s t u d e n t ' s  im a g in a t io n ,
s e n s i t i v i t y ,  and c r e a t i v e  a b i l i t i e s .
 To develop a c a p a c i ty  f o r  i n t e l l e c t u a l  r e c r e a t i o n  and e n te r ta in m e n t .
 To prov ide  e x p e r ien ce s  which a id  th e  s tu d e n t  in  u n d e rs ta n d in g ,  and e v a lu a t in g ,
and a p p r e c i a t i n g  t h e a t e r  and th e  performing a r t s .
Other_________________________ ____ ____
P lease  rank th e  top  fo u r  items (1 -2 -3 -4 )  t h a t  you f e e l  would be most h e lp fu l  in  
s t r e n g th e n in g  your t o t a l  t h e a t e r  program;
 More funds a v a i l a b l e  t o r  y our  p lay  p roduc t ion  a c t i v i t i e s .
 More funds a v a i l a b l e  fo r  yo u r  c o m p e t i t iv e  drama program.
 Expansion ( o r  i n t r o d u c t io n )  o f  t h e a t e r  courses  in to  your  school cu rr icu lum
 A ddit iona l  t h e a t e r - t r a i n e d  f a c u l t y .
Improved f a c i l i t i e s  fo r  p lay  p roduc t ion  and t h e a t e r  programs.
jO p p o r tu n i t ie s  f o r  s tu d e n ts  to  p a r t i c i p a t e  in  w orkshops/sem inars  guided by 
accomplished t h e a t e r  p r a c t i t i o n e r s / c o l l e g e  t h e a t e r  s t u d e n t s .
_ U p p o rtu n i t ie s  f o r  t e a c h e r s / d i r e c t o r s  to  p a r t i c i p a t e  in  t r a i n i n g  programs w ith  
"accomplished t h e a t e r  p r a c t i t i o n e r s / c o l l e g e  t h e a t e r  s t u d e n t s .
JMore o p p o r t u n i t i e s  f o r  s t u d e n ts  to  a t t e n d  o u ts ta n d in g  t h e a t e r  p ro d u c t io n s ,  
" u th e r
5. P lea se  rank th e  top  fo u r  items (1 -2 -3 -4 )  t h a t  would be most h e lp fu l  to  you from the
fo l low in g  l i s t  o f  s e r v i c e s ;
 Regular in fo rm a t io n  abou t im ag in a t iv e  t h e a t e r  programs in  o th e r  sc ho o ls .
 Play l i s t s  and e v a lu a t io n  o f  new p lays f o r  high schoo l .
 In fo rm at ion  about how to  produce and d i r e c t  s p e c i f i c  p lay s .
 In fo rm ation  about methods o f  s i m p l i f i e d  sc e n ic  and costume d es ig n .
 In fo rm at ion  about new developments in  d i r e c t i o n  and a c t i n g  te c h n iq u es .
In fo rm ation  about tex tbooks  and p u b l i c a t io n s  o f  va lue  to  high school t h e a t e r
t e a c h e rs  and s t u d e n t s .  
Other
THANK YOU -  YOUR TIME AND COOPERATION IS GREATLY APPRECIATED:!
Return t o :  B i l l  G i l l e s p i e
Department o f  Drama 
U n iv e rs i ty  o f  Montana 
M issou la ,  MT 59801
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iversity of ITIcntana 
issoula, ITIontana 59801  
>) 2 4 3 -0 2 1 1
March 16, 1973
Dear English Department Chairman:
I am conducting a study, under the supervision of the University of Montana 
Department of Drama, to determine the current s ta tus  of thea te r  in Montana 
High Schools.
Enclosed is  a questionnaire to be f i l l e d  out by the faculty  member most d i r ­
ec tly  concerned with classes/programs in thea te r  and dramatic a r t s ,  o r ,  the 
English Department Chairman. The v a lid i ty  of the study depends on the ENTIRE 
FORM being completed and returned by EACH SCHOOL. I would appreciate and 
encourage any personal comments regarding the study or simply information 
which might c la r ify  or add to a b e t te r  understanding of conditions.
The resu lts  of the survey should provide a comprehensive picture of the 
present conditions and practices in Montana. The re su l ts  could be of p a r t i ­
cular in te re s t  to:
(1) Individual Drama Instructors/D irectors and high school administrators
attempting to solve specific  problems, to improve exis ting  thea ter
programs, or to develop a picture of how th ea te r  in th e i r  school is 
s im ilar to or d if fe ren t  from other communities;
(2) Colleges and Universities in th e i r  preparation of plans for the
improvement of teacher-tra in ing  and curriculum development;
(3) College and University Students in te res ted  in thea te r  and planning 
a career in education might have access to a p ractical study of 
Montana's current conditions and programs.
I would deeply appreciate receiving the completed questionnaire as soon as 
possible , hopefully within TWO WEEKS. A self-addressed , stamped envelope is  
enclosed for your convenience in replying. When the study is  completed the 
resu lts  will be available through the University for your information and use.
THANK YOU FOR YOUR TIME AND ASSISTANCE IN THIS PROJECT!
Sincerely,
Bill G illespie 
Department of Drama
Enclosure
%
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Iniversity of ITIontana 
riissoula, ITIontana 59801
06 ) 243-0211  April 6, 1973
Dear English Department Chairman:
Recently I sent a copy of the enclosed questionnaire to  your school In regard 
to  the s ta tu s  of th ea te r  In Montana High Schools. This Is a busy time of year 
and I am sure W at your drama In s tru c to r /d ire c to r  has been Involved In a c t i ­
v i t ie s  to the extent th a t  he has not had time to  complete and return the o r i ­
ginal questionnaire. The response to  date has been very good but I need the 
Information from your school to complete the data co llec ted . Won't you please 
a s s i s t  In th is  attempt to  determine a comprehensive picture of current condi­
tions and practices In Montana? I NEED YOUR HELP!
In order fo r  the Information from your school to be Included In the survey.
I t  Is necessary th a t  the questionnaire be returned to me no la te r  than April 
20th.
In case the f i r s t  questionnaire has been misplaced, I have enclosed a duplicate 
form to  be f i l l e d  out by the facu lty  member most d irec tly  concerned with 
classes/programs In th ea te r  and dramatic a r t s ,  o r ,  the English Department 
Chairman. I would appreciate  and encourage any personal comments regarding 
the study or simply Information which might c la r i fy  or add to  a b e t te r  under­
standing of your conditions, prac tices and a t t i tu d e s .
Thank you for your time and cooperation In aiding me In compiling th is  data.
A self-addressed envelope Is enclosed fo r  convenience In replying. When the 
study Is completed the re su l ts  w ill be available through the University 
Department of Drama fo r  your Information and use.
Sincerely,
Bill G illespie 
Department of Drama
Enclosures
BGzdw
APPENDIX B
175
APPENDIX B
Lisrr OF MONTANA HIGH SCHOOLS PARTICIPATING IN THE SURVEY 
AND THEIR GENERAL THEATER PROGRAMS
General Theater Programs*
Name of High School 1 n m IV
First Class District High Schools 
Billings Senior H i^  School X X X X
Billings West High School X X X -
Bozeman Senior High School X X X X
Butte Public High School X X - X
C. M. Russell High School X X X X
Custer County High School X - X X
Flathead High School X X X X
Glasgow Senior High School X X - X
Great Falls High School X X X X
Havre High School X X X X
Helena Senior High School X X X X
Hellgate High School X X X X
* General Theater Program Categories
I -  High schools offering play production 
n  -  High schools offering competitive drama activity 
HI -  High schools offering curricular drama activity 
IV -  High schools offering drama club activity
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General Theater Programs
Name of High School Ï II m IV
First Class District High Schools (cont. )
Libby Senior High School X X X X
Park Senior High School X X X -
Sentinel High School X X X X
Wolf Point H i^  School X X X X
Second Class District High Schools
Augusta High School X - - -
Baker High School X X X X
Belgrade H i^  School - X - -
Belt High School X X - -
Bigfork High School X - X X
Bridger High School X - X -
Broadwater County High School X - - -
Browning High School - - X -
Cascade H i^  School X X - -
Centerville High School X X X -
Charlo High School X - - -
Chester High School X X X -
Chinook High School X X X X
Choteau High School X - - -
Circle High School X - X X
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General Theater Programs
Name of High School I. n m IV
Second Class District High Schools (cont. ) 
Columbia Falls High School X X X
Columbus High School - - - -
Culbertson H i^  School X X - X
Cut Bank High School X - X -
Darby High School X X - X
Fairfield High School X - - -
Fairview High School X X - -
Fergus H i^  School X X - X
Florence-Carlton H i^  School X - - X
Forsyth High School X - - X
Ft. Benton High School X X X X
Frenchtown High School X X X -
Garfield County High School X X X -
Geraldine High School X X - X
Granite H i^  School X - - -
Harlem High School X X X X
Harlowton High School X - - X
Hot Springs High School X X - X
Huntley-Project High School X - X X
Jefferson High School X
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General Theater Programs
Name of High School n r a IV
Second Class District High Schools (cont.) 
Laurel High School X X X X
Lincoln County High School - X X X
Lodge Grass High School X - X X
Madison Valley H i^  School X - X -
Malta High School X X X X
Nashua H i^  School X - - -
Opheim H i^  School X - X -
Plains High School X - X -
Plentywood H i^  School X X - -
Poplar High School X - X -
Powder River County High School X X X X
Powell County High School X - X -
Red Lodge High School X X X X
Ronan High School X X X X
Roundup Hiÿi School X X — X
Shelby High School X X X X
Sheridan High School X - X -
Sidney H i^  School X - - -
Stanford High School X X - X
St. Ignatius High School X _
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Name of High School
General Theater Programs
I n  m  IV
Second Class District High Schools (cont. )
Stevens ville High School
Sunburst H i^  School
Superior High School
Sweet Grass County High School
Terry High School
Thompson Falls H i^  School
Three Forks High School
Troy High School
Victor High School
Whitefish High School
Whitehall High School
Wibaux High School
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
Third Class H i^  Schools 
Absarokee High School 
Bainville High School 
Belfry High School 
Box Elder High School 
Brady H i^  School 
Broadview High School
X
X
X
X
X
X
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Name of H i^  School
General Theater Programs
I n  in  IV
Third Class High Schools (cont. ) 
Carter County H i^  School 
Clyde Park High School 
Colstrip High School 
Custer H i^  School 
Denton High School 
Dixon High School 
Drummond High School 
Edgar High School 
Frazer High School 
Gardiner H i^  School 
Grass Range High School 
Highwood High School 
Hingham H i^  School 
Hinsdale High School 
Hobson High School 
Joliet High School 
Joplin High School 
Judith Gap H i^  School 
K-G High School 
Lambert High School
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X X X
X
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Name of H i^  School
General Theater Programs
I n  m  IV
Third Class High Schools (cont.)
Lavina High School
Lima High School
Melstone H i^  School
Moore High School
Noxon H i^  School
Outlook H i^  School
Park City High School
Reedpoint High School
Richey High School
Roberts H i^  School
Roy High School
Ryegate H i^  School
Saco H i^  School
Simms High School
St. Regis H i^  School
Turner High School
Westby H i^  School
Willow Creek High School
Winifred High School
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X X
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Name of H i^  School
General Theater Programs
I n m IV
Private Class Hig^ Schools 
Anaconda Central H i^  School 
Billings Central High School 
Busby High School 
Butte Central High School 
Great Falls Central High School 
Holy Rosary High School 
Lustre Bible Academy High School 
Manhattan Christian H i^  School 
Sacred Heart Academy High School 
Sacred Heart High School 
St. Labre Mission High School 
St. Leo's High School 
St. Paul Mission High School
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
LIST OF MONTANA HIGH SCHOOL THEATER PRODUCTIONS 
PRESENTED DURING THE 1972-1973 SCHOOL YEAR
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First Class District Productions
A Midsummer N i^ t's  Dream 
Androcles and the Lion 
Barefoot in the Park (2)
The Bat 
Box & Cox 
Briar Patch 
Carousel
Christmas Cantata
The Crucible
Curse of an Aching Heart
Curse You, Jack Dalton
Darius & the Dozer Bull
David and Lisa
Diary of Adam and Eve
Diary of Anne Frank
Echo!
Elizabeth I 
Elfie
Emperor's New Clothes
Evenii^ at the Theater 
Fiddler on the Roof 
Gammer Gurton's Needle 
Get Witch Quick 
Good Grief a Griffin!
Guys & Dolls
The Happy Journey to Camden and 
Trenton
Harvey
I Never Saw Another Butterfly 
Interview
The Lesson and the Leader
Life With Father
Little Mary Sunshine
Lottery
Luxury Cruise
Kind Lady
The King and I
The Matchmaker (2)
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First Class District Productions (cont.)
Mrs. McThing 
The Odd Couple 
Oklahoma!
OUverl
Our Town
Paint Your Wagon
Philadelphia, Here I Come
Picnic on the Battlefield
The Picture
The Roar of the Greasepaint, 
The Smell of the Crowd
Sound of Music 
South Pacific 
Trojan Women 
TV
You Can’t Take It With You 
You’re a Good Man, Charlie Brown 
Under Milkwood
The Public Eye 1984
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Second Class D istrict Productions
Adrift in New York 
Alice in Wonderland 
Apple for the Teacher 
The Bear (3)
A Bit of Honey 
The Black Box
Blazing Guns at Roaring Gulch 
Box for One
The Boy Who Wouldn't Play Jesus
Brides of March
Brides to Burn
Bull in a Chinashop
Bye, Bye Birdie
The Cade of the Wierd Sisters
Calamity Jane
Care to Explore a Little?
Cheaper by the Dozen 
A Christmas Carol 
Cinderella
Courtship of Eddie's Father 
The Curious Savage 
David and Lisa (2)
The Devil He Did 
Diaxy of Anne Frank 
Dirty Old Man
Dirty Work at the Crossroads 
Don't Drink the Water (2)
Don't Get Sassy (2)
Door and Gun 
Eh?
Evening of Theater 
A Fast Walk After Dinner 
A Flea in Her Ear 
Floria Mundi 
Flowers for Algernon 
Fog
Fourteen
Girls Are Like That 
Hail, the Hunkering Hero 
Haunting of Hill House 
If Girls Asked Boys for Dates (2)
If Men Played Cards as Women Do 
Jacob Comes Home 
The Johnny Carton Show
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Lil' Abner
The Little Match Girl 
Little NeU 
The Lottery 
Macbeth
Mail Order Mary 
Massacre at Massada 
The Marriage Proposal 
Meet Me in St. Louis (2) 
Midnight Ghost 
The Mouse That Roared 
Mr. Scrooge 
Mrs. Mike
My Angels Out to Lunch 
Natalie Needs a Nightie 
No Time for Sargeants 
Oklahoma!
Onions in the Stew 
Our Town
An Overpraised Season 
Overtones
Second Class D istrict Productions (cont.)
Rest Assured (2)
Rubberneck (3)
Second Childhood 
Send Me No Flowers 
Shadow in the Night 
She Stoops to Conquer 
A Shot in the Dark 
Shootout at Hole in the Wall 
Silver Lining 
Sleeping Beauty 
Smell of the Yukon 
Sparkin'
The Star-Baby Sitter
The Star Spangled Girl
Suitable for Hanging
Tell Me That You Love Me Junie Moon?
Tell-Tale Heart
They Run in Our Family
A Thing of Beauty
Time Out for Ginger (2)
Trifles
The Recluse Tune in on Terror
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Second Class District Productions (cont.)
Twelve Angry Men 
The Painter
Pardon My Second Scene 
Pick A Dilly 
Picnic on the Battlefield 
Plaza Suite 
A Portrait of Jennie 
Professor, How Could You ? 
Pure as the Driven Snow 
Pygmalion
Up the Down Staircase 
The Ugly Duckling
A Visit From Aunt Harriet
Way, Way Back East
We Shook the Family Tree
Web of Murder
Why Teachers Go Nuts
Will the Real Jesus Christ Stand Up ?
Winnie the Pooh
Wizard of Oz (2)
You Can't Take It With You 
You Were Born on a Rotten Day 
You're a Good Man, Charlie Brown
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Third C lass D istrict Productions
Adrift in New York 
Anybody for Tea?
Antic Spring (2)
Auntie's Money
Bachelor of the Year
The Bathroom Door
Big Rock at Candy's Mountain
Black Cat
Blazing Guns at Roaring Gulch
Cheaper by the Dozen
The Chips Are Down
The Christmas Carol
Come F ill the Cup
Dead Wood Dick
Deadly Ernest
Death of the Hired Man
Desperate Ambrose
Dirty Work at the Crossroads
Eh?
Feather Top 
Finders Creepers (3)
Girl Crazy
Grandmaw's Best Years
Gone About Girls
The Hair of the Ardwolf
Hadlyburg, Lead Us Not Into Temptation
Hang-up at Generation Gap
The Happy Journey to Camden and Trenton
Head For the Hills
Heapin' for a Weddin'
Her Heart Belongs to Heartburn 
Here Come the Brides 
A Hillbilly Christmas 
A Hillbilly Wedding 
Home Sweet Homicide 
I Never Saw Another Butterfly 
I Remember Mama 
If Boys Wore the Skirts 
If Girls Asked Boys for Dates 
The Invention
It's a Bird, It'saPlane, It's Superman 1 
It's Great to be Crazy 
John Van Druten 
Keep Moving
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Third Class D istrict Productions (coat.)
Ladies of the Tower Rest Assured (3)
Last of Sherlock Holmes Secor Pimpernel
Lemonade Joe Rides Again The Sky's the Limit
The Long Christmas Dinner Strong Road
A Man Called Peter Switch at the Crossroads
The Many Loves of Dobie Gillis
Never Trust a Man
No Boys Allowed
Once Upon a Silent Night
Opening of a Door
The Perfect Idiot
The Phantom Strikes Again
Pick A Dilly
Pot of Broth
Professor, How Could You ? 
The Rainmaker
Take These Girls 
Take Your Medicine 
They Run in Our Family 
They Went That a Way 
Up the Down Staircase 
We Shook the Family Tree (2) 
Which Shall He Marry?
Who Killed Aunt Caroline? 
Why Teachers Go Nuts 
Wilbur's Wild Night 
The Worm Shall Squirm
Remarkable Incident at Carson Corners You Were Bom on a Rotten Day
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Charley’s Aunt 
The Curious Savage 
Curse You, Jack Dalton 
The Diary of Adam and Eve 
Finders Creepers 
Lend Me Your Mink
Private High School Productions 
Marne
The Miracle Worker 
Our Town 
Secret of Freedom 
Winnie The Pooh 
Wizard of Oz
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LIST OF TEXTBOOKS USED FOR THEATER COURSES 
BY MONTANA HIGH SCHOOL INSTRUCTORS
Title
Actors Handbook
Basic Drama Projects
Best Television Plays
Close-Up
The Crucible
Death of a Salesman
Famous American Plays of the 1940's
Fifteen American One-Act Plays
Fifteen International One-Act Plays
Fifty Great Scenes for Student Actors
Great Scenes from the World Theater
Greek Drama
Hamlet
Introducing the Drama
Modem Speech
The New American Speech
On Stage Everyone
Play Production in the Higji School
Readers Theater
Author
Constantin Stanislavski
Fran-Averett Tanner
Gore Vidal (ed.)
Len D ei^ten
Arthur Miller
Arthur Miller
Henry Hews (ed. )
Paul Kozelka (ed.)
John Gassner & Mo Hie Gassner
Lewy Olfson (ed.)
James Steffensen (ed.)
Moses Hades (ed.)
William Shakespeare 
Francis Fergusson (ed.)
John Gassner & Morris Sweetkind
John V. Irwin & M. Rosenberger
Wilhebnia G. Hedde
Grace Barnes & M. J. Sutcliffe
Roy A. Beck & Others
Joanna H. Maclay
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Title
Readers Theater Handbook:
A Dramatic Approach to Literature
Reading and Staging the Play
Scene Design and Stage Limiting
Seeds of Modern Drama
The Stage and the School
What is  the Play
Author
Leslie I. Coger & Melvin White 
John Gassner & E. J. Little 
W. Oren Parker & Harvey Smith 
Norris Houston (ed.)
Katherine Anne Ommanney 
Richard A. Cassell & Henry Knepler
